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Building More Bridges  

 
Mercedes A. McCormick, Ph.D.                                                                                                                                    

2013 President, APA Division 52  

mmccormick2@pace.edu or mampsyyoga@aol.com 

 
In the Spring issue of IPB, I discussed my leadership 

role as the 2013 President of Division 52.  I emphasized the 

implementation of 2013 initiative activities to build collegial 

relationships with the Div. 52 Exec-

utive Committee, Chairs of Com-

mittees, and their committee mem-

bers, students, and general member-

ship.   

In that IPB issue, my presiden-

tial message focused on two signifi-

cant priorities. These priorities 

were: (1) Building Bridges with Psi 

Chi, the International Honor Society 

of Psychology and other like-

minded institutions and organizations; and (2) How does 

International Psychology define itself in the second decade of 

the 21st century?  These priorities are intertwined.  As the 

initiative to Build Bridges is implemented, the outcome of 

such efforts will give grist to the mill to sharpen the meaning 

of International Psychology in the 21st century. 

In this summer issue of IPB, my presidential message 

will continue to discuss my priorities to advance the presiden-

tial initiative regarding Building Bridges, and to inspire think-

ing about the meaning of Div. 52–International Psychology in 

the 21st century.  Thus, let me begin! 

In April 2013, I was invited to be a discussant on the 

Symposium: International Immersion Experiences in Higher 

Education: Research Results at the Western Psychological 

Association April 25–28 held in Reno, Nevada.  Here I 

learned about international immersion experiences that pro-

vide unique personal and professional development opportu-

nities.  Research outcomes were presented about the develop-

ment of cultural competencies, appreciation of cultural diver-

sity, awareness of global issues, heightened flexibility, and 

expanded notions of community.  Papers highlighted partici-

pant outcomes and associative factors including pre-departure 

expectations, attitudes, self-efficacy, and post-experience 

debriefing and extension activities.  Presenters’ experiences 

in Asian cultures—Northern Thailand, Vietnam, and South 

Korea—were shared about students’ study abroad programs, 

international internships, and global learning development for 

students.   

In June 2013, I was invited to give Opening Remarks as 

2013 APA Div. 52 President and Psi Chi Vice President of 

the Eastern Region at The International Conference—Life 

Design and Career Counseling Building Hope and Resilience 

on June 20 to 22 at the University of Padova, Italy.  In addi-

tion, I was invited to present a paper on Building Hope and 

Resilience in Students to Pursue a Career in International 

Psychology at this conference.  The purpose of this presenta-

tion was to illuminate the positive concepts of hope and resili-

ence in relationship to a student’s motivation to pursue a ca-

reer in international psychology.  A discussion ensued that 

spoke about the value of co-curricular activities that include 

experiential learning activities.  These activities often provide 

the student with experiences that build character strengths of 

confidence, self-efficacy, and a sense of well-being.  Such 

character strengths have the potential to foster hope and resili-

ence in students to pursue a career in international psycholo-

gy.   

The University of Padova Psychology Department has 

applied to open a Psi Chi Chapter.  I consulted with the Uni-

versity of Padova Chapter Advisor, Laura Nota, about com-

pleting the application process.  The process is in the final 

phase. The outcome is that a Psi Chi induction ceremony is 

being planned during the 2013 Fall semester.  This ceremony 

will celebrate the opening of the Psi Chi International Chapter 

at the University of Padova and will welcome psychology 

student applicants into the Psi Chi International Honor Socie-

ty. 

Overall the Padova Conference provided me the oppor-

tunity to be immersed in the Italian culture, network with 

international professionals, faculty, and students, and spread 

the word about APA Division 52 International Psychology.  It 

was enriching to learn from international professionals from 

Brazil, Ireland, Israel, Pakistan, and more who spoke about 

the value of hope and resilience in students’ career develop-

ment.  The closing presentation described the difference in 

career choice and career opportunities from the 20th to the 

21st century.  This presentation emphasized that no traditional 

career plan exists today to find employment as the job market 

has changed in the 21st century.  Now in 21st century, the 

individual needs to find one’s personal road about career 

development and finding employment.   

Overall these international and national conference pro-

fessional experiences show that the 2013 presidential priori-

ties regarding Building Bridges with Psi Chi International are 

being met in developing Psi Chi International Chapters and 

spreading information about international immersion experi-

ences, study abroad programs, international internships, the 

benefits of co-curricular activities, and experiential learning 

activities.  Such priority gives information that a stronger 

definition about international psychology in the 21st century 

is evolving. 

Soon many of us will meet at the 2013 APA Convention 

in Honolulu, Hawaii.  The D52 Executive Committee meet-

ing will be held on Tuesday, July 30 from 3:00 to 5:50 

p.m. in the Hilton Hawaiian Village Beach Resort, Honolu-

lu Suite I.  Div. 52's dinner is being planned for the evening 

after the Div. 52 Executive Committee.  Details will be pro-

vided at the meeting.  Div. 52’s Hospitality Suite will also be 

held in the Hilton Hawaiian Village Beach Resort, Honolu-

lu Suite I.  The Hospitality Suite opens on Wednesday, July 

31 at 4:00 p.m. with the Korean Psychology Network Board 

Meeting.  Please refer to the detailed International Psychology 

Message From The President 

mailto:mmccormick2@pace.edu
mailto:mampsyyoga@aol.com
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2013 Convention Program and International Psychology Hos-

pitality Suite program in this IPB issue.  

I personally want to thank Robyn Kurasaki for develop-

ing and organizing the Div. 52 APA Convention program and 

Kim Kassay for her organization skills in forming an interest-

ing Div. 52 Hospitality Suite.  I invite all to participate in Div.  

52 APA programing and hospitality suite events.  I look for-

ward to meeting you at APA and learning about your interna-

tional psychology endeavors and ideas for future projects.  

See you in Hawaii.  Safe travels to all—Aloha!  
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Division 52 News and Updates 

 Wednesday 

July 31st 

Thursday 

August 1st 

Friday 

August 2nd  

Saturday 

August 3rd 

Sunday 

August 4th 

8:00  

–  

8:50 

 

Symposium: Bridging 

Science to Practice—

International Data & 

Considerations in  

Conducting Research 

in Schools 

 

Convention Center  

Room 306B  

Symposium:  

Building Bridges  

Between Division 52 

& Psi Chi to  

Promote Student 

Excellence &  

Leadership 

 

Convention Center 

Room 316C 

Presidential Address: 

[Mercedes McCormick] 

 

Hilton Hawaiian  

Village Beach Resort   

Honolulu Suite I 

Symposium: Is an 

Active Therapy  

Equally Acceptable & 

Effective Across  

Cultures?  A Global 

Study of REBT/CBT 

 

Convention Center 

Room 317B  

Conversation Hour: 

Guidelines for  

International  

Accreditation Teams 

to Facilitate 

High-Quality  

Graduate Programs 

 

Convention Center 

Room 306B 

9:00  

–  

9:50 

 

Symposium: Toward 

LGBT—Affirmative 

Psychology in Asia—

Attitudes, Mental 

Health Issues, &  

Capacity Building 

 

Convention Center 

Room 303B 

 

10:00 

–  

10:50 

 

   Symposium:  

International  

Collaborations 

Throughout the  

Americas— 

Exemplary Practices 

 

Convention Center 

Room 308A 

Symposium: Treating 

Serious Mental    

Illness in Individuals 

From East Asian & 

Pacific Island Nations 

 

Convention Center 

Room 306A 

11:00 

–  

11:50 

 

Symposium: Crime 

Against Humanity— 

Gender Violence & 

Human Rights 

 

Convention  

Center Room 304B 

Symposium: Ethical 

Issues Asian  

Psychologists  

Encounter — 

Self-Reports From 

Japan, South Korea, 

& Taiwan 

 

Convention Center 

Room 323B 

 Poster Session:  

Taking Psychology 

Global—II  

 

Convention Center 

Kamehameha Exhibit 

Hall 

Conversation Hour: 

Preventing Elder 

Abuse Internationally 

 

Convention Center 

Room 308A 

Division 52 – International Psychology 2013 APA Convention Program 

Honolulu, Hawaii 
Tuesday July 30–Sunday August 4 

 
**Tuesday, July 30, 2013 [3:00–5:50 p.m.] Executive Committee Meeting: Hilton Hawaiian Village Beach Resort, Honolulu Suite I 
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 Division 52 News and Updates 

 Wednesday 

July 31st 

Thursday 

August 1st 

Friday 

August 2nd  

Saturday 

August 3rd 

Sunday 

August 4th 

12:00 

–  

12:50 

 

Symposium: Cultural  

Competency in Mental 

Health for Migrant 

Groups—Generalizability 

of Findings From  

Micronesian Populations 

 

Convention Center  

Room 309  

 Div. 52 Business  

Meeting:  

 

Hilton Hawaiian   

Village Beach 

Resort 

Honolulu Suite III 

   

1:00  

–  

1:50 

 

Poster Session: 

Taking Psychology  

Global—I  

 

Convention Center 

Kamehameha   

Exhibit Hall 

    

Division 52 – International Psychology 2013 APA Convention Program 

Honolulu, Hawaii 
Tuesday July 30–Sunday August 4 

 
**Tuesday, July 30, 2013 [3:00–5:50 p.m.] Executive Committee Meeting: Hilton Hawaiian Village Beach Resort, Honolulu Suite I 

For questions, please e-mail Robyn Kurasaki, PsyD at rkurasaki@gmail.com or  

Kimberly Kassay, PsyD at kkassay29@gmail.com 

mailto:rkurasaki@gmail.com
mailto:kkassay29@gmail.com
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Division 52 News and Updates 

Division 52 – International Psychology Hospitality Suite Program 

2013 APA Convention Hilton Hawaiian Village Beach Resort Honolulu 
 

Note: Division 52 events in italics are not held in the hospitality suite; locations noted below 

 
Wednesday 

July 31 

Thursday 

August 1 

Friday 

August 2 

Saturday 

August 3 

Sunday 

August 4 

8:00 

a.m. 

 Conversation Hour: 

The Effects of  

Mindfulness Meditation 

on Maladjusted      

Military Soldiers in 

Korea (Choi, Kim, Lee, 

Kim, Kim) & Trauma 

and Treatment in South 

East Asian Victims of 

Sex Trafficking (Hu) 

Conversation Hour: 

Global Applications of 

Prevention Psychology 

(Israelashvili, Yoo, 

Tuicomepee, Romano) & 

Positive Emotions, 

Health, and Wellbeing 

(Mohan, Kakkar, Sehgal) 

Presidential Breakfast –

Mercedes McCormick 

Asian Psychological 

Associations/

Professional Groups 

 

9:00 

a.m. 

 

 9:00 Presentation:  

Publishing with  

Division 52:  

International  

Perspectives in  

Psychology &  

International  

Psychology Bulletin 

(Gibbons, Takooshian, 

Rich, Gielen, Johnson, 

Giardino, Black) 

 

9:30 Publishing  

Committee Meeting 

Presidential Address: 

Mercedes McCormick 

 

Hilton Hawaiian Village 

Beach Resort Honolulu 

Suite I 

Information Age  

Publishing – Senel 

Poyrazli, Harold 

Takooshian, Uwe 

Gielen 

Division 52 Fellows 

Meeting – Harold 

Takooshian 

 

10:00 

a.m. 

 

 Continuation of   

Symposium  

Conversation on  

International LGBT 

Issues – Ron Schittler 

Presentation: The Global 

Obama – Uwe Gielen 

Italian-American  

Psychology Assembly 

(IAPA) Meeting & 

Social Hour – Bernardo 

Carducci 

 

 

11:00 

a.m. 

 

 Mentoring Committee 

Meeting – Nancy Russo 

Conversation Hour: 

South Korean University 

Students’ Concepts of 

Work and Attitudes  

Toward Work-Family 

Balance (Hwang, Yoon, 

Yeo, Lim, Kim, Kim, Ha, 

Kang, Im, Choi) &  

Challenging Lives of 

Immigrants and Aliens in 

the US (Kemmochi) 

Book Talk:  

Neurophenomenology 

and Its Applications to 

Psychology - Susan 

Gordon 
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 Division 52 News and Updates 

Division 52 – International Psychology Hospitality Suite Program 

2013 APA Convention Hilton Hawaiian Village Beach Resort Honolulu 
 

Note: Division 52 events in italics are not held in the hospitality suite; locations noted below 

 
Wednesday 

July 31 

Thursday 

August 1 

Friday 

August 2 

Saturday 

August 3 

Sunday 

August 4 

 

12:00 

p.m. 

 

 Student Committee 

Meeting – Laura Reid 

Marks and Valerie  

Wai-Yee Jackson 

Disaster, Violence, & 

Mass Trauma Prevention 

Committee Meeting – 

Ani Kalayjian 

Division 52 Business 

Meeting: 

 

Hilton Hawaiian          

Village Beach Resort 

Honolulu Suite III 

 

1:00 

p.m. 

 

 

 Mentoring, Early    

Career Psychologists, 

& Student Committees 

Collaboration Hour –

Nancy Russo, Suzana 

Adams, Laura Reid 

Marks 

Division 39 Event Early Career  

Psychologists  

Committee Meeting – 

Suzana Adams 

 

2:00 

p.m. 

 

 

 

 

 International Committee 

for Women (ICfW) Joint 

Meeting with Div. 35 – 

Sayaka Machizawa 

Psi Chi Conversation 

Hour: International 

Faculty Q&A About 

Applying for a Psi Chi 

Chapter – Martha 

Zlokovich 

 Reception for           

International Visitors - 

Co-listed with APA 

Committee for               

International Relations 

 

Hawaiian Hilton           

Village Beach Resort, 

Coral Ballroom II  

3:00 

p.m. 

 

 

 

 

 

ICfW – Strategy Meeting 

and Collaborative  

International Research 

Meeting – Sayaka  

Machizawa 

Division 52 Awards 

Ceremony 

 

4:00 

p.m. 

 

Korean  

Psychology  

Network Board 

Meeting – Ji-yeon 

Lee  

16th Anniversary Meet 

Eminent International 

Psychologists:  

Dr. Ibrahim and Dr. 

Aoki 

Curriculum and Training 

Committee Meeting and 

Conversation Hour – 

Richard Velayo, Sherri 

McCarthy, Merry     

Bullock  

Division 52 Social 

Hour 

 

5:00 

p.m. 

    

For questions, please e-mail Kimberly Kassay, PsyD at kkassay29@gmail.com 

mailto:kkassay29@gmail.com
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Division 52 News and Updates 

 

International Psychology Awards for 2013 

 
Neal S. Rubin, Ph.D., ABPP 

Chair, Division Awards Committee 

 nealrubin@hotmail.com 

 
Since its origin in 1997, the APA Division of Interna-

tional Psychology has presented a growing number of awards 

for outstanding cross-cultural and international work.  A list 

of past awardees appears at http://div52.org/awards/ 

For 2013, six committees of independent reviewers care-

fully selected honorees, who will receive their awards at the 

121st APA annual convention in Honolulu, Hawaii in August 

of 2013.* 

    

Outstanding International Psychologist (Non-US Based) 

  

  

 
 

Michael Harris Bond, Ph.D.  

(Hong Kong) 

 

 

 

 

 

 
 

Sarlito W. Sarwono, Ph.D.  

(Indonesia) 

 

  
 

  

The Florence L. Denmark and Mary E. Reuder Award 

for Outstanding International Contributions to the  

Psychology of Women and Gender 
  

 

 

 

Carolyn Zerbe Enns, Ph.D. 

  

 

  

  
 

Henry P. David International Mentoring Award 

 

 

 

 

Richard S. Velayo, Ph.D. 

 

 

 

Early Career Professional Award (US Based) 

 

 

 

Brien K. Ashdown, Ph.D. 

 

 

 

 

 

 

 

Ayse Çiftçi, Ph.D.  

  

 

 

 

Early Career Professional Award (Non-US Based) 

  

  

  

 

Wael Mohamed, MSc, M.D., Ph.D. 

(Egypt) 

  

 

 
International Student Research Awards** 

 

 Erica Fung, M.A. 

Sarah L. Kelly, M.A. 

Heather E. Mitchell, M.A. 

Jennifer Mootz 

Juliana V. Yam, M.A. 

   

 Ursula Gielen Global Psychology Book Award** 

  

Ervin Staub, Ph.D.  

Overcoming Evil: Genocide, Violent Conflict, and Terrorism 

 

*The Division is grateful to all of the independent  

judges who shared their expertise to choose the recipients, as 

well as to the chairs of the six award committees: Neal S. 

Rubin (outstanding psychologists), Lawrence H. Gerstein 

(mentoring), Joan C. Chrisler (women and gender), Renée 

Goodstein (book), Suzana Adams and Maria Lavooy (early 

career), and Sheila J. Henderson (student research).       

**Photographs of these award winners appear on pages 

12 and 13. 

                                              
 

 

 

 

 

mailto:nealrubin@hotmail.com
http://div52.org/awards/
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Winners of the 2013 Division 52  

Student International Research Award 

 
Sheila J. Henderson, MBA, Ph.D. 

Chair, Student International Research Award 

shenderson@alliant.edu  

  
We are proud to congratulate Erica Fung, Sarah Kelly, 

Heather Mitchell, Jennifer Mootz, and Juliana Yam as the 

five winners of the 2013 Division 52 student international 

research award!  

 

 

 

 

 

 

 

 

 

 

 

Erica Fung, M.A. 

Title: Men’s perceptions of, and preferences for, women’s 

body size: An international comparison of Chinese men in the 

US and Hong Kong 

Department: Clinical Psychology Ph.D. Program 

School: California School of Professional Psychology at  

Alliant International University 

Location: Los Angeles, CA 

Advisor: Terece S. Bell, Ph.D. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sarah L. Kelly, M.A. 

Title: A contribution to international research on stress,   

trauma, and coping: An exploratory study with Guatemalan 

children and adolescents 

Department: Psychology  

School: Wheaton College 

Location: Wheaton, IL 

Advisor: Kelly S. Flanagan, Ph.D. 

 

 

 

 

 

 

 

 

 

 

 

 
 

Heather E. Mitchell, M.A. 

Title: Guatemalan indigenous youth: Experiences of ethnic 

discrimination and its impact 

Department: Clinical Psychology Program 

School: Wheaton College 

Location: Wheaton, IL 

Advisor: Kelly S. Flanagan, Ph.D. 

 

 

 

 

 

 

 

 

 

 

Jennifer Mootz 

Title: Gender-based violence in the internally-displaced  

Olilim community in Northeastern Uganda 

Department: Psychology & Philosophy, Counseling       

Psychology Program 

School: Texas Woman’s University 

Location: Denton, TX 

Advisor: Sally D. Stabb, Ph.D. 

 

 

 

 

 

 

 

 

 

 

 

 

Juliana V. Yam, M.A. 

Title: Evaluation of attachment patterns among Chinese, 

Cambodian, and European-Americans using the ECR-R scale 

Department: Clinical Psychology  

School: California School of Professional Psychology at  

Alliant International University 

Location: San Francisco, CA 

Advisor: Sheila J. Henderson, MBA, Ph.D. 

Division 52 News and Updates 

mailto:shenderson@alliant.edu
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Division 52 News and Updates 

 

Division 52’s Ursula Gielen Global  

Psychology Book Award Given to  

Ervin Staub for Overcoming Evil:  

Genocide, Violent Conflict, and Terrorism  

 
Renée Goodstein and Uwe P. Gielen 

The Institute for International and  

Cross-Cultural Psychology 

St. Francis College 

rgoodstein@sfc.edu 

ugielen@sfc.edu 

 
Division 52’s Ursula Gielen Global Psychology Book 

Award was established in 2007 to recognize the author(s) or 

editor(s) of a recent book that makes the greatest contribution 

to psychology as an international disci-

pline and profession.  The recipient of 

this year’s 2013 Award is Ervin Staub 

for his book Overcoming Evil: Genocide, 

Violent Conflict, and Terrorism.   

       Ervin Staub, who for many years has 

been associated with the University of 

Massachusetts in Amherst, is widely 

regarded as one of the world’s preemi-

nent scholars on genocide and other 

forms of intergroup hostility.  This book is a culmination of 

his life’s work and includes his ideas about how best to over-

come and prevent violent conflict.  

In their review of Staub’s book for 

Psychology International (December, 

2011), Fathali Moghaddam and Zachary 

Warren write, “Staub’s core question [in 

Overcoming Evil] is how to make vio-

lence less likely, particularly violence 

committed by groups.  In developing his 

formula for violence prevention, Staub 

gives a central place to the behavior of 

bystanders.  Bystanders may be govern-

ment leaders, members of the media, or ordinary individuals, 

as well as groups, organizations, and nations.”  

Books submitted for the Award were reviewed by vari-

ous experts, who weighed the merits of the book based on 

specific criteria such as:    

 

 How creative and novel are the ideas expressed in the 

book?  

 How large and significant a contribution does the book 

make to psychology as a global discipline and profes-

sion?   

 Are the book’s contents international or global in na-

ture?   

 Is the book scientifically rigorous and logically 

sound?  Are its theoretical bases well supported and 

translatable into sound and ethical practice?  

 What is the literary quality of the work? Is it interest-

ingly and well written?  Is the audience for whom it is 

written explicitly stated and does it reach that audi-

ence? 

 Does the book maintain a clear focus on psychology as 

a science and practice?   

 

The Ursula Gielen Global Psychology Book Award 

committee members include the following: Renée Goodstein 

(Chair), Florence L. Denmark, Juris G. Draguns, Michael J. 

Stevens, Harold Takooshian, and Uwe P. Gielen (ex officio). 

 

 

 

   2014 International Research Award for 

Graduate Students in Psychology 

  
Call to Students Engaged in  

International Psychology Research! 
  

Sheila J. Henderson, MBA, Ph.D.  

Chair, Student International Research Award 

shenderson@alliant.edu 
  

Division 52, International Psychology, is offering an 

International Research Award for graduate students in psy-

chology.  This award has been established to encourage and 

recognize promising graduate student research in internation-

al psychology. 

  

On or before Sunday midnight, May 4th, 2014, inter-

ested students should submit: 

 

a) Four page double-spaced summary* of research that 

describes the purpose, method, analysis, results, and 

discussion of your international research (excluding 

references and one table or figure).  Please also ex-

clude all identifying information on research summary 

document. 

b) Curriculum vitae. 

c) One-paragraph e-mail* endorsement from faculty 

research advisor/sponsor providing: 

 

i. Endorsement for the award;  

ii. Confirmation that research was an independent 

project, thesis, or dissertation effort conducted 

during graduate program; and 

iii. Assurance of student’s good standing in the 

graduate program. 

 

d) Two-paragraph cover e-mail from the student* 

i. First paragraph should provide: contact infor-

mation (e-mail and phone), name of graduate 

program and research advisor, year in the pro-

mailto:rgoodstein@sfc.edu
mailto:ugielen@sfc.edu
http://supp.apa.org/psyccritiques/bios/rev4205/
http://supp.apa.org/psyccritiques/bios/rev4241/
http://supp.apa.org/psyccritiques/bios/rev4241/
mailto:shenderson@alliant.edu
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gram, expected graduation date, as well as mem-

ber status with Div. 52.  Student must be a mem-

ber of Div. 52 as of application deadline. 

ii. Second paragraph should assure the committee 

that student’s independent research project, the-

sis, or dissertation is nearing completion and that 

student is not applying simultaneously for anoth-

er similar APA research award.  At least prelimi-

nary analysis and results must have been com-

pleted by May 2014. 

  

*Please note that submissions exceeding the paragraph 

or page limits will be disqualified.  

  

E-mail all application materials BEFORE MIDNIGHT, 

Pacific Standard Time, on SUNDAY, May 4, 2014 to the 

Chair of the Division 52 Student International Research 

Award: 

  

Sheila J. Henderson, MBA, Ph.D. 

Interim Associate Provost, I-MERIT  

Alliant International University  

1 Beach Street  

San Francisco, CA 94133   

shenderson@alliant.edu 

  

The two-tiered blind rating process is designed to evalu-

ate the award applications under double-blind review based 

on: (a) the degree of relevance to international psychology, 

(b) progress to completion, (c) adherence to APA Style, (d) 

originality of research, (e) clarity of design and method, (f) 

complexity of analysis, (g) quality of findings, (h) recognition 

of limitations, (i) insight in the discussion, and (j) brevity and 

clarity.  

Awardees will be notified no later than Monday June 9, 

2014, awarded in person at the Division 52 APA Convention 

Awards ceremony in Washington, D.C., and featured in an 

issue of the International Psychology Bulletin.  

 

 

 

APA Division 52 ‘Ursula Gielen Global 

Psychology Book Award’ (2014) 

 
Renée Goodstein, Ph.D. 

Chair, Ursula Gielen Global Psychology  

Book Award Committee 

rgoodstein@sfc.edu 

 
The mission of Division 52 is to advance psychology 

internationally as a science and profession, and through edu-

cation and advocacy.  In support of this mission, the Ursula 

Gielen Global Psychology Book Award is presented to the 

author(s) or editor(s) of a recent book that makes the greatest 

contribution to psychology as an international discipline and 

profession, or more specifically, the degree to which the book 

adds to our understanding of global phenomena and problems 

from a psychological point of view.  Examples include psy-

chological interventions at the micro- and macro-levels, mul-

tinational organizations, questions of mental health, peda-

gogy, peace and war, gender roles, contributions of indige-

nous psychologies to global psychology, textbooks that inte-

grate theory, research and practice from around the globe, 

edited volumes integrating contributions from scholars 

around the world, and overviews of international and global 

psychology. 

  

Inclusions and Exclusions 

Nominations may include authored or edited volumes in 

any language.  All submissions must be accompanied by a 

two-page letter in English making a case for the book’s po-

tential contribution to global psychology.  Copyright must be 

2012-2013.  Nominations may not include fiction and biog-

raphies. 

 

Specifics of the Award  

Winners will be announced in early 2014, presented with 

a certificate, and invited to give an address at the August 

APA 2014 Convention in Washington, DC.  They will receive 

one full payment of the convention fee and a stipend of $500 

to help fund their attendance at the convention. 

 

Criteria 

In judging the contribution of each book, the following 

set of guidelines will be used: 

 

1. How creative and novel are the ideas expressed in the 

book? 

2. How large and significant a contribution does the book 

make to psychology as a global discipline and profes-

sion?  

3. Are the book’s contents international or global in na-

ture? 

4. Is the book scientifically rigorous and logically sound? 

Are its theoretical bases well supported and translata-

ble into sound and ethical practice? 

5. What is the literary quality of the work?  Is it interest-

ingly and well written?  Is the audience for whom it is   

written explicitly stated and does it reach that audi-

ence?  

6. Does the book maintain a clear focus on psychology as 

a science and practice?  

 

Procedures 

All nominations, accompanied by the two-page letter, 

and three copies of the book, must be made by October 1, 

2013, and sent to:  

 

Renée Goodstein, Ph.D. 

Chair, Ursula Gielen Global Psychology Book Award  

Psychology Department 

St. Francis College 

mailto:shenderson@alliant.edu
mailto:rgoodstein@sfc.edu
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180 Remsen Street 

Brooklyn, NY 11201 USA 

(718) 489-5437 

e-mail: rgoodstein@sfc.edu 

 

About Ursula Gielen 
Ursula Gielen (1916-1997, Germany) was vitally interested 

in the well-being of indigenous, persecuted, and poor people 

around the world, with a special emphasis on women and 

children.  Her legacy and commitment to international     

concerns and human welfare continues through her children: 

Ute Seibold, a former foreign language secretary in               

Switzerland; Uwe Gielen, an international psychologist in the 

United States; Odina Diephaus, a former interpreter with the 

European Parliament in Belgium; and Anka Gielen, a  

counseling psychologist in Germany. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Committee Members 
Renée Goodstein, Ph.D., Chair 

Florence L. Denmark, Ph.D. 

Juris G. Draguns, Ph.D. 

Michael J. Stevens, Ph.D. 

Harold Takooshian, Ph.D. 

Uwe P. Gielen, Ph.D. (ex officio) 

 

Ursula Gielen Book Award Winners 

 

2008 Award: Families Across Cultures: A 30-Nation Psycho-

logical Study.  Editors: James Georgas (University of Athens, 

Greece), John W. Berry (Queen’s University, Canada), Fons 

J. R. van de Vijver (Katholieke Universiteit Brabant, The 

Netherlands), Cigdem Kagitcibasi (Koc University, Turkey), 

and Ype H. Poortinga (Katholieke Universiteit Brabant, The 

Netherlands). 

 

2009 Award: Culture and Leadership Across the World: The 

GLOBE Book of In-Depth Studies of 25 Societies.  Editors: 

Jagdeep S. Chhokar (Indian Institute of Management, India), 

Felix C. Brodbeck (Aston University, UK), and Robert J. 

House (University of Pennsylvania, USA). 

 

2011 Award: International Handbook of Cross-Cultural 

Counseling: Cultural Assumptions and Practices Worldwide.  

Editors: Lawrence H. Gerstein (Ball State University, USA), 

P. Paul Heppner (University of Missouri, USA), Stefanía 

Ægisdóttir (Ball State University, USA), Seung-Ming Alvin 

Leung (The Chinese University of Hong Kong), and Kathryn 

L. Norsworthy (Rollins College, USA). 

 
2012 Award: Silencing the Self Across Cultures: Depression 

and Gender in the Social World.  Editors: Dana C. Jack 

(Western Washington University, USA), and Alisha Ali (New 

York University, USA).  

 

2013 Award: Overcoming Evil: Genocide, Violent Conflict, 

and Terrorism.  Author: Ervin Staub (University of Massa-

chusetts at Amherst). 

 

 

 

Division 52 2013 Election Results 

  
Neal S. Rubin, Ph.D., ABPP 

Chair, Nominations and Elections Committee 

 nealrubin@hotmail.com 

  
Dear Division 52 Colleagues, 

 

I am proud to announce the results of the Division 52 

election for 2014 officers: 

  

President-Elect: Mark Terjesen 

Secretary: Grant Rich 

Members-At-Large: Brigitte Khoury & Janet Sigal 

  

On behalf of division members, congratulations to these 

very talented future leaders of our division.  We look forward 

to their continuing service and to learning more about their 

dynamic visions for the future of Division 52. 

I also want to express appreciation for our esteemed 

colleagues who ran for office, but were not selected this time: 

Drs. Gloria Grenwald, Ani Kalayjian, Gilbert Reyes and 

Chalmer Thompson.  Each have provided valuable contribu-

tions to international psychology and we look forward to their 

continued service to the division. 

Each of the candidates who were on our ballot this year 

are extensively accomplished, highly valued and deeply ap-

preciated professionals.  We salute each and every one of 

them. 

  

 

  

  

   

  

  

  

   

  

   

mailto:rgoodstein@sfc.edu
mailto:nealrubin@hotmail.com
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APA Presidential Elections 2013 

 
Jean Lau Chin, Ed.D., ABPP 

Adelphi University 

CEOServices@yahoo.com 

 
Five candidates were nominated for the 2013 President-

Elect ballot of the American Psychological Association.  In 

alphabetical order, they are: Barry S. Anton, Kurt Geisinger, 

Rodney Lowman, Jeffrey J. Magnavita, and Steven J. Reis-

ner. 

Each of the candidates was invited to submit a 500-word 

statement responding to: 

 

1. Are you a member of Division 52? 

2. What is your vision for international psychology? 

3. If elected president, what might you do to promote 

international psychology? 

 

Our division leadership feels that it is very important for 

division members to vote in this election and have your voice 

heard.  Psychology within a global and 

international context is central to Divi-

sion 52 goals, so we ask each member to 

consider these goals in casting your vote.  

It is important to remember the Hare 

system used by APA for casting ballots 

enables you to rank order the candidates.  

If your first choice candidate is not elect-

ed, your vote goes to your second choice. 

If both are defeated, then your vote goes 

to your third choice; this continues until 

your choices are exhausted to determine 

the final winner.  The candidate statements below reflect their 

priorities about international psychology and what they will 

bring to the APA presidency if elected.  Their website ad-

dresses are also provided.  We are not telling you how to 

vote.  Rather, we include the candidates’ statements as re-

ceived to inform your decision in voting.  The important thing 

is to VOTE!  

 

Barry S. Anton, Ph.D. 

 

Q 1: Are you a member of Division 52?  

YES 

 

Q2A & B: What is your vision for inter-

national psychology?  If elected presi-

dent, what might you do to promote in-

ternational psychology?  

APA has a responsibility to take 

leadership in our increasingly global and 

multicultural society at both the organi-

zational and individual level.  We al-

ready have Memoranda of Understanding with 10 countries 

and Canada.  This effort at internationalism should grow ex-

ponentially over the coming years as we build a network of 

interconnected psychology organizations.  Connecting global-

ly will require additional resources and focused and commit-

ted energy from APA leadership that appreciates the value of 

international cooperation and collaboration.  While there are 

many ways that APA can, and will, continue to demonstrate 

its commitment to international psychology, I propose a spe-

cific initiative that will bring together thought leaders, scien-

tists, educators and practitioners to discuss ways to enhance 

health care delivery around the world—An International 

Summit on Psychology and Integrated Care.  I anticipate 

close collaboration between experts from Division 52 and my 

initiative team.  

On an individual level, I have long been interested in 

international perspectives on health care and in expanded 

cultural understanding.  As a faculty member at the Universi-

ty of Puget Sound for over three decades, one of my academic 

duties was chair of the Health Professions Advising Commit-

tee, including advising health profession aspirants about op-

portunities in the health professions nationally and interna-

tionally.  I regularly attended AMSA national conferences 

and was a site visitor to international programs in both Poland 

(the Karol Machinkowski University of Medical Sciences in 

Poznan) and Grenada (St. George’s University School of 

Medicine).  Since 2008, international academic presentations 

include: symposia at International Congress’ in Berlin, Mel-

bourne, Istanbul, Toronto, and Cape Town.  In 1999, I led an 

international delegation of psychologists to the People’s Re-

public of China on a People-to-People Ambassador Program. 

Former APA president Carol Goodheart and I have been 

asked to lead another trip to China in the near future.  We 

have worked closely with Merry Bullock on this project.  

Continuing my international presence as President of 

APA is an important component of my platform.  

Website: www.BarryAnton.com 

 

Kurt F. Geisinger, Ph.D. 

 

Are you a member of Division 52?   

Yes, and I am proud to be a fellow too!  I have also 

served on the Fellows Committee for 52. 

 

What is your vision for international 

psychology? 

I will begin this description by 

reporting that I assume you mean for 

international psychology, capitol I and 

P, not the division per se.  I have listed 

the fostering of international psycholo-

gy as one of my goals on my website 

(kurt4apa.org).  I have been a member 

of CIRP, presented at the last two Eu-

ropean Congresses of Psychology, the most recent Interna-

tional Congress of Psychology, and at many meetings of the 

International Test Association, of which I am an officer pres-
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ently.  I guest edited a recent issue of the International Journal 

of Testing on how tests are evaluated around the word.  I also 

served as the APA delegate to the International Standard Or-

ganization’s first foray into the development of test standards 

and made many fast international friends on that committee.  I 

note that as an undergraduate, I studied abroad for a year and 

was a language major as an undergraduate. 

My vision of international psychology is primarily that 

American psychologists need to know what good work is 

being done around the world.  We have been isolationists to 

far too great an extent.  I have been collaborating, publishing, 

and presenting with those from other countries.  We need 

APA to become a center point for international collaboration 

to deal with practice, scientific, public interest and education-

al concerns. 

 

If elected president, what might you do to promote interna-

tional psychology?  

I have three plans.  First, I would wish to establish sever-

al memoranda of understanding and will take steps to ensure 

this during my president-elect year.  I have some countries in 

mind, but would be open to suggestions.  Second, I would 

like to invite a number of distinguished international psy-

chologists from other countries to provide lectures on the 

general theme of collaborations at the APA convention that 

will be in Toronto.  I would work with CIRP to establish a 

process to identify a broad selection of international psy-

chologists to invite and for which presidential funding could 

be used for this purpose.  Third, I would like to host discus-

sions with public leaders of international psychology associa-

tions to see how they balance practice, science, education, 

and public interest in their associations.  It is possible that 

such discussions could be open at the convention, although I 

would begin these conversations during my president-elect 

year.   

Website: http://www.kurt4apa.org/campaign/ 

 

Rodney L. Lowman, Ph.D. 

 

Are you a member of Division 52?  

I am proud to be a Fellow in Division 52.  I enthusiasti-

cally seek the endorsement and support of Division 52 and its 

members in the upcoming APA Presidential election.  

 

What is your vision for international 

psychology?  

My passion for internationalism 

is up close and personal.  I am a first 

generation Latino whose mother and 

her 3 siblings were born and raised in 

Central America and later in New 

Orleans.  One of my grandparents 

emigrated from Canada.  My father 

was a career military officer so I 

learned early on how to adjust to a variety of cultures both 

nationally and internationally.  I have lived abroad twice, and 

in US border cities three times, and traveled extensively on 

six continents, usually for professional purposes.  While serv-

ing as Acting President and Provost/VPAA at CSPP/Alliant 

International University (my present employer), an important 

part of my initiatives was to expand CSPP’s historical empha-

sis on multiculturalism to integrate international competen-

cies for students, faculty, and staff.  Today, Alliant offers 

international training in Tokyo, Hong Kong, Mexico and 

Turkey and has a distinguished record of educating multicul-

turally and internationally.  My commitment to international-

ism is therefore not pro-forma or perfunctory; my belief in its 

importance and supporting actions run deep.  

Internationalizing psychology is, in my view, one of the 

most important issues of our time.  Globalization has already 

profoundly influenced business, education, and health/mental 

health care and that is only the beginning.  However, US psy-

chology too often been more of a follower than a leader in 

this revolution.  Psychology in general—and APA in particu-

lar—need much more aggressively to address the realities of 

globalization.  

In my recent (2013) edited book, Internationalizing Psy-

chology: Expanding Professional Competencies in a Global-

ized World, I and my co-authors demonstrated how each of 

the traditional multicultural categories (race, sex, sexual ori-

entation, etc.) need to be updated to account for international-

ism.  This process, the book demonstrated, does not detract 

from our traditional domestic focus on multiculturalism.  

Rather, it advances and enriches our understanding and better 

prepares us to deal with our new highly integrated world.  

But that’s just a start.  We need also to understand how a 

wide array of American psychology needs to be re-invented, 

made over, and updated to make it more globally relevant. 

Too often, however, the internationalization of psychology 

has focused on taking American knowledge and practices to 

other parts of the world.  That approach is as ethnocentric as 

assuming that psychological research and practices developed 

in the context of majority Americans apply equally well to 

minority Americans.  Similarly, we need to recognize that the 

US no longer has a monopoly on scientific research.  There is 

important and useful research and knowledge being generated 

in many parts of the world and it does not just appear in 

American journals.  

Practice is also rapidly internationalizing.  It is already 

possible to use technology to deliver assessment and interven-

tion services worldwide and these modalities will only im-

prove in time.  Instead of conceptualizing our markets as 

falling within the confines of a single state or province, we 

now have the potential to provide services all over the world 

economically.  But we cannot do so without new training 

models, new understanding of cultures unfamiliar to us, and 

by becoming competent in new technologies.  And let us not 

neglect the international persons within our own boundaries. 

The number of non-native-born immigrants in the US is large 

and rising.  We have the opportunity to become competent in 

those areas as well.  

In short, my vision is for a psychology that is as interna-

tionalized as our world now is.  Whether we respond to it or 

not, the world is changing and we either need to change with 
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it or be passed by.  I propose that we address the wave rather 

than ignore it.  

 

If elected president, what might you do to promote interna-

tional psychology?  

Despite having a strong international office in APA and 

an excellent APA division (52), too often APA as a profes-

sional association has not acted in a way that communicates 

understanding of what it means to live in a world without 

boundaries.  As I put in my platform statement in the APA 

Monitor: “Internationalizing Psychology: U.S. psychology 

is not an exception to the need to globalize.  The opportunity 

is to internationalize psychology as an integral part of all that 

we do.”  I elaborated this short statement on my web site 

(www.rodneylowman.com) as follows:  

Internationalizing Psychology - If we do not address 

now the implications of globalization for psychology we are 

not likely to be sustainable over the long run.  In my presiden-

tial year I will initiate an “Internationalizing Psychology 

Summit” to examine how psychology needs to be different to 

reflect our globalized world.  Internationalization has implica-

tions for all that we do including our training and accredita-

tion models, licensure, the ability—already here—to deliver 

psychological services all over the world, and who we attract 

to our professions.  Our best minds in this area can help us 

think through these issues and build a multi-year agenda.  

In my own area of practice, consulting psychology and 

assessment, we already deliver coaching and assessment ser-

vices all over the world.  APA should be leading the way in 

these issues, not a slow-to-follow late adapter.  Additionally 

we need to change many of our guidelines to recognize and 

advise on international aspects of service delivery.  Just in the 

US today the extensive varieties of immigrants and first gen-

eration individuals call for new guidance on how to deliver 

psychological services competently.  As we already are able 

with excellent technological connections to deliver psycho-

logical services of all types all over the world we had best 

figure out soon how we can be competent and effective in 

doing so.  Similarly, our training models need to change to 

address the new realities of the world and to help trainees 

understand both personally and professionally what it means 

to be internationally competent.  

In short, the world is internationalizing with or without 

us.  I prefer that it be with the strong engagement of psychol-

ogy and of APA. 

Website: rodneylowman.com  

 

Steven J. Reisner, Ph.D. 

 

For me, there has never been a 

distinction between psychology and 

‘international psychology.’  Thus, I 

have been proud to be a member of 

Division 52, where an understanding 

that human psychology knows no bor-

ders is as natural as the air we breathe.  

I suppose I developed this perspective, 

in part, because I am the child of refugees who came to the 

United States only after fleeing from country to country in 

search of safety, freedom, and opportunity. 

My parents were Polish Jews who experienced the Holo-

caust first hand and who, in spite of their terrible history, 

managed to keep their humanity and hope for the human race 

intact.  My mother, who lost her entire family at Auschwitz, 

taught me never to judge another human being based on na-

tionality or background, but to always judge according to the 

person’s deeds and heart.  My father escaped Poland into the 

Soviet Union and experienced arrest, interrogation and the 

terrors of the Gulag at the hands of the NKVD (KGB).  When 

Germany attacked the Soviet Union, he was freed, joined the 

military and fought the Nazis as part of the Polish Division of 

the Soviet army.  From him, I learned the importance of 

maintaining a code of ethics even under the worst challenges. 

Thanks, in large part, to the lessons from my parents, I chose 

to devote my professional life to addressing suffering, trauma 

and resilience on all levels, individual, family, community, 

national and global.  

I became a psychologist because I wanted to be part of 

the diverse community of clinicians, teachers, researchers, 

and thinkers who use psychological knowledge to change the 

world for the better.  After working in public and private 

hospitals in New York City, I was asked, beginning in 2000, 

to help redesign the curriculum and training program of the 

International Trauma Studies Program at New York Universi-

ty.  I was faculty, clinical supervisor, and director of the Trau-

ma and the Arts Program.  Thus, in addition to training hun-

dreds of students for careers in international trauma interven-

tions, I also co-created an international theater company dedi-

cated to bringing issues of human rights violations to the 

public in general and to suffering communities in particular.  I 

helped create plays with Chilean torture survivors, Liberian 

civil war refugees, and was sent to Pristina, Kosovo by the 

International Organization of Migrations to co-create a play 

about war and exile just four months after the war with Serbia 

ended. 

I have been a consultant to the United Nations counsel-

ing team, training them to address both the well-being of the 

UN staff and to respond to emergencies in all corners of the 

world.  In 2010, I was brought in as a special consultant to the 

Special Representative of the Secretary General when the UN 

lost over 100 staff members during the earthquake in Haiti. 

After the 2011 bombing of UN headquarters in Nigeria, I was 

invited to train East African counselors in trauma and crisis 

intervention.  

My clinical philosophy is to advocate for the natural 

strengths and ethical values inherent in diverse cultures to 

promote change and adaptation in the face of crises and disas-

ters.  One of my goals as President of the APA would be to de

-emphasize APA as world-leader, and re-emphasize APA as 

world-partner, ready to share with and learn from psycholo-

gists throughout the world who are historically experienced in 

culturally relevant, values-based, diverse psychological per-

spectives.  

The greatest challenge for me as a psychologist commit-
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ted to international social justice came when I learned that 

American psychologists were involved in detainee abuse, and 

even torture.  And equally disturbing, that the American Psy-

chological Association had put military and intelligence psy-

chologists, involved in the very commands and interrogation 

processes that had been implicated in these abuses, in charge 

of determining APA policy on psychologists’ role in such 

interrogations.  When, as a result of this policy, APA stood 

alone among the health professions (and alone among the 

international psychological organizations) in supporting par-

ticipation in these interrogations, and when the Department of 

Defense decided, because of the APA’s position, to use psy-

chologists exclusively to oversee these widely-condemned 

interrogation practices, I felt I had to become a social justice 

activist and try to change the APA’s policy.  For this work, I 

was profiled in Newsweek (http://www.thedailybeast.com/

newsweek/2008/10/17/the-biscuit-breaker.html), and I re-

ceived the Beacon Award from the New York State Psycho-

logical Association – “presented to a psychologist whose 

leadership or advocacy has established a guiding light for the 

profession of psychology” (http://

physiciansforhumanrights.org/blog/reisner-beacon-award-

winner.html) 

In recent months, I have participated in “The Global 

Summit on Diagnostic Alternatives: An Online Platform for 

Rethinking Mental Health” (http://dxsummit.org/mission). 

This is an international think-tank seeking alternatives to the 

DSM and ICD classification systems.  More and more the 

DSM system, with its emphasis on symptom-based, short-

term solutions, has shown itself to promote the values of in-

surance companies, corporate healthcare and pharmaceutical 

companies over the needs and experiences of individual pa-

tients and the time-honored values of health-care profession-

als, while claims to scientific validity for the system have not 

been borne out.  As President of the APA, one of my initia-

tives will be to work together with our international col-

leagues to explore alternatives in diagnostic and treatment 

protocols.  I would like to bring the best of the APA to bear 

on the current “international, egalitarian conversation about 

the possibility, feasibility, and potential implications of new 

means for conceptualizing mental distress.” 

I would be honored to have the support of the Interna-

tional Division and its members, because I know we share 

values and a commitment to working internationally.  All of 

my work has emphasized that psychology at all levels is 

based on humane values – values of care for the well-being of 

others, social justice, fairness, and the power of self-

knowledge and human understanding to promote positive 

change.  And if we are humble enough to understand that our 

values develop best in the context of an international commu-

nity where we learn perspectives we might not have gained 

otherwise, we can indeed use psychological knowledge to 

change the world for the better.   

Website: www.reisnerforpresident.com  

 

 

 

 

 
9-10 a.m. Sunday, 4 August 2013  

APA international suite, Hilton Hawaiian Village  

 

Hosts: Harold Takooshian and Ronald G. Shapiro  

 

**Note: Guests are welcome.  This breakfast reception is 

hosted by the APA Division of International Psychology, with 

kind support from The College Board.  An updated list of the 

230 APA speakers will be released at this reception.  For any 

details on this reception: takoosh@aol.com  For the suite: 

Robyn Kurasaki at RKurasaki@gmail.com or Kim Kassay at 

kkassay29@gmail.com  

For the APA speaker network: http://www.apadivisions. 

org/division-1/news-events/speakers/index.aspx 
  

A Tribute to Charles D. Spielberger  
 
We mourn the passing of Charles D. Spielberger (1927– 

June 11, 2013), a past-president of APA and our Division 

52.  This Bulletin will publish a trib-

ute to Dr. Spielberger this fall, in-

cluding brief remembrances of 

his effort to promote international 

research/ teaching/ practice.  If you 

had experiences you can share with 

readers in a brief account, please 

submit this for consideration by Sep-

tember 7th to his colleague Dr. Ann 

O’Roark  at: AnnORoark@bellsouth.net   

Division 52 News and Updates 

You are invited **  

to a Breakfast Reception and  

conversation hour with APA   

Fellows in the APA Speakers  

Network, and salute to new     

Fellows elected by APA in 2013  

LEAVING A LEGACY  

TO DIVISION 52  

  
A Call for a Charitable Bequest  

to APA Division 52 

 

If you are interested in making a 

charitable bequest or other planned gift to 

the Division of International Psychology, 

contact Susan Nolan at (973) 761-9485 or 

at susan.nolan@shu.edu or Lisa Straus at 

(202) 336-5843 or at estraus@apa.org. 

http://www.thedailybeast.com/newsweek/2008/10/17/the-biscuit-breaker.html
http://www.thedailybeast.com/newsweek/2008/10/17/the-biscuit-breaker.html
http://physiciansforhumanrights.org/blog/reisner-beacon-award-winner.html
http://physiciansforhumanrights.org/blog/reisner-beacon-award-winner.html
http://physiciansforhumanrights.org/blog/reisner-beacon-award-winner.html
http://dxsummit.org/mission
http://www.reisnerforpresident.com
mailto:takoosh@aol.com
mailto:RKurasaki@gmail.com
mailto:kkassay29@gmail.com
http://www.apadivisions.org/division-1/news-events/speakers/index.aspx
http://www.apadivisions.org/division-1/news-events/speakers/index.aspx
mailto:AnnORoark@bellsouth.net
http://web.mac.com/rvelayo/Div52Announcements/Announcements_files/Bequest.doc
http://web.mac.com/rvelayo/Div52Announcements/Announcements_files/Bequest.doc
mailto:susan.nolan@shu.edu
mailto:estraus@apa.org
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Remembering Gerald Gamache, Ph.D. 
 

Dr. Gerald “Jerry” Gamache passed away May 16, 2013. 

As a young man, Jerry served as a counselor in the U.S. Navy 

while simultaneously earning his bache-

lor’s and master’s degrees at the Univer-

sity of North Florida.  His interest in 

psychology resulted in a Ph.D. from Old 

Dominion University in 1986.  

Jerry remained with the government 

after retiring from naval service, serving 

as the director of the U.S. Army Safety 

Action Program under the Army’s chief 

of staff.  However, after suffering a disa-

bling stroke, he retired from government 

service.  

Though Jerry was “retired,” he was not finished with 

psychology; Jerry formed KGA International, a consulting 

company to government and industry worldwide.  At KGA, 

Jerry combined engineering and assessment psychology to 

test individuals exposed to stresses in the workplace.  

After nearly 30 years of combined military and govern-

ment consulting, Jerry joined Flagler College in St. Augus-

tine, Florida as a visiting instructor in the spring of 1992.  He 

was hired as a full-time member of the faculty in 1996 at the 

rank of assistant professor and was promoted to the rank of 

associate professor in 2001.  There he was able to ignite a 

passion in students as they, too, combined the studies of psy-

chology and engineering.  

While devoted to his students at Flagler College, Jerry 

also involved himself in international issues.  A recognized 

authority on the effects of radiation, he was selected as head 

of the U.S. Government’s Defense Nuclear Agency Team, 

charged with studying the associated physical and cognitive 

decrements in performance from the nuclear reactor explosion 

in Chernobyl.  Jerry’s research was later adapted for use with 

Russian cosmonauts, who are exposed to a ring of radiation in 

space travel.  In 1999, Jerry was designated one of the 2,000 

top scientists of the 20th century in recognition of his com-

bined research.  He also traveled to Cuba to assess services 

for the handicapped and visited Sri Lanka following the 2004 

tsunami.  Jerry was designated an ambassador from the Inter-

national Council of Psychologists to the United Nations, 

where he served on the Immigration Committee.  

In 2005, Jerry received Old Dominion University’s Dis-

tinguished Alumni Award and retired as associate professor 

of psychology at Flagler College.  

 

This article was compiled from: (www.flagler.edu/news/

current_news/2013-05-16_gamache_passes_away), (http://

staugustine.com/news/local-news/2013-05-24/gamaches-

influences-felt-around-community#.UdZSWd7TkiQ), and 

(www.gftpln.org/ArticleAction.do;jsessionid= 

D0E002D834B36ACEA44B30EA3323FA35?orgId= 

867&articleId=23742&op=showPrintVersion).  

 

Call for 2014 International Proposals 
 
It is not too early to consider submitting a proposal for 

an upcoming international meeting in the USA in spring of 

2014.   

1. SCCR.  The deadline is November 11 for the mid-

winter meeting of our APA Division of International Psychol-

ogy, on 12–15 February 2014, in lovely Charleston, SC, dur-

ing the meetings of the Society for Cross-Cultural Research 

(SCCR).  Fees before/after January 15 are: Members $130/

$140, Non-Members $140/$150, Retirees $80/$85, Students 

$50/$60.  Details: www.sccr.org or poyrazli@psu.edu 

2. EPA.  The deadline is November 1 for the 2014 meet-

ing of the Eastern Psychological Associa-

tion, March 13–16 in Boston.  Once 

again, for the 12th year, EPA welcomes 

proposals from all students and profes-

sionals interested in international and 

cross-cultural psychology.  This EPA 

meeting is free to all EPA members, but 

membership is REQUIRED before online 

submission.  The low fee of US $60 includes one year mem-

bership in EPA ($25 for students).  Details: 

www.easternpsychological.org or mmccormick2@pace.edu 

3. WPA.  The deadline is November 15 for the 2014 

meeting of the Western Psychological Association, April 24– 

27 in Portland, OR.  For the 6th year, 

WPA welcomes proposals from all stu-

dents and professionals interested in inter-

national and cross-cultural psychology.  

US $75 is the registration fee for WPA 

members ($35 for member-students).     

Details: http://www.westernpsych.org 

or lhbikos@spu.edu  

 

NOTE: For future details, check www.div52.org  All 

students and faculty who present international research at a 

meeting in 2014 and are (or become) members of the APA 

International Division, can submit their 300-word abstract by 

15 September 2014 for publication in the APA International 

Psychology Bulletin in fall 2014.  

For any details, contact Editor Grant Rich at opti-

malex@aol.com  

 

 

 

 

 

Division 52 News and Updates 
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Although school psychology first emerged in Western 

Europe and North America, many of the field’s milestones 

occurred in other countries.  One example is the establish-

ment of the first school psychology society in Venezuela in 

1968 (Oakland, 2010).  Currently, it is estimated that there are 

at least 80,000 school psychologists in 43 countries across the 

world (Oakland & Jimerson, 2013).  Although there has been 

an increased understanding of international school psycholo-

gy in the last five decades, the majority of the world’s school-

aged children still do not receive school psychology services 

(Jimerson, Skokut, Cardenas, Malone, & Stewart, 2008; Oak-

land & Jimerson, 2008).  In addition, there is significant vari-

ability in titles used and roles filled by professionals who 

provide these services, such as school counselor, guidance 

counselor, and educational psychologist (Jimerson et al., 

2008).  Furthermore, the presence of school psychology and 

the types of services children receive in schools are influ-

enced by numerous factors, including geography, economic 

status, and national priorities (Oakland, 2010).  

In the United States, school psychologists spend their 

time conducting psychoeducational assessments, providing 

counseling and interventions, and consulting with parents, 

teachers, and school personnel (Fagan & Wise, 2010).  More 

than 70% are employed in public school districts (Curtis, 

Grier, & Hunley, 2004).  Practice in schools is regulated by 

each state’s department of education and requires a state-

issued license, while practice outside school settings requires 

a license issued by each state’s board of examiners in psy-

chology.  In addition, some professionals seek national non-

practice credentials such as Nationally Certified School Psy-

chologist (NSCP) and American Board of Professional Psy-

chology (ABPP) Diplomate (Fagan & Wise, 2010). 

In this article, we present a brief history of school psy-

chology in six countries: Israel, the Philippines, Poland, Ro-

mania, Taiwan, and Vietnam.  In order to shed light on the 

wide variability in current practices in the field of school 

psychology, we discuss training practices, minimum require-

ments for practice, and professional associations internation-

ally.  We also review the roles of school psychologists and 

the issues that shape the field in each country.  Finally, we 

address the challenges school psychologists encounter in each 

country and steps taken to face these challenges. 

 

Israel 

Established in 1948, Israel is a relatively young country. 

While the history of psychology is short, the field began to 

emerge before the country was established.  Max Eitingon, an 

associate of Sigmund Freud, established the Palestine Psycho-

analytic Society in 1933.  In 1936, the Psychoanalytic Insti-

tute was established in Jerusalem, and in the 1940s psycholo-
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gists began testing to identify children with mental retardation 

in schools (Ben Ari & Amir, 1986).  Israeli school psycholo-

gy emerged in 1936 with the establishment of the first Center 

for Educational Psychology in Tel Aviv, which primarily 

focused on testing and placement.  After 1948, the Ministry 

of Education employed freelance psychologists to test chil-

dren with learning difficulties.  In 1962, the Ministry estab-

lished the Psychological and Counseling Service, tasked to 

develop, plan, and implement the work of school psycholo-

gists (Stein, 2007).  

The Israeli Psychological Association is the only profes-

sional organization for licensed psychologists in Israel, in-

cluding school psychologists.  The Ministry of Health issues 

licenses to individuals who meet the legal requirements, 

which include five years of graduate training, a master’s de-

gree from an accredited university, 300 hours of work under 

supervision, and an oral examination.  Traditionally, the sta-

tus of clinical psychology has been higher compared to other 

fields of applied psychology, and therefore more attractive to 

students.  Only one of the five Israeli universities presently 

offers a school psychology program; the remainder offer child 

clinical psychology programs (Stein, 2007).  

In 2007, 270 of the 284 cities and local and regional 

councils of education in the country offered school psycholo-

gy services (Stein, 2007).  According to Jimerson, Stewart, 

Skukot, Cardenas, and Malone (2009), in 2007 the ratio of 

school psychologists to students in Israel was 1:636.  Women 

make up the majority of school psychologists in Israel (78%), 

while men outnumber women in managerial positions.  As a 

result of increasing demand for school psychology services, it 

was found that approximately half of the psychologists work-

ing in the system were interns or unlicensed psychologists 

(Raviv, Mashraki-Pedhatzur, Raviv, & Erhard, 2002).  

Over the past 30 years, the field of school psychology 

has shifted from a child-centered approach to a systematic 

approach.  Thus, school psychologists spend more time in 

schools, going into classrooms, meeting with teachers, and 

helping local municipalities to formulate education policies 

(Stein, 2007).  As the country is faced with ongoing conflict, 

and has suffered from sporadic waves of terrorism, school 

psychologists have taken an active role in dealing with crisis 

situations and creating training programs for school staff to 

deal with future crises (Stein, 1997).  An additional challenge 

has been the integration of an increasingly varied population, 

following waves of immigration from the former Soviet Un-

ion and Ethiopia.  Typical roles of school psychologists in-

clude: classroom observations, consultations with teachers, 

principals, and other school personnel, testing students re-

ferred for learning and behavioral problems, developing inter-

ventions, short-term treatment for children and their families, 

preparation of crisis response teams, and crisis intervention 

(Stein, 2007).   

Currently, several issues present threats to the profession 

of school psychology in Israel.  First, there is concern about 

financing services in the future due to the government’s non-

conservative economic policies, which may lead to privatiza-

tion of school psychology services.  The Psychological and 

Counseling Service has taken preemptive measures by devel-

oping a “service basket” prescribing essential services for 

which children are eligible free of charge, creating relatively 

uniform mandatory services throughout the country.  Services 

that are to be provided only if funded or paid for by the client 

are also listed, and many school psychology services use 

these services to supplement their budget (Stein, 2007).  Sec-

ond, a recent comprehensive report by the National Task 

Force for Advancement of Education in Israel included very 

little about psychological services in the schools, leading to 

extensive lobbying with the goal of at least maintaining cur-

rent levels of psychological services.  Finally, there is increas-

ing difficulty differentiating the profession of school counsel-

ing from school psychology, especially following a recent 

change in school counseling certification, requiring a master’s 

degree.  The Institute for Advanced Studies was established 

with the goal of addressing these threats and dealing with the 

profession’s future directions (Stein, 2007).  

 

Philippines 

Psychology was being taught in Philippine universities 

as early as the seventeenth century, albeit within philosophy 

departments (Licuanan, 1985).  In 1926, the first department 

of psychology was established at the University of the Philip-

pines and the field began moving away from philosophy.  Six 

years later, in 1932, the same university established the first 

psychological clinic in the country.  The 1940s to 1960s saw 

an increase of Filipino psychologists, as more individuals 

obtained psychology degrees abroad.  However, many Philip-

pine scholars were critical of Western psychology and some 

notable psychologists, such as Virgilio Enriquez and Jaime 

Bulatao, were at the forefront of the Sikolohiyang Pilipino 

(Filipino Psychology) movement.  Their efforts emphasized 

indigenous identity and national consciousness, and were 

characterized by a strong socio-political thrust, a focus on 

Filipinos from lower social classes, and the use of indigenous 

languages (Church & Katigbak, 2002).  This influx in activity 

also led to the establishment of the Psychological Association 

of the Philippines in 1962 and the Philippine Guidance and 

Counseling Association in 1964.  By the end of the 20th cen-

tury, many universities offered graduate training in counsel-

ing and clinical psychology (Melgar, 2013).  

Psychology in the Philippines has always been deeply 

linked to education.  Traditionally, curricula included courses 

in school guidance and counseling, and most faculty members 

held education degrees (Licuanan, 1985).  One of the earliest 

psychology clinics, the Institute of Human Relations, offered 

counseling and assessment services for students, and also 

employed reading specialists.  The Institute also conducted an 

experimental program to help children with intellectual disa-

bilities (Licuanan, 1985).  

Despite Philippine psychology’s longstanding relation-

ship with education, no university currently offers training in 

school psychology.  Although school psychology degrees or 

positions do not formally exist in the Philippines, most of the 

duties of school psychologists are performed by guidance 

counselors.  Traditionally, guidance counselors have been 
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assigned to assist students with career and vocational deci-

sions, schoolwork, home responsibilities, and personal diffi-

culties (Salazar-Clemeña, 1993).  However, prior to 2004, no 

official boards existed to regulate and supervise training and 

practice among mental health professionals.  As a result, 

many schools’ guidance counselors were only trained as 

teachers, but assigned counseling duties (Vinluan, 2011).  

A major shift in field occurred with the enactment of the 

Guidance and Counseling Act of 2004 (R.A. 9258) and the 

Philippine Psychology Act of 2009 (R.A. 10029).  These laws 

regulate the practice of guidance counseling and psychology, 

and provide licensing and certification requirements.  Licen-

sure as a guidance counselor or psychometrician requires an 

appropriate bachelor’s degree or higher, while licensure as a 

psychologist requires a master’s degree and practicum hours. 

In addition, R.A. 9258 specified functions of guidance coun-

selors, including academic and cognitive assessment, person-

ality and career assessment, placement, and counseling. 

Although there is evidence to suggest that the practice of 

school psychology exists in some form in the Philippines, it is 

difficult to determine how many professionals are employed 

in these roles (Jimerson et al., 2009).  In addition, the field 

faces several challenges.  First, the development of school 

guidance and counseling has been slow, and many school 

counselors are assigned unrelated tasks and roles (Villar, 

2000).  Second, a significant number of students are enrolled 

in private schools, and the government may have limited 

control over the services provided in these settings (Jimenez 

& Sawada, 2001).  Finally, school psychology service provid-

ers need to address the effects of widespread poverty, includ-

ing overpopulation, food insecurity, illiteracy, high crime 

rates, and lack of health care (Tuason, 2011; Tuason, Fernan-

dez, Catipon, Trivino-Dey, & Arellano-Carandang, 2012). 

 

Poland 

The history of psychology in Poland begins in the twen-

tieth century when the first departments of experimental psy-

chology were established at Polish universities.  Four institu-

tions emerged as the centers of scientific research and psy-

chological studies.  Władysław Heinrich founded the first 

psychological laboratory of experimental psychology in 1903 

at the Jagiellonian University in Crakow (Brzeziński & Stre-

lau, 2005).  At Warsaw University, founded in 1915, 

Władysław Witwicki published the first academic textbook in 

psychology (Brzeziński & Strelau, 2005).  Established in 

1919, Adam Mickiewicz University in Poznań published the 

first Polish psychological journal, The Review of Psychology, 

and currently issues a national journal titled, The Psychologi-

cal Journal (Gamian-Wilk & Zimon-Dubowik, 2012). The 

Catholic University of Lublin, founded in 1918, currently 

issues three periodicals, the Journal for Mental Changes, The 

Review of Psychology, and Annuals of Psychology 

(Brzeziński & Strelau, 2005). 

Poland experienced a 21-year period of national inde-

pendence and rapid progress in psychological research and 

education, which was abruptly hindered in 1939 when Poland 

was invaded by Nazi Germany and the Soviet Union. 

Throughout this period, Polish psychology endured intense 

restrictions and criticism by communist authorities, and psy-

chology was nearly eliminated from education (Winstead, 

1984).  Many universities, psychology clinics, and guidance 

centers were closed, the publication of journals and books 

was suspended, and libraries were destroyed.  The profession 

of psychology was excluded from the census of occupations 

and individuals were restricted from attending international 

conventions (Zajonc, 1957).  Despite these struggles, the first 

national organization of psychologists was created in 1949.  

The Polish Psychological Association strived to protect and 

popularize the field of psychology as a science and profes-

sion, and became a prestigious and influential organization 

that currently publishes two journals entitled, Psychological 

Review and Psychological News (Toeplitz & Toeplitz-

Winiewska, 1996).  After Poland regained its independence in 

1989, a year that marked a period of political, social, and 

economic change, psychology made significant developments 

in education, research, and practice (Brzeziński & Strelau, 

2005). 

Currently, 15 Polish universities offer master’s degrees 

in psychology, and altogether employ more than 1,000 pro-

fessors and psychologists with Ph.D. degrees (Gamian-Wilk 

& Zimon-Dubowik, 2012).  Requirements for a master’s de-

gree in psychology include five years of study during which 

students complete about 2,600 hours of lectures, seminars, 

and practical courses, and write a master’s thesis.  Master’s 

degrees in school psychology are not available in Polish uni-

versities.  However, most programs offer electives in educa-

tional psychology in addition to requirements in research and 

statistics, psychometrics and psychological diagnosis, devel-

opmental psychology, cognitive psychology, and personality 

psychology (Brzeziński & Strelau, 2005).  Doctoral training 

in psychology requires students to undertake teaching and 

supervising responsibilities, pass qualifying exams, and pub-

licly defend a written dissertation (Winstead, 1984).  Psy-

chologists in Poland are employed in many settings, including 

mental health clinics, hospitals, government administration, 

advertising agencies, military organizations, religious estab-

lishments, education institutions, and private practice 

(Brzeziński & Strelau, 2005; Winstead, 1984). 

Although larger schools in Poland employ psychologists, 

the functions and responsibilities of psychologists working in 

the Polish education system have not been clearly outlined 

(Eurydice, 2010).  Due to recent cutbacks in funding for psy-

chological services, teachers, who are not appropriately 

trained, assume the role of psychologists at times (Warchoł-

Biedermann, Strzelecki, & Mojs, 2011).  Teachers are ac-

countable for assessing their students’ educational achieve-

ments, supporting their development, and if necessary, collab-

orating with educational and psychological specialists 

(Eurydice, 2010).  Currently, there are 559 public centers 

established for psychological and educational support in Po-

land (Eurydice, 2010).  These institutions employ psycholo-

gists and offer special assistance to students by performing 

diagnostic and therapeutic functions, which include assessing 

for psychosomatic disorders, providing support for students, 
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parents, and teachers in dealing with learning difficulties, 

behavior problems, substance abuse, and addictions, and con-

ducting therapy and vocational counseling (Eurydice, 2010). 

Psychology in Poland has made significant progress in 

recent decades and has become a respected and recognized 

profession (Heszen-Niejodek, 2004).  Although the roles of 

psychologists working in the school setting are currently not 

defined, psychological and educational services provided by 

psychologists continue to be needed and highly valued by 

Polish students, parents, and teachers. 

 

Romania 

The birth of Romanian psychology is dated in the early 

1900s, when three former students of Wilhelm Wundt re-

turned from his laboratory in Leipzig and introduced experi-

mental psychology to three major academic centers in Roma-

nia: Cluj, Bucharest, and Iasi.  Despite such early beginnings 

and significant scientific progress in the first half of the cen-

tury, the evolution of psychology in Romania was abruptly 

interrupted before reaching maturity (Kuhn, 1962).  In the 

early 1970s, the Communist regime outlawed psychology and 

closed all academic programs and research institutions.  Many 

psychologists were reassigned to teach in the education and 

philosophy departments of their universities, while others 

were imprisoned.  Following the 1989 overthrow of the Com-

munist regime, Romanian psychology slowly reinvented it-

self, as academic programs and research institutes throughout 

the country were reopened (David, Moore, & Domuta, 2002).  

Currently, there are four state universities that offer psy-

chology academic programs accredited by the Romanian 

Ministry of Education.  These programs adhere to the Europe-

an educational standards (i.e., Bologna system) and offer 

undergraduate (three years), master (two years) and doctoral 

programs.  Over the past decade, all four universities gained 

more national and international visibility, although each uni-

versity maintains a unique focus of academic and research 

interest.  The psychology department of the Babes-Bolyai 

University in Cluj is by far the most influential psychology 

department in Romania (David et al., 2002), with a significant 

impact on the advancement of psychological research and its 

clinical/therapy applications.  However, the field of school 

psychology still lags behind the areas of research and clinical 

psychology (Dinca, Holdevici, Vlad, & Frunza, 2007). 

According to a recent study published by Dinca et al. 

(2007), Romanian society is still struggling with a mispercep-

tion of the roles of the psychologist, probably a remnant of 

the 25 years of Communist regime.  Fortunately, this percep-

tion is changing because of the sustained efforts of the last 

few generations of psychologists.  However, the role of 

school psychologists is not clearly defined because it does not 

have an independent academic status, nor a national school 

presence.  None of the major universities in the country offers 

a graduate school psychology training program, and the field 

has yet to develop a statutory legal structure, professional 

standards, or a clear training curricula.  Due to the lack of 

specification of the roles and functions of the school psy-

chologists, educational decision makers are not invested in 

establishing and funding training programs (Dinca et al., 

2007).  Consequently, Romania lacks a viable professional 

network for school psychologists, and struggles with poor 

funding, limited training, and lack of professional standards 

(Dinca et al., 2007).  Most of the psychologist’s work in 

school is limited to career guidance and involves very little 

counseling services.  Most children with cognitive, emotional, 

or behavioral needs remain in the general education setting 

and receive no special services.  In addition, the concepts of 

learning disabilities, behavioral, or individualized educational 

plans, are virtually inexistent.  However, some guidance 

counselors and psychologists in the school setting have be-

come more aware of the need to identify and support students 

with Attention Deficit Hyperactivity Disorder and Autism 

Spectrum Disorders, but this is far from standard practice at 

the national level (Dinca et al., 2007).  

There are signs of positive change resulting from the 

hard work of several groups of psychologists across the coun-

try.  These psychologists work tirelessly to promote the new 

field at all levels: academic, educational, political, and com-

munity.  For example, since 2008 the University in Oradea 

has published the Romanian Journal of School Psychology, a 

biannual peer reviewed journal.  Progress was also made in 

the field of cognitive and educational assessment.  A team of 

psychologists at the Babes-Bolyai University in Cluj recently 

launched the Romanian Psychological Testing Services and 

completed the adaptation and norming of the Wechsler Intelli-

gence Scale for Children—Fourth Edition, a true benchmark 

in the development of the school psychology field. 

In conclusion, the field of school psychology in Romania 

is still in an incipient stage, but is slowly evolving (Dinca et 

al., 2007).  Similar to the clinical psychology field, there are 

several teams of dedicated professionals across the country 

that defy the odds and continuously prove their resilience and 

dedication to the profession of school psychology.  They will 

lead the field to new standards and will soon join the interna-

tional community of school psychologists for the benefit of 

the children they serve. 

 

Taiwan 

Psychology was first introduced in Taiwan by Japanese 

scholars in the early 1900s and has been tremendously influ-

enced by Western countries, especially the United States 

(US).  It was not until the very late 1900s that the need for the 

development of an indigenous psychology was recognized 

(Hwang, 2005; Yang, 1993).  Some pioneer Taiwanese psy-

chologists were asked to pursue doctoral degrees in the US, in 

order to advance knowledge in psychology and then contrib-

ute what they had learned to help the professional growth of 

psychology in Taiwan.  Since then, psychology has been 

growing robustly in the country.  Today there are a total of 30 

universities, including 12 national and 18 private universities 

that have psychology departments with different focuses. 

Twenty-nine of them offer graduate programs, and six nation-

al universities and one private university offer doctoral pro-

grams (Taiwan Ministry of Education, 2012).  With the pas-

sage of Psychologist Act in 2001, about eight psychology 
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associations and more than 10 local psychology unions were 

founded one after another.  

School psychology is a new concept in Taiwan.  Howev-

er, its goal of helping children grow successfully in school 

has been addressed in different fields, such as counseling 

psychology, education psychology, child psychology, and 

measurement in psychology.  The services delivered by US 

school psychologists have been offered by counseling psy-

chologists in Taiwan.  By 2007, there were 589 licensed 

counseling psychologists in the country (Wang, 2009).  Un-

like in the US, counseling services have been developed sole-

ly within school systems.  The first guidance institutes were 

established in the National Overseas Chinese High School 

and the Taipei Municipal Zhong Shan Girls High School in 

1960 (Wang, Kwan, & Huang, 2011; Zhang & Wu, 1999). 

Consequently, counselors have been traditionally employed in 

counseling units in elementary schools, middle schools, high 

school, and universities.  Lin and colleagues (2008) reported 

that more than 78% of counseling psychologists are employed 

in school settings and university counseling centers.  They 

further pointed out that the development of counseling and 

counseling psychology in Taiwan was intertwined and pro-

foundly influenced by educational policies and school cul-

tures.  In fact, the counselor who works in an elementary or 

middle school setting is viewed as a regular teacher with 

more counseling skills, rather than as a psychologist.  

Although school psychology is a relatively new field in 

Taiwan, its importance has been recognized through signifi-

cant events such as the emergence of special education, the 

formalization of psychological and counseling services, and 

the establishment of training programs (D’Amato, Zafiris, 

McConnell, & Dean, 2011).  In addition, school psychology 

services have been delivered by ‘teacher-counselors’ or 

‘counseling specialists’ for years.  They have been making 

great efforts to provide counseling services and teach neces-

sary academic and social skills to children in need.  However, 

the field faces several challenges in Taiwan.  First, school 

psychology practice seems enduringly intertwined with 

school counseling and ‘teacher-counselors.’  From this per-

spective, school psychology in Taiwan is diluted and is not its 

own specialty, as it is in the West (Wang & D’Amato, 2013). 

Secondly, the scope of school psychological services remains 

unclear.  Similar to Western school psychologists, school 

counselors in Taiwan provide consultation, community out-

reach, group work, resource management, enhancement of 

skills, and supportive counseling programs.  However, Tai-

wanese school counselors may also need to fulfill the roles of 

social workers and general education teachers.  Because of 

these factors, the roles and responsibilities of school psy-

chologists in Taiwan remain complicated and have no clear 

boundaries. 

 

Vietnam 

Psychology as an academic subject was introduced in 

schools and colleges in Vietnam long before the independ-

ence of the country.  Prior to 1945, when President Ho Chi 

Minh declared the independence of Vietnam, psychology was 

taught in secondary schools and colleges in French (Pham & 

Do, 2004).  However, for almost ten years after the declara-

tion of independence, the country had to devote the majority 

of effort to the war against foreign occupations.  As a result, 

the field of psychology was apparently left fallow.  Most of 

the documents about the development of Vietnamese psychol-

ogy began from 1953–1954 (Nguyen, 2010; Pham & Do, 

2004).  During the period of 1954–1975, Vietnam was divid-

ed into Northern and Southern parts and the field of psycholo-

gy developed differently in each part of the country.  Psychol-

ogy, especially educational psychology, was taught across 

universities and colleges in the Northern part of the country, 

adopting the Soviet psychologists’ perspectives (Nguyen, 

2010; Pham & Do, 2004).  Meanwhile, psychological services 

were provided primarily in the military setting in the South of 

the country, adopting the Western models of psychological 

practice (Roberts, 2010; Whittaker, 1997).  Following the 

reunion of Vietnam in 1975, Soviet psychology became the 

main orientation for the field throughout the country.  The 

development of Vietnamese psychology during the period of 

1975–1985 generally focused on the training of teachers, and 

thus primarily revolved around its educational implications 

(Pham & Do, 2004).  Since the implementation of  “Doi 

Moi” (renovation) policy in 1986, Vietnamese psychology 

has increasingly been exposed to Western psychological sci-

ence and practice.  As a result, psychological services were 

introduced in clinical, community, and school settings as well 

(Weiss et al., 2011).  In addition, various courses of psycholo-

gy (e.g., educational, developmental, social, sport, health, and 

clinical psychologies) started to be taught in the universities 

across the country (Pham & Do, 2004).   

Despite Vietnamese psychology’s traditional focus on 

education, the provision of psychological services within the 

school setting, as well as the establishment of the discipline of 

school psychology is rather recent in the country.  In 2005, 

the Ministry of Education and Training (MOET) of Vietnam 

issued a mandate to provide vocational and psychological 

services in all middle and high schools.  As a result, employ-

ment opportunities were created for psychologists and coun-

selors in schools.  In 2008, an undergraduate program with a 

focus on training school psychologists was opened at Hanoi 

National University of Education (HNUE) as a result of the 

cooperative effort between HNUE’s Department of Psycholo-

gy and Education (DPE) and St. John’s University’s School 

Psychology program (Terjesen, Kassay, & Bolger, 2008).  In 

2010, a consortium of five U.S. universities and seven Viet-

namese universities was established in order to advance the 

school psychology field in Vietnam (Le, Hagans, Powers, & 

Hass, 2011).  Research, workshops, and conferences orga-

nized by this consortium, along with visits from university 

faculty members, have significantly contributed to the devel-

opment of the field of school psychology in Vietnam.  

The provision of psychological services within the 

school setting, together with the training of school psycholo-

gists, signifies the establishment of the field of school psy-

chology in Vietnam.  However, the profession of school psy-

chology is still at an early stage of development.  The field is 
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presently facing several challenges.  First, since the academic 

preparations and training needed to provide psychological 

services in the school were poorly specified, many employees 

presently working as school psychologists and counselors 

have little or no training related to the services they are ex-

pected to provide (Do, 2006).  Second, although their posi-

tions are recommended, the roles of the school psychologists 

and counselors are poorly defined.  As a result, many school 

psychologists and counselors are assigned with tasks and 

duties that are irrelevant to their training and professional 

functions (Le et al., 2011).  Third, because school psychology 

is relatively new in Vietnam, the resources for professional 

training and practice are very limited.  Very little material and 

very few standardized instruments are available (Le et al., 

2011; Weiss et al., 2011).  Therefore, the practice of school 

psychology in Vietnam at this point is more experience-based 

than evidence-based.  Finally, since the recommendation of 

psychological services in schools did not come along with a 

specification of funding, many schools, especially public 

schools, are having difficulties allocating funds for employing 

school psychologists (Le et al., 2011). 

In conclusion, though the field has been established, the 

practice of school psychology in Vietnam is still in its initial 

stage.  Lack of the established professional standards, limited 

resources for professional training, and lack of funding re-

main major challenges for the field.  International collabora-

tion and considerable efforts made by the government, re-

searchers, and practitioners have established the basis for a 

promising future for the field. 
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One of the first things a reader will notice when picking 

up this book is the word father appearing in nine different 

languages on the cover.  This only hints at the breadth and 

depth of cultures covered in the edited 

volume, which was published as a 25th 

anniversary commemorative update to 

Michael Lamb’s 1987 work, The Fa-

ther’s Role: Cross-Cultural Perspec-

tives.  David Shwalb, Barbara Shwalb, 

and Michael Lamb put together a com-

prehensive review of cross-cultural fa-

therhood submitted by 28 multidiscipli-

nary contributors.  The International 

Sociological Association’s Committee 

of Family Research called for a system-

atic investigation of global fatherhood trends (Seward & 

Richter, 2006), and Fathers in Cultural Context answers that 

call.  The text describes “fatherhood on every continent and in 

societies comprising of over half the world’s population,” and 

is intended to be applicable to researchers, practitioners, and 

students of the social sciences. 

Genesoni and Tallandini (2009) stressed the importance 

of examining fathers in the social context in which they live 

and work; however, much of the existing literature on father-

hood remains dominated by theory limited to North American 

and Western European fathers.  The editors of Fathers in 

Cultural Context highlight the fact that this edition includes 

over 900 studies that were previously available only in lan-

guages other than English.  It is truly a multidisciplinary work 

that combines theory and data from anthropology, psycholo-

gy, sociology, family studies, political science, and ethnic 

studies, to name a few. 

The book begins with an introduction chapter (Part 1) by 

the editors to prepare the reader for the structure and ap-

proach of the subsequent 14 chapters that covers the research 

on fatherhood organized by continent.  The editors should be 

commended for setting up a format that allows the reader to 

compare information across chapters.  Each chapter includes: 

(1) a sample case study of a hypothetical father, (2) cultural 

and historical influences on fatherhood, (3) a literature review 

of fatherhood studies, (4) social policies relevant to fathers, 

(5) within-culture variation on fatherhood, (6) contemporary 

issues impacting fathers, and (7) an invitation to authors to 

provide their expert opinion on future trends in fatherhood. 

The bulk of the volume, Parts 2 through 6, include chapters 

on fatherhood in Asia (China, Japan, India, Bangladesh, Ma-

laysia, and the Arab world), Africa (Central, East, and South 

Africa), the Americas (Caribbean, Brazil, and the US), Eu-

rope (Russia, Scandinavia, and the United Kingdom), and 

Australia.  

While it is impossible to highlight all of the interesting 

content from the book, it might be helpful to provide a sample 

of the type of diversity represented in Fathers in Cultural 

Context.  Mainland China alone has approximately one fifth 

of the world’s fathers and 55 distinct ethnic minorities in 

addition to the Han majority.  Of note were trends reported in 

a shift from multiple generations of Chinese families living in 

a household to increased numbers of nuclear families.  The 

government policies in Japan to help support a better balance 

between family life and work and the wide variation in inter-

pretation of paternal roles in Islamic cultures was discussed in 

the volume as well. 

The chapter highlighting Central and East African fa-

thers suggested a unique adaptationist interpretation ground-

ed in “the biological, reproductive, and survival consequences 

of fathering as well at the biological or evolutionary ba-

ses” (p. 155), and suggested that fathers in foraging societies 

have tended to have greater father involvement than farming 

or post-industrial societies.  The chapter on Indo and African 

Caribbean fathers introduces the reader to the concept of allo-

parenting by which child care is sometimes shared by multi-

ple providers such as fathers, mothers, grandparents, other 

relatives, and in some cases non-kin. 

Also, noteworthy in the book is the discussion of mascu-

line socialization as it relates to fatherhood.  Brazilian fathers 

appear to be in the process of reconciling historical ideals of 

fatherhood based on traditional masculine norms (e.g., pro-

vider, protector) with modern expectations of increased emo-

tional closeness with their children.  This echoes findings 

across the fatherhood literature that suggests changing mascu-

line ideals are reflected in changes in fathers’ attitudes and 

behaviors (Johansson, 2011). 

Utrata (2008) wrote that some Russian fathers adopt 

minimalist standards of fatherhood while being torn between 

new and old ideals of fatherhood.  The chapter on Russian 

fathers highlighted this observation.  It also addressed some 

other significant challenges with the cultural norm of de-

tached fatherhood during the Soviet era combined with con-

temporary economic problems and the world’s largest gender 

gap in mortality (i.e., men die, on average, 12 years before 

women). 

Section Editor: 

Lawrence H. Gerstein, Ph.D. 

Ball State University 
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This chapter is followed by some stark contrasts in poli-

cies around fatherhood in Scandinavian countries.  For exam-

ple, Sweden’s government took an active role in changing 

family structures by implementing the world’s first gender-

neutral leave policies in 1974.  This policy allowed fathers to 

take three paid months of leave formerly reserved for mothers 

(Klinth, 2008). 

One of the major difficulties in putting together a book 

like Fathers in Cultural Context is the inconsistent literature 

base on fathers both across and within cultures.  It is im-

portant to note that the editors and authors acknowledge this 

throughout the volume, and they do a tremendous job inte-

grating the available historical and contemporary information. 

Still, there are times when the reader may want or expect 

information that does not exist in a certain area of research 

(e.g., many of the smaller Arab countries).  This serves as a 

reminder to the behavioral and social sciences that much 

work is still needed in this area. 

The editors end the book with their reflections and con-

clusions, including ideas for future research, and they provide 

five themes to offer the reader a clearer structure to under-

stand the international literature on fathering.  Their summar-

ies of the chapters helped pull together the main ideas from 

the authors.  The book concludes with guidelines on how to 

classify cultural research on fathers.  One suggestion that 

might aid the reader to get even more from the book is to read 

the information from pages 392 to 395 after Chapter 1 as 

these pages provide additional frameworks with which to 

understand the variation in cross-cultural perspectives 

throughout the text. 

Fathers in Cultural Context is an important addition to 

our understanding of fatherhood in a rapidly globalizing 

world.  It is rare that a volume like this can balance such a 

large number of perspectives without overwhelming the read-

er, and it accomplishes this balance in a way that suits the 

needs of practitioners, scholars, policy makers, and students 

interested in fatherhood across cultures.  
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Co-editors Marc Pilisuk and Michael N. Naylor com-

bined their talents in varying aspects of Peace and Conflict 

Studies to create a three part book series 

entitled, “Peace Movements Worldwide.”  

Pilisuk’s Ph.D. in Clinical Psychology 

and Nagler’s in Comparative Literature, 

in addition to their individual expertise 

with over 50 years each, in fields related 

to peace and nonviolence, find a niche in 

this comprehensive series that reshapes 

the narrative of peace studies.  This an-

thology or mosaic, as the authors re-

ferred to it, brings diverse, modern voic-

es to the forefront wherein they give 

solid structure to peace studies as a force for world change.  

Incorporating modern scholars and practitioners, the series 

seeks to unify a paradigm of disparate academic disciplines 

and diffuse pragmatic approaches within this three volume 

framework.  As a comprehensive and well thought out guide 

to the field, this work gives practical form to an otherwise 

esoteric discipline.  It articulates a strategy of theory and 

praxis that can give rise to new understandings of the field 

and a new sense of ownership to engaged peace-workers.  

Authors such as Barash (2010) state that there is a necessity 

to help readers approach peace in as many ways as possible.  

“Peace Movements Worldwide” may do this through its depth 

and multi-vocal nature.    

Volume 1, “History and Vitality of Peace Movements,” 

seeks to create understandings of the diversity included in the 

notion of peace itself.  Using a multi-disciplinary approach 

that attempts to understand the term peace and the people 

involved in defining it, these 18 chapters, divided into six 

sections, represent the variety of experts involved with many 

aspects of the struggle for peace.  These chapters cover topics 

that fall within the broader category of the meaning of peace, 

including the historical, biological, and philosophical founda-

tions of peace, societal perspectives, and the religious and 

gender dimensions of peace.  By including the voices of pro-

fessionals from these different fields, Pilisuk and Nagler suc-

ceed in creating an objective text that draws conclusions 

based on observation, research, and insight.  In Chapter 2, for 

example, Barry Gan, a philosophy professor from St. Bona-
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venture University, concluded that a philosophy of peace is 

nonviolent at all times, demands long-term work, recognizes 

that it is better to be harmed than to harm (as Plato once not-

ed), and requires a creative tension (p. 18).  Section 4 of this 

volume pays particular attention to religion and draws on the 

inherent similarities of peace-making and non-violence with 

major faith traditions.  The use of the material in this section 

is particularly notable in that the readings are chosen to create 

a seamless vision of peace as an informed outcome of many 

religious philosophies (e.g., Wolfe, 2011). 

Similar themes and conclusions are found all throughout 

Volume 1 and are perhaps helpful for those readers hoping to 

gain a greater understanding of the roots of peace within hu-

man society and the creative platform for peace studies within 

academe.  The authors in Volume 1, including Pilisuk and 

Nagler, present informed analyses of peace-related theories, 

compiled in a text that would serve as a wonderful reference 

guide for any person interested in the field of peace.  Volume 

1, then, as the theoretical basis for peace studies, sets the 

stage for subsequent volumes and their particular perspec-

tives. 

The transition from Volume 1 to Volume 2, “Players 

and Practices in Resistance to War,” while abrupt in nature, 

guides the readers toward a more practical implementation of 

those theories and insights outlined in Volume 1.  Structured 

in a similar manner to Volume 1, Volume 2 presents more 

chapters (28) in less sections (4), written by an equally di-

verse array of peace-worker professionals.  This volume is 

essentially composed of peace-related concepts and subse-

quent case studies regarding the implementation of policy-

making and tools utilized to obtain peaceful objectives.  

Chapter 10, for example, examines the history of efforts to 

close down the School of Assassins, thereby promoting 

awareness of an ongoing struggle within the peace field (p. 

137).  These short vignettes are also useful in directing the 

reader toward more detailed explanations of struggles and 

movements in the field (Hodge & Cooper, 2004).  What Vol-

ume 1 lacks in practicality, Volume 2 makes up for through 

an examination of actual praxis related to peace.  The over-

arching theme of Volume 2 involves what is being done in 

response to war.  From causality to issues of prevention and 

deterrence, weapons control, efforts to prevent and resist 

violence, examples of healing and reconciliation following 

conflict, as well as peace movements worldwide, this text 

runs the gambit of the how and where of practical peace-

making.  For those without much interest in theoretical ap-

proaches to peace and who are instead looking for a ground-

ing in current movements which attempt to combat violence, 

or the effects of violence, Volume 2 serves as a useful, com-

prehensive reference guide.  Once again, a large amount of 

information is compressed into a single volume, but the or-

ganization and structure of the volume make it accessible. 

If Volume 1 presents abstract or theoretical aspects relat-

ed to peace and Volume 2 examines implementations of theo-

ries within practical settings, Volume 3, “Peace Efforts That 

Work and Why,” combines the central objectives of these two 

texts and explores possibilities for the future regarding the 

marriage of theory and practice.  The 28 chapters of Volume 

3, divided into three main sections, “Peace from Above, 

Peace from Below, and Peace from Within,” coherently dis-

cuss possible strategies for the future involving the creation of 

sustainable, peaceful communities.  Some of the examples 

used throughout Volume 3, which reflect possible situations 

in the future, are broad and commonly known, such as the 

utilization of the International Criminal Court and its involve-

ment in justice for Rwanda and the former Yugoslavia, while 

others, such as the examples of civil courage during the war 

in Yugoslavia discussed by Svetlana Broz in Chapter 11, 

might be more obscure (p. 147).  The inclusion of less com-

mon examples or case studies in the implementation of peace-

ful policymaking or theoretical solutions to problems benefits 

the broader objectives of this volume.  For those interested in 

the future of peace movements, or the application of theories 

to future conflicts and situations, this volume provides an 

overview of peace-making on both local and international 

levels.  The final section, entitled “Peace from Within” (p. 

277), offers strategies for creating the peace-worker who can 

create constructive change.  Almost as an afterthought, a too-

short section called “inspiring peace-workers” is thrown in at 

the end.  It contains short biographies of well-known peace 

activists such as Thich Nhat Hanh and Aung San Suu Kyi, as 

well as six others.  Despite its brevity, this section makes a 

good point in that peace-work is an individual effort and an 

individual decision.  Russell Faure-Brac (2012), calls this 

“citizen action” (p. 65) and points out that individual power is 

one of the most important factors in creating positive social 

change.    

The greatest strength of the series of volumes may lie in 

the diverse array of authors who contribute separate but relat-

ed chapters.  These voices offer different perspectives con-

cerning peace that bring a certain life to texts that may other-

wise have lacked interest and served as mere textbooks.  Ear-

ly writers in the field such as Harris (1988) make the point 

that peace education should provide students a “dynamic 

vision” (p. 17) of peace.  Properly managed, with a well 

thought out pedagogy, this series would fill that need.  The 

individual texts could be used effectively and individually for 

specific undergraduate classes, whereas the whole series 

could be used for a graduate level class.  With good mentor-

ing, the multi-vocal nature of the series could be very effec-

tive in developing and engaging peace-workers at any level. 

This same multi-dimensional approach is both a strength and 

weakness.  The broad layering of information can be used to 

address the relative confusion of peace-work and peace-

building (e.g., Jenkins, 2013).  However, this same aspect of 

the series contributes to its weakness, which is that such a 

large amount of information, when compartmentalized into 

distinct and separate chapters, assumes the character of a 

reference guide.  The authors say specifically that the series 

should not be viewed as an encyclopedia of peace studies but 

it is in fact encyclopedic by its size alone.  Although compre-

hensive, at first glance it is lacking in a structure that pro-

motes a flow of thoughts and ideas.  It takes serious time to 

get one’s head around the thematic value of the series.  Taken 
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superficially one can be left with the impression that, should a 

question arise concerning the field of peace, one might pick 

up a volume and locate a chapter that answered the question. 

The series could be an invaluable resource used as an anthol-

ogy and reference guide.  Serious practitioners from all aca-

demic and practical fields should have this set as a well-used 

part of their library.  

Any work of this sort has an inherent tendency to expose 

the bias of the editors.  This one is no exception.  Comments 

regarding the editors’ political leanings as well as a somewhat 

neo-Marxist critique of events can in fact detract from the 

excellent analysis for some possible readers.  Commentary 

regarding specific administrations and their exploitation of 

power and war may be the case but the analysis of such might 

be better left to the chapter authors and the reader.  The 

boundaries of objectivity are thin and difficult to define, but 

to step over them compromises the objectivity of the editors 

and detracts from the quality of the work for some readers. 

For others, it may not be offensive and may even be neces-

sary to obtain a sophisticated understanding of the sections 

within.  Introductions to Volume 1 and 2 are exceptional for 

their creation of understanding of the content to follow.  The 

introduction to Volume 3 also sets the stage well but uses 

specific examples such as the Bush/Cheney administration in 

ways that assign blame.  The hint of conspiracy allegations in 

this introduction also can be viewed as stepping over the line 

of objectivity.  If such suggestion for analysis is necessary it 

might be better left to the section entitled, “The Final Word,” 

found at the end of each volume.  This section, the same in 

each volume, waxes poetic and addresses such phrases as the 

“exploitive system underlying diverse violence.”  This section 

could be used to give more concrete examples of where the 

individual chapter authors have tried to direct the reader. 

Additionally, if there are specific examples of exploitation 

that relate to chapters within the volume, then “The Final 

Word” may well be the appropriate place for them. 
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The purpose of the book, Foundations of Chinese Psy-

chology: Confucian Social Relations, is to provide an alterna-

tive, a significantly more relevant and holistic approach for 

understanding human behavior in Chinese society.  Accord-

ing to the author, there exists a significant 

difference in the worldviews of different 

cultures and countries that can be ex-

plained via the specific culturally bound 

theories.  These unique local psycholo-

gies provide diverse perspectives for 

understanding human behavior.  Moreo-

ver, this knowledge can contribute to-

wards the development of a universal 

approach of “one mind, many mentali-

ties” that is based on the belief of univer-

sal human mind with mentalities that represent a particular 

culture.  The author argued that human beings are byproducts 

of their environment and thus, in order to understand one’s 

behavior, it is important to gaze through the lens of an indi-

vidual’s cultural and historical background. In addition, as 

Western psychologies are manifestations of Western tradi-

tions, these psychologies have limited applicability in non-

Western societies because of their varied cultural beliefs and 

histories (Yang, 1999). 

The book offers a series of theoretical explanations in 

the context of constructive realism, positivism, Confucian 

relations, a face and favor model, social exchange, achieve-

ment motivation, and conflict resolution in an attempt to pro-

mote the Indigenous Psychology movement in non-Western 

countries.  According to the author, along with providing 

critical insights into Chinese psychology, the book explores 

important cultural and historical foundations of psychologies 

across the globe. 

 

Intended Audience 
The book caters to both professionals and trainees in the 

fields of psychology, anthropology, and social work who are 

interested in exploring alternate local theories for understand-

ing human behavior and who also are interested in developing 

indigenous psychologies in non-Western countries.  As indi-

vidualism often times ignores important aspects of interper-

sonal relationships when compared to societies that use a 

collectivist approach, theories primarily developed in individ-
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ualistic cultures are limited in their ability to explain human 

behavior in other societies and limited in understanding deep 

organizational structures of the human mind.  The author 

reasoned that as psychologies are an extension of the princi-

ples and historical beliefs that exist in a particular society, the 

ethnocentric worldviews of Western psychologies restricts 

their universal validity.  Therefore, it is important to develop 

local indigenous psychologies to understand interpersonal 

relationships and human behavior in diverse cultural settings 

(Adair, 1999). 

Even though the author and series editor introduced the 

book as an attempt to promote psychology as, “a global sci-

ence,” to bridge the gap that exists between Western and 

Eastern psychologies, the book is limited in its scope because 

it provides a series of theoretical models that lack much em-

pirical support.  According to Hwang (2005), to establish a 

global psychology, indigenous psychologies should move 

from cultural relativism towards universalism.  In addition, it 

would seem important that indigenous psychologies should 

adopt a “multiparadigm” approach to forming theoretical 

constructs and it should conduct empirical studies to support 

these constructs (Hwang, 2005, p. 228). 

Another drawback of the book is that it only provides the 

author’s perspective on the Confucian structures that are 

deeply embedded in Chinese culture rather than incorporating 

the work of other Chinese scholars in the fields of Confucian 

relationships and indigenous Chinese psychologies (Yang, 

1999).  Furthermore, the chapters on the deep structure of 

Confucianism, moral thought and moral judgment, and con-

flict resolution are revised versions of the author’s previous 

published work and thus, might not offer anything new to the 

informed reader. 

 

Structure of the Book 

The chapters in the book build upon each other as a way 

of promoting the development of the Indigenous Psychology 

movement with a detailed overview of Chinese indigenous 

psychologies and Confucian Relations.  Even though the 

chapters build on each other, all the chapters are unique in 

terms of their topics and content.  The first chapter forms the 

foundation for the book.  It provides a rationale for promoting 

indigenous psychologies along with the factors that led to the 

emergence of the indigenous psychology movement and the 

challenges encountered by the indigenous psychologies dur-

ing this process.  The chapter aids the reader in understanding 

that the purpose of Western and non-Western psychologies is 

to promote the field of psychology and to construct theories 

that represent the universal minds of human beings.  More- 

over, it provides an alternative explanation for understanding 

different facets of human behavior when compared to the 

Western psychologies. 

The uniqueness of each chapter allows the reader to 

identify the naturally occurring themes in the book that ap-

pear to be most consistent with the emergence of the indige-

nous movement.  The chapters also provide a rationale for 

promoting local psychologies and Confucian social relations. 

For example, in the chapter on modernization, the author 

offers a unique perspective for understanding modernization 

in non-Western countries through two different worldviews: 

the life-world and the scientific micro-world.  The author 

reported that as scientific worldviews were products of scien-

tific mindedness, they lacked the essence of life-worlds that 

were based on the holistic development of human beings, and 

their culture and language.  The author discussed how the 

Chinese life-world has been shaped by Chinese cultural tradi-

tions, religion, language, and the holistic lifespan develop-

ment of human beings.  Thus, this life-world is different from 

the scientific micro-worlds that are products of Western cul-

tural influences. 

In the next few chapters, the author described how the 

Western philosophical concepts of human behavior contrast 

with the Eastern philosophy that is based on metaphysical 

beliefs, collectivism, karma, and life after death.  Subsequent-

ly, the author provided a detailed overview of Confucian 

beliefs, relationships, ethics, morality, models of conflict 

resolution, social exchanges, and organizational behaviors 

that exist in Chinese society.  As the author wrote the entire 

volume, all the chapters seem to be interconnected and the 

topics are interwoven.  A drawback to this could be that the 

reader might find the book to be limiting in its scope as it 

only provides the author’s perspective on the Chinese indige-

nous movement and Chinese psychologies.  Despite provid-

ing an exhaustive theoretical explanation of Confucian rela-

tionships along with the models for understanding human 

behavior and interpersonal relationships for academicians, the 

book provides limited perspectives for practitioners and re-

searchers. 

 

Strengths and Limitations 

One strength of this book is that it offers a philosophical 

approach for understanding human relationships and human 

behavior.  It aids the reader in comprehending behavior be-

yond the cause and effect relationship as explained by the 

scientific micro-worlds of Western psychologies.  Moreover, 

the book emphasizes exploring religious, cultural, and spiritu-

al aspects of behavior to understand the holistic lifespan de-

velopment of the individual.  Instead of using English transla-

tions, the author uses several specific local terms for explain-

ing diverse local phenomena that are essential components of 

the life-worlds of Chinese people, and in so doing, preserves 

the essence and meaning of these varied cultural experiences.  

Further, the author utilizes the face and favor model to illus-

trate the intricate differences that exist in the communication 

styles of individuals within Chinese society based on their 

social relationships and status in the community.  Another 

interesting component of the face and favor model is that it is 

based on the Chinese values of equality, justice, and for-

giveness that form the basis for interpersonal relationships.  

Through this volume, the author aims to provide the theoreti-

cal and conceptual knowledge to create scientific micro-

worlds that can explain one’s behavior in the context of one’s 

specific indigenous life-world.  Another strength of the book 

is that throughout the volume the author promotes structural-

ism and cultural relativism as a way for promoting the indige-
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nous psychology movement in the Chinese culture. 

Although the volume provides a comprehensive picture 

of the traditional life-worlds of individuals living in the Chi-

nese community and extensively describes the Chinese indig-

enous psychologies, there are some limitations to this volume. 

In the chapter on modernization of Chinese society, the au-

thor fails to acknowledge the impact of Western influences on 

the traditional life-worlds of Chinese people and the challeng-

es that such interactions could pose for researchers, academi-

cians, and practitioners when working with indigenous popu-

lations.  The author assumes that despite the Western influ-

ences, the core Chinese beliefs and philosophies continue to 

resonate in the lives of Chinese individuals.  Another draw-

back of this book is that the empirical research was sidelined 

when promoting diverse indigenous theories.  The author 

argued that as scientific micro-worlds are a result of scientific 

mindedness, they are inapt in understanding the traditional 

life-worlds of individuals.  As a result of this assumption, the 

theories presented in the book lack much empirical support. 

An additional limitation of this volume involves its lack 

of attention to ethical dilemmas.  In the chapter on 

“Construction of the Face and Favor model,” the author re-

ported that the social interactions that exist within a micro-

cosm can be explained via social exchange theory.  The au-

thor emphasized that the concepts of cultural relativism and 

structuralism were important for understanding social ex-

changes that occur within a specific culture.  However, the 

author failed to provide any information about the ethical 

dilemma that could result from such mindsets.  Some indige-

nous societies treat women as property and when working 

with these populations one might encounter an ethical dilem-

ma tied to human rights.  However, as the author failed to 

provide any information about how to resolve such matters, 

the reader might find it challenging when faced with such 

situations. 

Another drawback of the book was its lack of a conclud-

ing chapter.  Without an integrated summary, the reader is left 

alone to integrate and draw conclusions from the different 

theoretical arguments presented in the book.  Even though the 

volume provides a detailed overview of various theories that 

explain human behavior and social interactions, there is lack 

of information about how these diverse theories can be ap-

plied to indigenous populations.  Furthermore, despite the 

editor’s expressed hope that this book might give rise to the 

indigenous psychology movement and prove to be a major 

advance in the field of psychology, the book did not discuss 

any future directions that could aid the reader in understand-

ing a process to develop an indigenous psychology move-

ment. 

 

Conclusion 

In spite of the limitations of this current volume, the 

book addresses a pertinent issue that is being faced by the 

field of global psychology.  The author is among the few 

individuals who tried to address the challenges of promoting 

an indigenous psychology movement.  Upon reading the text, 

the reader will gain awareness about the intricate differences 

that exist within the communication styles of individuals 

belonging to diverse cultures.  Furthermore, the reader will be 

exposed to alternative explanations for human behavior based 

on the principle of “one mind, many mentalities.”  However, 

as the author of this text failed to discuss future directions for 

promoting indigenous psychologies, much is left to the inter-

pretation of the reader.  As each chapter focused on different 

aspects of Chinese culture, the lack of concluding remarks or 

a summary could leave the reader feeling perplexed.  Without 

a clear synthesis of information and recommendations at the 

end of the book, the future of an indigenous psychology 

movement remains uncertain. 
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Some of you who are just brainstorming ideas for your 

dissertations may be interested in completing an international 

project.  You may also be thinking, “This would be a great 

idea, but dissertations are overwhelming enough and this type 

of a feat seems impossible!”  At least 

I was in this boat when I first began to 

plan my dissertation.  I wanted to 

return to my native Russia because it 

seemed natural for me to study my 

own culture, but I also had many 

questions about the feasibility of such 

an undertaking.  There were the prac-

tical questions: How would I fund 

this?  How would I translate the 

measures and retain their validity?  

How would I live in another country 

and collect the data? There were also the ideological ques-

tions common in cross-cultural research: How could I con-

ceptualize a study for a non-United States (US) culture using 

published data largely from US-based samples?  How would I 

avoid bias from my US-based education when interpreting 

phenomena even in my native culture?  How would I listen to 

and honor differing perspectives?  It was in the process of 

resolving the ideological dilemmas that I strengthened my 

conviction that doing an international project is in fact the 

way to move toward a well-rounded and diverse psychology, 

and this conviction also helped me work out the practical 

considerations.  

The American Psychological Association (APA) in gen-

eral, and Division 52 in particular, are committed to develop-

ing an international perspective in psychology (APA, 2010). 

This means giving a voice to the diverse experiences of peo-

ple around the world by strengthening collaborative ties 

among psychologists and helping researchers, including stu-

dents, complete projects in different countries.  Throughout 

my planning process, I felt supported by this mission and 

empowered to make it happen.  Talking with the members of 

Division 52, many of whom are seasoned international re-

searchers, helped me put the pieces together.  For example, I 

was able to discuss translation issues and come up with a 

method for validating translated instruments.  I also found out 

about APA’s work at the United Nations on the topic of my 

dissertation, violence against women, and their advocacy 

language helped me frame the discussion from a human rights 

perspective.  Likewise, I encourage you to take advantage of 

the resources available through APA’s Division 52 and Office 

of International Affairs to help you formulate your ideas and 

a plan of action. 

I am now at the end of finishing my dissertation and a 

month from leaving St. Petersburg, Russia after a full aca-

demic year here.  For those still conflicted about whether 

doing an international dissertation is worth it, I hope that by 

sharing about my own experience you might be inspired to 

pursue this dream.  Accordingly, I will cover some ad-

vantages I discovered while doing research abroad, the chal-

lenges I encountered in Russia, and the resources for funding 

opportunities that I found helpful. 

 

Advantages 

I approached my year abroad not simply as a way to 

complete my study, but also as a chance to exchange ideas. 

This has been the most rewarding part about being on the 

ground to collect my data.  I was able to converse with psy-

chologists, researchers, activists, and the general public in 

Russia about the topics of my study and ones I was passionate 

about, such as gender equality and human rights advocacy in 

a politically repressive environment.  Because I was from 

Russia originally, spoke Russian fluently, and had experi-

enced firsthand some of the political and social changes that 

contributed to the current environment, I felt that we had a 

certain common starting point for our conversations.  Howev-

er, because I had not lived in Russia for the past decade, I had 

no tangible understanding of the nuances in the current politi-

cal situation that was affecting the civic society.  

As such, I was honored to have had the opportunity to 

participate in conferences, volunteer, and learn from the work 

of psychologists who, despite pushback from the government, 

provide services in St. Petersburg to some of the most mar-

ginalized communities, including women from domestic vio-

lence situations and LGBT people.  In our conversations, they 

primarily emphasized the importance of helping people exter-

nalize systemic problems, like sexism and homophobia that 

when internalized can lead to self-depreciation, while 

strengthening internal resources and creating meaning out of 

those experiences.  Watching the work of these psychologists 

reinforced for me that mental health services could play not 

only a rehabilitative ex post facto function, but also a truly 

empowering and preventative one. 

Conversely, those in academic circles and especially 

ones fighting for women’s rights, asked me if I knew what 

was driving progress in the social sciences in the US and 
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whether those processes could be applied in Russia.  These 

inquiries allowed me to share what I had learned from living 

in the US about ground-up activism and how psychological 

studies could inform change.  Being involved with APA also 

allowed me to discuss the current stance of US psychology on 

certain issues, such as sharing the Guidelines for Psychologi-

cal Practice with LGB Clients (APA, 2011), which a group of 

psychologists found especially helpful and began to translate 

into Russian.  Overall, I found these valuable exchanges of 

ideas and experiences both humbling and empowering. 

 

Challenges 

One month after I arrived in Russia, the three women in 

the Pussy Riot group were jailed on accounts of hooliganism 

for protesting the political involvement of the Russian Ortho-

dox Church.  Five months in, the State Duma voted to prohib-

it the distribution of the so-called “propaganda of homosexu-

ality” to minors, a law that threatened the efforts of many non

-profit human rights organizations, including ones that pro-

vided psychological services.  Three months ago, a number of 

non-profits across Russia were raided and labeled “foreign 

agents,” a pejorative term that implied illegal activity and 

could be applied to anyone whose work received foreign 

funds and had political undertones.  This was the social con-

text within which I conducted my study, which also led to my 

two biggest challenges: gaining the trust of the public whose 

opinions I was surveying and personal safety.  

Although being Russian and a cultural insider helped 

somewhat, the idea that I was supported by a US-based insti-

tution and more importantly, that I was taking my data back 

with me struck fear in many people that I encountered.  My 

survey included a scale about attitudes toward women’s roles, 

a vignette that depicted a sexual assault of a woman after a 

dinner date and questions about people’s perceptions of the 

vignette, and I was collecting the opinions of men and women 

in the general population.  Although the topic was sensitive 

and taboo, I solicited only anonymous opinions and did not 

delve into personal experiences.  Still, some refused to take 

my survey and expressed fear that their information would 

end up in unknown hands abroad as their reason.  Others 

became concerned that if the police were made aware of my 

activities, it could lead to potential trouble for me, even 

though all of my actions were legal and ethical.  To stay safe 

and arrest-free, I had to seek an unofficial endorsement from 

a Russian institution that agreed to vouch that my research 

would not bring down the system or negatively represent 

Russia.  I now know that such a collaboration with an institu-

tion in the host country is often necessary for helping to es-

tablish the researcher’s status in the community, dealing with 

bureaucratic red tape, and providing the necessary paperwork 

to live and work in another country.  I found that it is im-

portant to be aware of and mindful about the sociopolitical 

environment in the host country that may affect your data 

collection, safety, and overall experience. 

 

Funding Resources 

This is a list of some organizations that fund student 

research that I compiled while planning for my international 

dissertation.  Many foundations fund projects on specific 

subjects or in certain geographical regions, so be sure to 

search for your particular areas as well: 

 APA offers grants to students through APAGS and 

individual divisions, so check with each for specific 

information: http://www.apa.org/about/awards/

index.aspx  

 American Psychological Foundation offers some 

scholarships to help fund graduate student research in 

psychology: http://www.apa.org/apf/funding/

scholarships/index.aspx 

 Fulbright Program funds student research through 

several programs that are specific to the country and 

include various eligibility requirements: http://

exchanges.state.gov/us/program/fulbright-us-student-

program 

○ Fulbright-Hays Program funds predoctoral re-

search in non-Western area studies: http://

eca.state.gov/fulbright/fulbright-programs/

program-summaries/fulbright-hays-program 

 National Science Foundation Graduate Research Fel-

lowship Program funds research projects in the social 

sciences and also has specific programs for research 

collaboration with Nordic countries: http://

www.nsf.gov/funding/pgm_summ.jsp?

pims_id=504876 

 Social Science Research Council supports dissertations 

in the social sciences with programs for specific geo-

graphic regions: http://www.ssrc.org/fellowships/all/ 

 International Research Exchange – Individual Ad-

vanced Research Opportunities support projects spe-

cifically in Eastern Europe and Eurasia: http://

www.irex.org/project/individual-advanced-research-

opportunities-iaro 

 Harry Frank Guggenheim Foundation Dissertation 

Fellowship funds doctoral candidates in their final year 

of work for projects in the area of violence and aggres-

sion: www.hfg.org/df/guidelines.htm 

 Melissa Institute for Violence Prevention and Treat-

ment supports violence prevention research: http://

www.melissainstitute.org/awards.html 

 American Association of University Women –

American Dissertation Fellowship supports women in 

the writing phase of their dissertations: http://

www.aauw.org/what-we-do/educational-funding-and-

awards/american-fellowships/ 
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Culture is a distinctive element of humanity that shapes 

the attitudes, beliefs, and behaviors of individuals as well as 

societies (Ndura, 2004).  Elements such as technology, com-

merce, media, and immigration are creating a more global 

community and increasing the necessity that students learn 

how to adapt in an ever-changing and culturally diverse world 

(Van Meijl, 2008).  To do this, students must develop multi-

cultural competencies.  These competencies are especially 

relevant within the discipline of psychology, where psycholo-

gists and mental health professionals work with clients from a 

variety of cultural backgrounds.  As the population becomes 

more diverse, misunderstandings, or even confrontations, 

over worldviews and values are going to increase, and the 

complexity of working with clients who identify with more 

than one culture will demand a new therapeutic approach 

(Banks, 2001; Marsella, 1998).  

The field of psychology must be reorganized in order to 

accommodate global changes, and that begins with the psy-

chology curriculum.  The first step is to internationalize the 

curriculum so that psychologists and mental health care pro-

viders can become more competent in dealing with the chal-

lenges of a society characterized by globalization (Marsella & 

Pedersen, 2004).  Such a reorganization of the general psy-

chology curriculum is an arduous task, especially within 

westernized societies where many psychologists in the field 

and the educational system may not realize the value of incor-

porating culture into the curriculum (Marsella & Pedersen, 

2004).  However, in order for individuals to appreciate culture 

and its significant role in psychology, they must be chal-

lenged to expand their understanding of themselves as cultur-

al beings, and accept the differences they find (Ndura, 2004).  

It may be difficult to understand the pervasive impact of cul-

ture on identity and how the differences individuals see be-

tween themselves and others may be valuable elements of 

their culture (Ndura, 2004).  As individuals understand how 

variables such as nationality, sex, religion, social class, and 

disability contribute to their cultural identity and sense of self, 

they will become more competent in understanding and valu-

ing diversity in others (Banks, 2001; Smith, Roth, Okoro, 

Kimberlin, & Odedina, 2011).  Those individuals will appre-

ciate their personal and collective roles in the social change 

process of global and cultural interconnection, and learn to 

relate to others as cultural beings like themselves, preventing 

misunderstandings and developing greater collaboration 

(Ndura, 2003). 

In their argument for internationalizing the psychology 

curriculum, Marsella and Pedersen (2004) outlined 50 actions 

to aid in internationalization, with several suggestions that 

focus on students and professors developing personal multi-

cultural competence, including cultural self-evaluation both 

individually and in the classroom.  Thus, an introspective 

understanding of cultural identity is a foundation for cultural 

competence and a first step in internationalizing the psycholo-

gy curriculum.    

 

Cultural Identity 

Understanding cultural identity is a complex and dynam-

ic process.  Both culture and self are fluid concepts, always 

evolving.  Culture has become associated with multiple mean-

ings, each of which has consequences in terms of self-concept 

(Matsumoto & Juang, 2013; Van Meijl, 2008).  As individu-

als find themselves progressively navigating multicultural 

contexts, meaning is found as their sense of identity is con-

trasted with the identity of others within their awareness (Van 

Meijl, 2008).  Therefore, a complete understanding of identity 

must come from not only looking at self, but also understand-

ing the difference and likeness between self and other.  With-

out the ability to understand how one is different from others, 

a person cannot fully identify personal qualities and unique-

ness.  At the same time, each person must look within for a 

sense of cultural self, instead of only identifying culture as 

belonging to others (Van Meijl, 2008).  Individuals who be-

lieve that culture is only something that belongs to other peo-

ple must change the way they understand cultural identity by 

examining their own history and working to recognize how 

that history has shaped them in unique and personal ways.  In 

this process, they may be able to identify people, places, or 

rituals from their past that have influenced the way they live 

their lives and what they believe in.  

Understanding that a unique experience from the past 

carries weight in the present, individuals can better appreciate 

their personal cultures and begin to identify themselves as 

cultural beings.  Once people are able to see the dissimilari-

ties between their history and the personal history of others, 

they can change their understanding of culture and self, and 

grasp the idea that culture is something unique to everyone 

yet at the same time a part of everyone.  Culture and self are 

interconnected, and each person has a cultural identity that 

they must learn to recognize. 
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Defining Cultural Identity 

In order to change the understanding of culture and self, 

it is helpful to identify how the concept of cultural identity is 

defined.  Culture can be broadly defined as an informational 

system that is uniquely shared and maintained within a group, 

and serves to communicate values, beliefs, symbols, rituals, 

and norms that sustain the group and provide a sense of well-

being (Garcia, 1994; Hofstede, 1998; Matsumoto & Juang, 

2013).  In addition, individuals understand their personal 

identity through recognizing how they are unique from others, 

as well as how others view them (Matsumoto & Juang, 2013).  

Cultural identity is conceptualized as the way individuals 

identify with, and perceive their membership in, a certain 

group that shares a system of meaning, symbols, rituals, and 

norms (Collier & Thomas, 1988).  All people have a cultural 

identity, and may have more than one culture with which they 

identify (Banks, 2001).  Thus, culture transcends location or 

ethnicity, and people from dissimilar backgrounds can identi-

fy with the same culture.  One of the challenges associated 

with cultural identity exploration is that while all people have 

a culture, and can see culture in others, their own culture is 

often invisible to them (Greenfield, Raeff, & Quiroz, 1996).  

People often conceive their culture not as an actual culture, 

but as the typical or normal way of being, not understanding 

the influence that their culture has on their lives (Banks, 

2001).  Consequently, many people externalize culture to 

only mean other ways of being that are different from their 

personal experience (Sanchez, 1999).  

For individuals who do not view themselves as having a 

unique cultural background, they may lack a sense of cultural 

identity and even struggle to conceptualize their identity as a 

whole.  This lack of identity awareness may be crucially sig-

nificant for those who perceive themselves as outsiders, lack-

ing membership in the dominant group.  Such individuals 

may feel increased pressure to conceal or minimize any val-

ues, behaviors, or rituals that are different from the dominant 

group, in order to gain access (Language and Cultural Diver-

sity Laboratory Networking Program, 2002).  This suppres-

sion of cultural identity can have far reaching effects on per-

sonal identity development. 

 

Identity Development 

When conceptualizing the development of cultural iden-

tity, it is helpful to understand how the process is parallel 

with social identity development, which can be represented 

by the Hardiman-Jackson Social Identity Development Model 

(Adams, 2007).  In the Acceptance stage of identity develop-

ment, individuals consciously or unconsciously internalize the 

beliefs and values of the dominant culture (Adams, 2007).  

This is the stage when personal culture is suppressed in order 

to maintain access within the prevailing group.  In some cas-

es, the person’s cultural identity may be so enmeshed in the 

dominant culture that any personal micro-cultures seem unim-

portant (Banks, 2001).  During the Resistance stage, individu-

als become more aware of the presence and impact of oppres-

sion, and defy the values of the dominant group that were 

once blindly accepted (Adams, 2007).  This can have cultural 

implications, since the individual often becomes more in-

volved in the once-ignored culture and rejects any privileges 

gained from the dominant culture (Adams, 2007).  The Re-

definition stage is crucial for the development of cultural 

identity.  Individuals in this stage are actively searching for a 

sense of self outside of being a part of, or separate from, the 

dominant culture (Adams, 2007).  Instead, those individuals 

seek a sense of identity that stands completely apart from any 

defining group.  It is necessary for individuals in this stage to 

find positive and supporting ways of defining their cultural 

existence (Adams, 2007).  This may inspire awareness that all 

humans are cultural beings and influenced by the norms and 

attitudes of their culture (Ndura, 2003; Sanchez, 1999).  The 

last stage, termed Internalization, occurs when the individual 

has a strong sense of self and seeks to build connections with 

other groups in order to break down the dominant, oppressive 

value system (Adams, 2007).  When individuals gain a sense 

of cultural identity that is securely formed, collaboration with 

others from different cultures becomes a positive and empow-

ering process.  Culture can then become a source of personal 

pride, and appreciated for the richness it brings and the im-

portance of its presence in society (Ndura, 2004).  

The stages of identity development are dynamic, and any 

given classroom will have a combination of students in vari-

ous stages.  Some students will undoubtedly understand that 

they have a culture, yet may still find it difficult to understand 

how that culture has influenced their daily lives and the things 

they value.  Other students may have never considered them-

selves as cultural beings, yet with further exploration might 

discover that they identify with more than one cultural group.  

For students, learning to identify their culture will not only 

add to their personal identity, it will also embed in them the 

psychological importance of understanding each person’s 

cultural identity and being sensitive to it.  Each student is on a 

unique journey of self-discovery, and will require a different 

level of support and education from the professor.  Finding a 

way to collaborate with students so that they develop a richer 

sense of cultural identity is necessary for both their personal 

growth and forward movement toward achieving an internali-

zation of the psychology curriculum.  

 

Engaging in Cultural Identity Exploration 

During the last decade, the percentage of newly enrolled 

college students aged 18–24 in the US increased from 35% to 

41% (U.S. Department of Education, National Center for 

Education Statistics [NCES], 2012).  However, the percent-

age of U.S. college students aged 25 and over has increased 

more than the percentage of younger students, with an in-

crease in the last decade of 42% (NCES, 2012).  In addition, 

over the last two decades, the percentage of U.S. college stu-

dents who are Hispanic, Asian/Pacific Islander, and Black has 

increased significantly, while the percentage of U.S. college 

students who are White has decreased (NCES, 2012).  This 

means that in the US the average undergraduate psychology 

classroom is composed of a diverse student population, rang-

ing in age, ethnicity, and life experience.  Cultural identity 

exploration among such diverse students must be dynamic, 
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adapting to the myriad of needs presented by the students.   

 

Experiences from the Classroom 

Over the past number of years, giving consideration to 

the diversity of students in the classroom, as well as the need 

to internationalize the psychology curriculum, we have exper-

imented with a number of strategies to guide students in cul-

tural identity exploration.  Approaching the classroom as a 

place for dialogue, where professor and student learn collabo-

ratively from each other, students are encouraged to share 

their experiences with culture and their understanding of their 

own cultural uniqueness.  Specifically, students are given the 

opportunity to participate in class activities and assignments 

that demonstrate unique cultural perspectives and to discuss 

cultural ideas in small group settings.  Art and creative writ-

ing are used as mediums for representing cultural identity 

development.  In addition, students participate in a service-

learning activity involving a culture other than their own, and 

research a social justice issue in an effort to gain an increased 

understanding of present cultural and sociopolitical issues.  

Students are encouraged to integrate what they gain from 

service-learning and social justice research with the concepts 

learned in class and their widening concept of their own cul-

tural identity, in order to create a more holistic understanding 

of culture and promote greater cultural competence.     

Learning community.  Developing a cultural identity is 

tied to understanding self in relation to others (Van Meijl, 

2008).  With this in mind, learning communities are created at 

the beginning of the semester.  Students are asked to divide 

themselves into groups of five to eight people, which become 

their Learning Community.  The objective of the Learning 

Community is to create a cohesive small group setting where 

students can engage in a deeper level of dialogue and reflec-

tion than can be accomplished in the large class setting.  Each 

week Learning Communities are also assigned a portion of 

that week’s reading material that they are responsible for 

presenting to the rest of the class.  Students meet in their 

Learning Communities once a week during class to discuss 

how they will present their assigned material, and are provid-

ed with art supplies to aid in their presentation.  

In those small groups, the Learning Communities, dis-

cussions of cultural identity happen organically as students 

share the ways in which they relate personally to theories and 

concepts from the course readings.  As a way of promoting 

cultural understanding and further dialogue, students are en-

couraged to share their personal stories during their class 

presentations.  Presentations are often humorous, sometimes 

touching, and sometimes only a repetition of the original 

reading material.  Yet, in the end, students are usually able to 

relate a personal experience to what they are learning, and 

display how they are internalizing the information and devel-

oping a corresponding sense of cultural identity.   

Cultural box.  Expression of self through art is a way of 

helping students explore their cultural identities and become 

invested in the process of discovering how what they create is 

related to the way they understand themselves, their families, 

others, and the world as they perceive it (Marshall, 2008).  

Students are able to reflect on their work and its relation to 

culture as they present it to a group of their peers.  Personal 

culture can then be connected to group culture as students 

observe their classmates’ artwork and reflect on how other 

students portray a culture that is either similar or dissimilar to 

their own.  Sharing cultural artwork can initiate an open dia-

logue between students that promotes the appreciation of 

differences among cultures.  

Students in our class are given this opportunity through 

the Cultural Box assignment.  This is a common assignment 

given in a variety of courses across the curriculum and we 

have not been able to identify any single contributor which 

should be credited for the creation of this type of assignment.  

These are the details of our specific adaptation of this general 

assignment. 

Students are instructed to design a Cultural Box that they 

will present to their Learning Community in class.  Specifical-

ly, students are urged to interview family members and gain 

as much information as possible regarding their culture.  

Family heritage, roots, traditions, practices, worldviews, and 

belief systems can all be explored.  Students are then ex-

pected to gather items that represent their culture and arrange 

them in any type of container or box.  Students may include 

various objects that are meaningful to them, such as cultural 

artifacts, religious artifacts, books, photos, and images.  On 

presentation day, students spend 10 minutes presenting their 

Cultural Boxes to their Learning Community, focusing on the 

development of their cultural identity and understanding of 

themselves as cultural beings.  

Most students find creative ways to present their boxes 

and explain their cultural identity development.  While the 

assignment appears simple at first, students often spend expo-

nentially more time on this assignment than other more tradi-

tional written assignments.  In addition, this can be an espe-

cially empowering assignment for students who do not typi-

cally express themselves well in written form.  Through 

weeks of working within their Learning Community, the 

group becomes a safe place for students to share personal 

experiences, and some students reveal information about 

themselves or their history that they have never before had 

the courage to share.  The experience of sharing personal 

culture is validated within the group.  For example, recently a 

Learning Community ran out of class time on presentation 

day.  Instead of leaving when class was over, the group unani-

mously elected to stay late in honor of those who were shar-

ing as well as those who had not yet presented.  Furthermore, 

following this assignment, students often express experienc-

ing an increased level of understanding between group mem-

bers.  The number one outcome reported by the students fol-

lowing this assignment is a reduced prejudice towards others.  

The Cultural Box encourages cultural identity exploration and 

initiates intercultural communication and engagement intel-

lectually, creatively, and emotionally. 

 

Creative Writing  

Creative writing assignments could be employed as po-

tential alternatives to the assignments used in our course.  For 
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example, another activity that can help students understand 

their cultural background is inspired by a poem from George 

Ella Lyon (1999) entitled “Where I’m From.”  This poem 

explores the author’s cultural heritage and the elements that 

remind her of where she learned her sense of self.  In this 

exercise, adapted from an example on Lyon’s (n.d.) website, 

students are given a copy of Lyon’s poem and encouraged to 

write their own version.  They are asked to think about the 

things in their lives that they take for granted or consider 

normal.  Students are also encouraged to explore events in 

their past that were hurtful, understanding how both the good 

and the bad helped to shape them uniquely.  To get students 

started with ideas, they each take out a piece of paper and 

create headings like “Home,” “School,” “Family,” “Play,” 

“Religion,” “Beliefs,” and “Food,” and then make a short list 

under each heading of ideas that stick out to them from their 

childhood.  For example, under the heading “Home,” a stu-

dent may write ideas such as “the peeling paint on Grandma’s 

back porch,” or under “Beliefs” they may write, “suck it up” 

or “boys don’t cry.”  Those elements from their childhood 

then become parts of the poem.  Incorporating those items, 

their poem may then start out, “I am from the back porch; 

from peeling green paint under Grandma’s rocker.  I am from 

straight backs; from ‘suck it up’ and ‘boys don’t cry.’”  

For most people, where they are from is deeply rooted in 

their identity, whether they realize it or not.  Identity develop-

ment is negotiated and maintained through linguistic expres-

sion (narrative, for example) within relational and community 

settings (Marsten & Howard, 2006).  Thus, expressing their 

personal history in a literary form enables students to com-

pose and better understand their own historical narrative.  

This exercise will hopefully guide students into a greater 

discovery of self as cultural beings, and their respective back-

ground as more than just the normal experience of most peo-

ple within their group.  Students’ experiences will develop 

into evidence of cultures of which they may not have been 

aware.  To solidify this idea, students are asked to share their 

poems in a group setting; the Learning Community could be 

utilized for this purpose.  Focusing on personal stories pro-

motes a deliberate mindfulness within the students, as they 

become aware of their group members’ past experiences, and 

internalize that into a deeper understanding of each other as 

both recipients and creators of cultural meaning (Adams, 

2007).  This process of social awareness and transformation 

begins with individual stories and evolves into a discussion of 

common experience that leads to a new conceptualization of 

culture in self and others (Adams, 2007). 

 

Opportunities  

When teaching students about culture, and encouraging 

them to explore their own cultural identity, there are a number 

of opportunities for both the students and the professor.  As 

professors share their cultural identity, and encourage stu-

dents to do the same, a mutual understanding is developed.  

This understanding is invigorated through open dialogue, 

which allows students to interact with professors more equita-

bly than in other classroom settings, sharing personal experi-

ences of culture as well as differing opinions on how cultural 

identity is relevant in their lives.  Students and professors are 

given the chance to enrich their perspectives regarding the 

importance of understanding cultural identity and internation-

alizing the psychology curriculum.  

 

Student Benefit 

Students who actively engage in class, and welcome the 

chance to experience culture in a more personally meaningful 

way, find many benefits that reach beyond merely meeting 

the course objectives and obtaining credit for the course.  For 

one, students are able to share powerful personal stories and 

gain validation for their experiences (Marsten & Howard, 

2006).  Either they find others in the class who can identify 

with their stories, or they discover an interested audience to 

share their unique identity experiences with.  In addition, 

students have an opportunity to interact with their peers and 

develop a greater understanding of culture and its personal 

significance to others (Ndura, 2003).  

Through these experiences, students learn how to create 

safe communities where sharing their culture is expected and 

rewarded.  Experiencing such group cohesiveness will hope-

fully aid them in the future, when they have other opportuni-

ties to work closely in a group and develop a sense of collab-

oration and openness.  Their trust in the benefit of group work 

may help them invest in future group activities, both person-

ally and professionally.  Furthermore, students are able to self

-reflect on how their culture has shaped them and contributed 

to the formation of their values, beliefs, norms, symbols, and 

rituals; something they may not have previously given much 

thought to (Ndura, 2003).   

 

Professor Benefit 

For professors who are engaging their students in cultur-

al dialogue, there is an element of personal openness and 

vulnerability required.  In order to help students understand 

the intricacies of cultural identity, and realize the culture they 

may have dismissed as just life as normal, professors can use 

stories from their own life (Ndura, 2003).  These stories may 

include childhood rituals and norms, or experiences with 

reflecting on their personal values and beliefs.  The professor 

may then ask students to share their own stories that relate to, 

or differ from, what the professor has shared.  

When dialoguing with the students, professors allow a 

level of vulnerability that may differ from teaching more 

traditional curriculum.  Subsequently, they expose more of 

their personal lives in the classroom than they may be used to, 

in order to facilitate an environment of sharing and model a 

sense of cultural identity exploration.  In this process, the 

professor will also rely on the students’ active participation 

and personal stories more than they might in other classes.  

One benefit of promoting open sharing in the classroom 

is the deeper perspective that can be gained from hearing 

about students’ cultural experiences.  Professors are able to 

appreciate their students from a deeper cultural perspective, 

and gain greater understanding of various cultural values, 

practices, norms, and other elements (Ndura, 2004).  That 
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collaborative sharing experience is a valuable element in 

nurturing trust and understanding between professor and stu-

dent and fostering a greater sense of educational equity in the 

classroom.    

 

Challenges 

When done well, exploring cultural identity with stu-

dents is a richly rewarding experience.  However, there are 

challenges that might be encountered.  These challenges 

should not detract from the experience of cultural dialogue, 

but rather serve to remind the professor of the continued im-

portance of preparing a comprehensive curriculum and antici-

pating potential challenges.    

The subject of culture can bring up important but some-

times difficult questions and comments regarding race, sex, 

religion, ethnicity, social injustice, and other important cultur-

al topics (Ndura, 2003).  While these questions mean that the 

students are engaging with the material, it can also result in 

dialogue that is difficult for both the student and the profes-

sor.  Professors who have explored their own cultural identity 

will be more comfortable addressing difficult elements of 

culture and speaking plainly and openly with students, en-

couraging further questions instead of sending the implicit 

message that some questions are better left unasked (Ndura, 

2003).  As noted, professors allow a certain level of vulnera-

bility when sharing their cultural identity with students.  Even 

when understanding the benefits that will follow, professors 

may find it initially challenging to take that step.  For exam-

ple, especially depending upon personal pedagogy, professors 

may feel the need to remain objective in the classroom and 

maintain a level of distance between themselves and their 

students.  

In addition, the courage to teach from a collaborative 

pedagogy may be combatted by other education professionals 

who believe in a more traditional hierarchy between professor 

and student.  Furthermore, colleagues may question a peda-

gogy that incorporates art projects and narrative into the 

classroom at the post-secondary level.  Professors can prepare 

themselves by being thoughtful in presenting information and 

dialoguing with both students and colleagues alike.   

 

Conclusion 

Psychologists and other mental health care professionals 

must obtain a level of cultural competency that is attuned to 

the level of diversity of need presented in the respective pop-

ulations with whom they work.  In an increasingly globalized 

world, most psychologists and mental health care workers 

will find that the populations they serve are in fact exceeding-

ly diverse in the presentation of their needs and unique cultur-

al experiences.  As such, internationalizing the psychology 

curriculum is imperative to the future of psychology as a 

discipline and to the service of those who receive mental 

health care services.  Internationalizing the curriculum begins 

by training students to understand themselves as unique cul-

tural beings, with a personal cultural identity.  Once students 

understand their cultural identity, they can then develop a 

greater appreciation for the important role of culture in psy-

chology.  Professors can aid students in cultural identity ex-

ploration through engaging them in open dialogue during 

class, sharing personal experiences with cultural identity, and 

challenging students through class activities that involve con-

sidering their history through a cultural perspective.  Profes-

sors and students will both be challenged as they explore 

cultural identity and engage each other in open dialogue, yet 

many will also benefit from gaining a new perspective on the 

impact of culture on identity.  A personal exploration of cul-

ture in the undergraduate psychology classroom equips stu-

dents with a greater foundation upon which to build cultural 

competence.  In addition, the process prepares students to 

serve clients with empathy and understanding, ultimately 

benefiting the discipline of psychology and perpetuating the 

much needed internationalization of the psychology curricu-

lum.   

 

References 
Adams, M. (2007). Pedagogical frameworks for social justice educa-

tion. In M. Adams, L. Bell, & P. Griffin (Eds.), Teaching for 
diversity and social justice (2nd ed., pp. 15–33). New York, 

NY: Routledge. 

Banks, J. A. (2001). Multicultural education: Characteristics and 
goals. In J. A. Banks & C. A. McGee Banks (Eds.), Multicultur-

al education: Issues and perspectives (4th ed., pp. 3–30). New 

York, NY: Wiley. 
Collier, M. J., & Thomas, M. (1988). Cultural identity: An interpre-

tive perspective. In Y. Y. Kim & W. B. Gudykunst (Eds.), 

Theories in intercultural communication (pp. 99–120). New-
bury Park, CA: Sage. 

Garcia, E. (1994). Understanding and meeting the challenge of stu-

dent cultural diversity. Boston, MA: Houghton Mifflin. 
Greenfield, P. M., Raeff, C., & Quiroz, B. (1996). Cultural values in 

learning and education. In B. Williams (Ed.), Closing the 

achievement gap: A vision for changing beliefs and practices 
(pp. 37–55). Alexandria, VA: Association for Supervision and 

Curriculum Development. 

Hofstede, G. (1998). Attitudes, values and organizational culture: 
Disentangling the concepts. Organization Studies, 19(3), 477–

493. 

Language and Cultural Diversity Laboratory Networking Program. 
(2002). The diversity kit: An introductory resource for social 

change in education. Retrieved from http://

www.alliance.brown.edu/pubs/diversity_kit/ 
Lyon, G. (1999). Where I’m from: Where poems come from. Spring, 

TX: Absey & Co., Inc. 

Lyon, G. (n.d.). Where to go with “where I’m from.” Retrieved from 
http://www.georgeellalyon.com/where.html 

Marsella, A. (1998). Toward a “global-community psychology”: 
Meeting the needs of a changing world. American Psychologist, 

53(12), 1282–1291.  

Marsella, A., & Pedersen, P. (2004). Internationalizing the counseling 
psychology curriculum: Toward new values, competencies, and 

directions. Counseling Psychology Quarterly, 17(4), 413–423.  

Marshall, C. (2008). Cultural identity, creative processes, and imagi-
nation: Creating cultural connections through art making. Jour-

nal of Cultural Research in Art Education, 26, 1–12. Retrieved 

from http://www.art.ccsu.edu/marshallc/research/
Deconstruct_ArtProcess/cul_id_aritcle/JCRAE%

20Marshall.pdf  

Marsten, D., & Howard, G. (2006). Shared influence: A narrative 
approach to teaching narrative therapy. Journal of Systemic 

Teaching International Psychology 

http://www.alliance.brown.edu/pubs/diversity_kit/
http://www.alliance.brown.edu/pubs/diversity_kit/
http://www.georgeellalyon.com/where.html
http://www.art.ccsu.edu/marshallc/research/Deconstruct_ArtProcess/cul_id_aritcle/JCRAE%20Marshall.pdf
http://www.art.ccsu.edu/marshallc/research/Deconstruct_ArtProcess/cul_id_aritcle/JCRAE%20Marshall.pdf
http://www.art.ccsu.edu/marshallc/research/Deconstruct_ArtProcess/cul_id_aritcle/JCRAE%20Marshall.pdf


 

International Psychology Bulletin (Volume 17, No. 3) Summer 2013                                                                                                  Page  41   

Therapies, 25(4), 97–110. 
Matsumoto, D., & Juang, L. (2013). Culture and Psychology (5th 

ed.). Belmont, CA: Wadsworth. 

Ndura, E. (2003). A multicultural education instructor’s reflective 
self-analysis: Facing the challenge of teaching and learning. 

Multicultural Education, 11(2), 42–45. 

Ndura, E. (2004). Teachers’ discoveries of their cultural realms: 
Untangling the web of cultural identity. Multicultural Perspec-

tives, 6(3), 10–16. Retrieved from http://digilib.gmu.edu/

dspace/bitstream/1920/2940/1/teachers%20discoveries%20of%
20their%20cultural_final.pdf  

Sanchez, S. Y. (1999). Learning from the stories of culturally and 

linguistically diverse families and communities: A sociohistori-
cal lens. Remedial and Special Education, 20(6), 351–359. 

Smith, W. T., Roth, J. J., Okoro, O., Kimberlin, C., & Odedina, F. T. 

(2011). Disability in cultural competency pharmacy education. 
American Journal of Pharmaceutical Education, 75(2), 1–9.  

U.S. Department of Education, National Center for Education Statis-

tics. (2012). Digest of education statistics, 2011. Retrieved from  
 http://nces.ed.gov/fastfacts/display.asp?id=98 

Van Meijl, T. (2008). Culture and identity in anthropology: Reflec-

tions on ‘unity’ and ‘uncertainty’ in the dialogical self. Interna-
tional Journal for Dialogical Science, 3(1), 165–190. Retrieved 

from http://ijds.lemoyne.edu/journal/3_1/pdf/

IJDS.3.1.13.VanMeijl.pdf 

 

Authors’ Note 

Dr. Jacqueline Gustafson serves as the Associate Dean 

and a member of the faculty for the College of Social and 

Behavioral Sciences at Northwest University.  In addition to 

teaching undergraduate and graduate courses in psychology 

and research methods, Dr. Gustafson enjoys supervising doc-

toral dissertation research.  She first became interested in the 

field of international psychology while studying abroad in 

numerous short term immersion trips as an undergradu-

ate.  Since that time, she has co-led qualitative research pro-

jects in Rio de Janeiro, Brazil and then psychology study 

tours in Italy, Greece, England, Scotland, Ireland, Germany, 

and France.  Inspired by her early experiences as an under-

graduate, she pursued graduate work in psychology, educa-

tion, and global studies.  As a result, she is interested not only 

in international psychology, but also in the pedagogy that is 

used to teach international psychology and develop students 

who are able to engage with their global community in a ho-

listic and reflective manner.   

Chaitra Devereaux is a third-year graduate student at 

Northwest University, studying to earn her doctorate in coun-

seling psychology.  Chaitra has studied in Santiago, Chile and 

worked with several families there, gaining greater cultural 

understanding.  She also spent three years in the inner city of 

St. Louis, MO, serving low-income and homeless families. 

Chaitra chose psychology because of her interest in social 

justice and her desire to work with underserved populations. 

She worked as a graduate assistant in Dr. Jacqueline Gus-

tafson’s cultural psychology class, where she lectured and 

lead activities, engaging students through a personal explora-

tion of cultural identity.  Through that experience she gained 

a deeper interest in integrating culture and psychology in the 

field as well as the classroom. 

 

 

 

 
Editor’s Note 

This column is the first to feature guest contributors.  If 

you have an interest in the inclusion of international perspec-

tives in the teaching of psychology, please consider sharing 

your ideas and work in this column.  If you would like to be a 

guest contributor, please contact the section editor at gren-

wald@webster.edu for guidelines. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teaching International Psychology 

Translators Wanted 

  
A one-page overview of the history of 

the APA Division of International Psycholo-

gy was co-authored by its Presidents John 

Hogan and Harold Takooshian.  It is located 

on our website at: http://div52.org/about-us/a

-brief-history-of-division-52/ 

 

We now seek global colleagues to trans-

late this sheet into other languages, with 

themselves as the author, to circulate to col-

leagues and students globally.  As of July 

2013, this sheet appears in 24 languages: 

Amharic, Armenian, Chinese (Mandarin), 

Dutch, English, Estonian, Finnish, French, 

Greek, Hindi, Indonesian, Japanese, Kinyar-

wanda, Korean, Latvian, Malaysian, Norwe-

gian, Polish, Portuguese, Russian, Sinhalese, 

Somali, Spanish, and Thai.   

 

Can you translate this into another lan-

guage?  If so, contact Dr. Rivka Bertisch 

Meir at winsuccess@aol.com or Dr. Harold 

Takooshian at takoosh@aol.com.   
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Abstract 

The increasing focus on mental health across the globe 

calls for the field of psychology to examine the role that we 

want to play in assisting with these issues.  Given their pio-

neering work on social justice and multiculturalism, psy-

chologists are poised and well equipped to engage in this 

work.  The overall aim of this paper is to share some princi-

ples on how to address mental health issues internationally in 

a sustainable way.  Specifically, this paper provides an over-

view of the mental health needs in low- and middle-income 

countries and concludes with concrete illustrations from our 

work in Haiti.   

 

Keywords: mental health, Haiti, international, low-income 

countries, culture 

 

Mental, neurological, and substance abuse disorders 

(MNS) account for about 13% of the global cases of disease 

and 30% of non-communicable disease (Collins, Patel, & 

Joestl, 2011; WHO, 2010).  The data show that mental disor-

ders account for an average of 11% of the total disease in 

Low- and Middle-Income Countries (LMICs; Patel, 2007).  A 

series of international reports, mainly by the WHO, on the 

mental health treatment gap (Saraceno et al., 2007; WHO, 

2005, 2007, 2008, 2010), demonstrated the urgency of re-

sponding to the mental needs of persons, particularly those in 

the LMICs population.  There is evidence that suggests that 

poverty (Sharan et al., 2009) is associated with the prevalence 

of mental disorders.  Individuals’ low levels of education, 

poor housing, and low-income levels compound this issue 

(Lund, et al., 2010; Patel, 2007; Patel & Kleinman, 2003).  

However, many of these countries are not equipped with the 

resources to respond to this growing treatment gap (Lund et 

al., 2011; Saraceno et al., 2007; Wang et al., 2007).  As a 

short-term solution, many mental health workers from the 

international community often travel to these countries to 

provide assistance and fill this gap.  However, these initia-

tives cannot lead to sustainable programming in the regions 

served.  This paper provides an overview of the mental health 

needs in LMICs.  It uses a case study in Haiti as an illustra-

tive framework of a sustainable model of mental health pro-

grams.  

 

Mental Health Needs in Low Income and  

Low Middle Income Countries 

The treatment gap between low-and middle-income 

countries and those countries that fall into the high-income 

category is staggering.  For example, recently reported data 

indicate that unipolar depression (the most prevalent of Men-

tal, Neurological, and Substance Use (MNS) disorders world-

wide) accounts for 55.5 million Disability Adjusted Life 

Years (DALYs) in low- and middle-income countries and 10 

million in high-income countries.  Similarly, alcohol use, one 

of the top three MNS disorders worldwide, accounts for 4.2 

million DALYs in high-income countries and 19.5 in low- 

and middle-income countries (WHO & World Organization 

of Family Doctors, 2008).  International health organizations 

and a number of researchers suggest that this treatment gap 

continues to grow (Kohn et al., 2005).   

Data in the Caribbean, although limited due to an ac-

companying research gap, follow a similar pattern.  Of the 30 

countries that comprise the Latin American and Caribbean 

regions in the 2011 World Bank database, Haiti is classified 

as the only Low Income Country (defined as $1,005 or less 

annual per capita income), whereas eight are classified as 

Lower Middle Income Countries ($1,006–$3,975 annual per 

capita income)—Belize, Bolivia, Guatemala, Guyana, Hondu-

ras, Nicaragua, Paraguay, and El Salvador.  In 1978, the 

World Health Organization (WHO) requested that Caribbean 

governments study and implement both traditional and West-

ern medicine strategies as part of a national primary health 

care initiative.  The Pan American Health Organization 

(PAHO) repeated this call, followed by other international 

organizations interested in increasing access to quality health 

care throughout Latin American and Caribbean (LAC) re-

gions.  Yet, a greater global health care initiative is necessary 

to address the unmet health needs of the Caribbean people in 

the insular part of the regions.  Race and ethnicity play an 

important role in the poverty and social marginalization of 

LAC populations.  These groups experience dramatic differ-

ences in patterns of disease, health status, access to and use of 

health services, and poor health outcomes as compared to 

other racial/ethnic and socioeconomic groups within the re-

gion (Casas, Dachs, & Bambas, 2001; Montenegro & Ste-

phens, 2006).  Although few studies examined the relation-

ships between race/ethnicity and socioeconomic conditions 

and health in LAC populations, the limited evidence suggests 

that large health differentials between the upper and lower 

levels of well-being (be it measured by income, education 

level, spatial distributions, ethnicity, gender, or national 

origin) exist.  These findings are consistent with studies ex-

amining health disparities in North America and Europe, 

highlighting the need for nations to transform their societies 

into equitable communities that promote opportunities for the 

health and well-being of all citizens (Casas, Dachs, & Bam-

bas, 2001).  

 

Current Issues Around the Globe 
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Mental Health Needs in Haiti 

Well before the devastating January 12, 2010 earth-

quake, the Pan American Health Organization identified Haiti 

(the only Low Income Country in the insular Caribbean) as 

one of five “priority countries” in need of long-term commit-

ment from the international community.  The PAHO com-

mented on the nation’s severe health challenges (PAHO, 

2005, 2011).  Of the Caribbean nations, Haiti is reported to 

have the highest rates of infant and maternal mortality, chron-

ic malnutrition, and HIV (WHO, 2012).  According to the 

United Nations World Food Program, 80% of Haiti’s popula-

tion lives below the poverty line (The United Nations Popula-

tion Fund, 2011).  Malnutrition is thus a significant problem 

with half the population identified as “food insecure” (defined 

as no access to sufficient, safe, and nutritious food for an 

active and healthy life) and even fewer having access to clean 

drinking water.  The lack of adequate health care services 

available to Haitians is unsettling.  For every 10,000 inhabit-

ants, there are only 2.5 doctors and 1.1 nurses available to 

treat the aforementioned health challenges.  These health care 

providers typically practice in urban areas leading many Hai-

tians to seek services from vodou priests and traditional heal-

ers, a common alternative to medical and mental health ser-

vices (Jerome & Ivers, 2010).  Specific to mental health, in 

2003 there were only 10 psychiatrists and nine psychiatric 

nurses in Haiti in the public sector, most of whom work in 

Port Au Prince, the main capital of the country (Pan Ameri-

can Health Organization, 2010).  Thus the needs are even 

greater in more rural parts of the country.  A more recent 

report indicates that there are two psychologists and .028 

psychiatrists per 100,000 inhabitants in the island (WHO, 

2011) and over 2,000 MNS measured in Disability Adjusted 

Life Years (DALYs) per 100,000 persons.  With few dollars 

($2.9 US) per capita expended for health services, it is likely 

that without international support Haiti will remain a nation 

with limited access to health care providers.  In response to 

this crisis, the Minister of Health in Haiti along with national 

and international collaborators recently launched a new pri-

mary health care.  The initiative expands the capacity of 

health care providers and integrates mental health into prima-

ry care.  It also improves the infrastructure of, and facilitates, 

access to care.  These objectives address physical and mental 

health needs. 

The mental health needs in low-income countries such as 

Haiti are vast.  These needs are often unique to the countries’ 

particular cultural nuances.  Yet, while the needs in such 

countries may be heavily influenced by their cultural context 

much insight can be gained from exploring other existing 

international interventions and the unique cultural, socio-

political contexts in which they are implemented and exist.  In 

this vein, in their report on Integrating Mental Health into 

Primary Care, the World Health Organization and the World 

Organization of Family Doctors (2008) outline 10 key princi-

ples for implementation of mental health in various global 

contexts (see Table 1).  The report draws from a number of 

models of integrative mental health in a several countries, 

only 3 of which fall in the category of Low Income (LICs) 

and Low and Middle-Income Countries (LMICs).  The mod-

els described in the report demonstrate that the design and 

implementation of mental health varies based on the cultural 

needs and challenges specific to the mental health needs of a 

country.  These include the structure of the health care sys-

tem, the reach and impact of stigma surrounding mental 

health, and more.  In this same manner, the purpose of this 

paper is to contribute to this body of literature on principles 

for effective practice in mental health.  It adds to this interna-

tional literature by offering a broader focus on implementing 

mental health programs and projects in low- and middle-

income countries.  It draws from design and implementation 

of a Haiti-based project.   

 

 

Illustration from Haiti: A Capacity Building Approach 

for Mental Health Programs Internationally 

The overwhelming need in LICs and LMICs calls for a 

response by professionals in the international community.  

However, prior to responding to these needs, it is imperative 

that providers and researchers have a clear understanding of 

some key areas that are instrumental in building mental health 

Current Issues Around the Globe 

Table 1 

10 Principles for Integrating Mental Health Into Primary 

Care 

1. The integration of mental health into policy and plans. 

2. Advocacy to address attitudes and behaviors towards 

mental health.  (Various sectors) 

3. Adequate (pre-service and/or in-service) training of 

primary care workers. 

4. Primary care tasks must be limited and doable. 

5. Specialist mental health professionals and facilities 

must be available to support primary care whether by 

referral or in collaborative models such as supervi-

sion. 

6. Access to essential psychotropic medications in pri-

mary care. 

7. A commitment to integration as a process, not an 

event, which takes time and may occur over a number 

of years or a series of developments. 

8. A mental health service coordinator to oversee inte-

gration and foster effectiveness. 

9. Collaboration with other government non-health sec-

tors, nongovernmental organizations, village and 

community health workers, and volunteers. 

10. Financial and human resources are needed. 

Note.  Adapted from Integrating mental health into primary 

care: A global perspective by the World Health Organization 

and the World Organization of Family Doctors. 
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capacity in the country of interest.  Their perspective must be 

culturally informed.  Over the past 15 years, we have imple-

mented a Train-the-Trainer Mental Health program in various 

regions in Haiti that enabled us to successfully deliver the 

program in hospital and community settings.  Below is a sum-

mary of the guidelines that we followed, and that consists of 

the following areas: (1) In-Country Partnership; (2) Enhanc-

ing Cultural Knowledge; (3) Building a Culturally Competent 

Team; (4) Building Culturally Relevant Curriculum; and (5) 

Building Capacity. 

 

In-Country Partnership 

All of the mental health projects that we have imple-

mented in Haiti were in partnership with several key organi-

zations that had a good sense of the community and the needs 

of the people.  This section describes our experiences with the 

implementation of our Train-the-Trainer Mental Health 

(TTMH) program.  The TTMH project in Haiti was a re-

sponse to the earthquake and other events that shaped a grow-

ing awareness amongst Haitian health professionals of the 

mental health needs of the population and lack of resources to 

meet these needs.  On the research side of the project, the 

project investigator included a member of the Haitian Diaspo-

ra and two other university researchers who worked in Haiti 

on issues related to health care.  Members of the Haitian dias-

pora also served as the initial team of trainers.  These persons 

were health professionals of Haitian descent, which we 

thought was a necessary background for persons to be famil-

iar with the basics of social and professional interaction in 

Haiti.  Trainers included doctors, nurses, psychologists, and 

psychiatrists.  Some researchers also were involved at the 

training level due to their background working with Haitian 

immigrant clinical populations in the US.  The US-based 

team of researchers and health professionals worked in col-

laboration with the Haitian based team in order to gain per-

spective on what was responsive to the needs/get a pulse on 

the mental health system in Haiti and to draw on existing 

resources.  Although there are limited resources in the regions 

in most need, often times, there are already some individuals 

in the country working hard to address the needs of the peo-

ple.  These individuals are well acquainted with the needs of 

the community, the culture, and language, and understand the 

most effective mechanisms to implement sustainable pro-

grams.   

The Haiti-based team included a number of existing 

stakeholders who were involved with the relevant popula-

tions.  Thus our project was a response to the need for clinical 

psychologists.  At the time, hospital administrators communi-

cated that there were insufficient clinical psychologists to 

respond to the population.  Health administrators communi-

cated the need to increase research capacity.  They wanted to 

find existing programs in search for best practice models for 

advancing their goals.  Thus the partnership was a response to 

a goal articulated by leaders and community members who 

live in Haiti and respond to the daily needs of the Haitian 

clinical population.  In response, researchers in the US were 

responsible for grant writing, and the development of a cul-

turally tailored curriculum.   

Resident professionals were able to identify the appro-

priate fit for the development of the project, due to their fa-

miliarity with the overall landscape of the health care system.  

A training system previously in place at the hospital was rec-

ommended as the best fit for recruitment for the program.  

This approach supported existing communities by partnering 

and tapping into existing resources and structures.  Haitian 

residents were also responsible for maintaining the logistical 

aspects of the program.  The project manager and program 

assistant were both based in Haiti.  Both are Haitians who 

work in the health care system.  Their responsibilities includ-

ed ensuring logistical needs, communicating with doctors, 

nurses, and more. 

 

Cultural Knowledge 

Although researchers, practitioners, and other staff may 

have a broad knowledge of the country with which they will 

partner, it is critical that persons take on the role of learner.  

They should desire an intimate understanding of the local 

community, prior to conducting any outreach work.  This 

process of engagement allows practitioners to gain an aware-

ness of the history and the cultural context in which they will 

subsequently work (Nicolas, De Silva, Grey, & Gonzalez-

Eastep, 2007).  For our Haiti project, our Project Investigator, 

a member of the Haitian diaspora (a Haitian psychologist who 

was born in Haiti and did her post-secondary education and 

now lives in the US), first made frequent trips to the villages 

of interest.  The PI gained a better understanding of the local 

culture, including needs, values, etc.  It is an erroneous as-

sumption that because one has visited or is from a country, 

they are adequately familiar with the culture.  People need a 

reminder or training about the values and mores of the local 

context in which they conduct their research and assessment.  

By spending time in the local community as a learner, the PI 

of the project gained familiarity with linguistic nuances that 

varied across Haiti, including parables, jokes, and tales.  Ad-

ditionally, it exposed her to characteristics of the community 

that residents were proud of and for which the community 

was known.  Prospective investigators and those conducting 

outreach were also invited to meet with both key community 

stakeholders as well as local residents.  In the case of Haiti, 

the project investigator met with the head of the hospital.  

They also went to the market and had opportunities to be-

come familiar with needs, resources, and other nuances of the 

community.  It is therefore important for practitioners to first 

engage in a process of self-education through immersion, 

supplemented by reading books, and seeking other resources 

to gain a more intimate sense of the local context.  This 

should include other persons who would work on the project, 

in advance of outreach activities.  

Self-education through pre-travel and other forms of 

research allows practitioners to determine the type of staff 

that they will need in terms of both resources, and fit.  Based 

on this reality, the staff for the project in Cap Haitien was 

different from the staff who were selected to work in Petit 

Goave.  Pre-travel and self-education also served as the impe-
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tus for not preparing all materials in advance.  Although the 

project had manuals, the team soon learned that many of the 

manuals inadequately represented the local context.  Thus, it 

would change as time goes by and additional information 

about the community acquired.  Thus, for the projects, the 

team printed manuals on a weekly basis rather than in bulk in 

advance.   

 

Building the Team: Culturally Relevant Staff 

Given the importance of having an in-country partner-

ship, the creation of an in-country team and a diaspora team is 

central for working on the project, each having specific roles.  

As part of our mental health program in Haiti, we have two 

teams: a US-based team and a Haiti-based team.  In order to 

be effective with our programs, it was important to ensure 

that staff in the country and staff in the US worked in contin-

ued collaboration.  This facilitated mutual learning and a 

supportive environment. 

US-based team.  A prerequisite for US-based staff was 

that they would have adequate background in the culture and 

language, for easier communications between the two teams.  

As such, Haiti-based staff could hold US-based staff account-

able and provide a source of feedback regarding cultural nu-

ances as well as logistics specific to the context.  The team 

consists of Haitian mental health professionals (psychologist, 

psychiatrists, social workers, and psychiatric nurses) who 

were all born and raised in Haiti and immigrated to the US in 

their late teens or adult life.  The team selected the individuals 

based on their mental health background, linguistic abilities, 

familiarity with the culture, and their willingness to commit 

several trips a year to Haiti for the project over the course of 

several years.  Once the team members were selected, confer-

ence call meetings were implemented with the team to pro-

vide an orientation to the program, get connected with each 

other, and create a plan for working together.  In addition, 

prior to the first trip to Haiti, the team received a one-day 

training around the curriculum and the community in which 

the program would be implemented.  

Haiti-based team.  Given that the in-country partnership 

consisted of identifying an individual who would lead the 

program in Haiti, this individual also took the responsibility 

of identifying individuals who could serve as members of the 

Haiti-based team for the program.  The member of the team 

depends on the focus of the project.  For example, the com-

munity mental health project in Petit Goave consists of team 

members from various backgrounds (such as psychology 

students, communication specialists, religious leaders, com-

munity leaders, etc.), while the integrating mental health into 

primary care project in Cap Haitien on the ground initial 

team, consists of a family physician, a psychologist, and a 

nurse.  

Coming together.  The two teams would meet in Haiti 

several days prior to the implementing of the project to famil-

iarize themselves with one another, review the logistics, and 

obtain additional training on the curriculum, etc.  Such meet-

ings prior to the actual project implementation were critical to 

ensure that members of the teams develop a trusting relation-

ship with each other.  It was a great opportunity for us to also 

learn from each other about ways to more effectively imple-

ment the curriculum as well as develop a better understanding 

of each other.  A good example of a lesson learned moment 

for the team was the perception by the US-based team that 

accommodations needed to be made for the Haiti-based team 

to reside closer to the project site during the days of the im-

plementation, so as not to overwhelm them with community, 

and since many of them lived far away.  The US-based team 

members set up hotel accommodations in order to respond to 

this challenge during the week of intensive training.  Many of 

the incumbent trainees/trainers, however refused, indicating 

that the stay would displace them from their families, even for 

a week.  Our own cultural framework led us to believe that a 

45 minute to an hour-long commute would be a hassle that 

could easily be eliminated with a hotel stay.  However, we 

quickly learned from the trainers that it was more important 

to them to be able to see their families than to have a short 

commute which may seem a more efficient and thus desirable 

approach.  By interfacing with workers on the various aspects 

of implementation, we realized that this different response 

had much to do with the cultural values and mores in Haiti.  

Such reciprocal learning from each other assists greatly in 

ensuring that we develop an effective working relationship. 

Language: French or Creole.  In Haiti, French is per-

ceived as the language of the educated or informed person.  

With this knowledge, program leaders encouraged persons to 

consider that the large majority of their clients would speak 

Creole.  Over time, participants embraced the shift to speak 

Creole and learn the concepts using the Creole language as 

they recognized its important role.  Encouraging such a shift, 

however, involved a delicate balance that did not entail im-

posing an outside view but rather carefully using cultural 

knowledge and awareness of nuances to recognize important 

dynamics that could compromise the effectiveness of reach-

ing the overall goals of the program and foster a shift using a 

culturally respectful approach.   

Gender.  Similarly, participants subscribed to traditional 

gender and status roles that were intricately interrelated.  

Doctors, who were males initially, spoke up more, while 

nurses, who were female, hesitated to speak and felt like their 

voices were not heard.  Together the trainers worked to create 

a context where all voices were respected and where nurses 

felt valued enough to share their thoughts.  This paradigm 

was emphasized and incorporated into every level of training 

by incumbent trainers, who themselves had become more 

aware of gender dynamics through their own prior participa-

tion as trainees, making the shift a sustainable one.  For ex-

ample, groups were split to include both doctors and nurses, 

rather than having groups isolated by profession, trainers 

intentionally invited a variety of perspectives, etc.  Over time, 

nurses shared important information about their profession 

with doctors, such as the level of interaction that they had 

with patients.  The process became a learning experience and 

allowed for community building.  Without an understanding 

and awareness of the nuances of the Haitian health care sys-

tem and culture, it would be difficult to identify such poten-
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tially problematic dynamics and work to change them over 

time in a sensitive and strategic manner. 

 

Building the Curriculum: Culturally Relevant Materials  

The program curriculum began with covering mental 

health issues more generally and then more specifically by 

incorporating culturally specific examples.  While the basics 

of the curriculum remained the same, each program had dif-

ferent versions of training booklets to ensure that the curricu-

lum maintains its cultural relevance.  As such, the participants 

contributed to the continuous update of the content that was 

included in the manual.  In so doing, participants were both 

students and also experts in the program development.  To 

ensure that this was maintained, training manuals were print-

ed just prior to each week-long session.  This allowed us to 

include culturally specific symptomology, and other key in-

formation that emerged through discussions of the previous 

week’s training.  The manual therefore served as a live, dy-

namic document, which was co-created by participants and 

trainers/program developers.   

None of the manuals were finalized and presented ahead 

of the session.  It was important for the manuals to serve as 

working documents that were to be updated as new cultural 

knowledge became available.  At each session, for instance, 

persons would address key issues that were relevant to the 

contents of an upcoming session.  As we learned of compo-

nents that were not relevant, we removed or dropped the in-

formation from the manual, and we tailored, individualized, 

and updated the curriculum with the new information. 

 

Building Capacity: Train the Trainers 

One of the key elements of implementing programs in-

ternationally is ensuring that the programs are sustainable 

over time.  While there are many ways of ensuring that, one 

of the most successful aspects of our programs was the train-

ing of trainers who would continue the goals of the project 

beyond the US-based team.  At the end of the week-long 

sessions (except the last), 3–5 select participants are chosen 

as trainers.  The participants are selected based on: their grasp 

of the material, their ease in group interactions, and their 

availability to participate in a continuation of the training.  

This component of program model has the ultimate goal of 

the US trainers no longer being needed to carry out the ses-

sions.  These selected participants serve as co-facilitators with 

the US-based trainers.  As the program progresses, the train-

ers are responsible for leading the sessions in their entirety, 

with the US-based trainers only serving as consultants as 

needed.  

The PI encouraged Haiti-based trainers to tailor various 

aspects of the program for cultural sensitivity.  The trainers’ 

adaptions created opportunities for participants to: (1) in-

crease their interaction with the curriculum; (2) demonstrate 

and strengthen their leadership capacity; and (3) increase their 

level of engagement during the training sessions.  Trainees 

were excited to build camaraderie and to take on leadership 

roles during the course of the program.  They took leadership 

and ownership of the program.  They developed several initi-

atives with a focus on fostering a supportive and engaging 

community.  As such, the group created a number of teams 

including the Daily Recap team, the Areas of Improvement 

team, the Animation team, and an Accountability team.  An 

animation team may be an unfamiliar concept in professional 

settings based in the US, but for this training, movement, such 

as dance, claps, and more, was a key component of providing 

support and validation in a wholehearted manner.  The train-

ees embraced the program with a community-focused, sup-

portive, and warm approach.  In addition, the teams provided 

a culturally relevant way for participants to demonstrate and 

strengthen their leadership capacities.  By supporting the 

development of these capacities, the trainers helped to estab-

lish a strong sense of accountability, respect, and community 

within the Cap Haitien program.  

In order to ensure that the trainers were supported, we 

contacted the trainers between each session in the forms of e-

mails and social media.  The team decided that the use of e-

mail was the most effective mode of communication.  The 

decisions arose through an informal polling process.  Through 

e-mail messaging, trainers communicated with US staff about 

additional resources they required prior to the subsequent 

session, their availability to participate in any subsequent 

session, as well as their experiences attempting to implement 

their learning in the field.  The e-mail communications be-

tween sessions ensured that the in-person time with trainers 

and US-based staff was utilized most effectively.  In order to 

better support this goal, we institutionalized a pre-session 

orientation.  This orientation typically took place in the form 

of a dinner the weekend before the start of the session, and 

included the US- and Haiti-based trainers.  This created a 

space for the new and old trainers to informally come togeth-

er and brainstorm ideas with the support of the US-based 

staff.  These orientations typically took place in the forms of 

dinners, and were scheduled on the days and times that were 

the least disruptive to the daily schedules of the trainers.  

Since the orientations occurred a few days prior to the start of 

the session, it allowed time to troubleshoot any logistical 

complications that may arise. 

During the e-mail communications, the trainers were 

informally polled on what topics they wished to lead and co-

lead.  These pairings were finalized during the orientation.  

Also, any additions to the curriculum were shared.  The US- 

based staff led the first orientation that occurred.  As the ses-

sions progressed, the older trainers took the lead in steering 

the conversations.  It was during this time that the trainers 

provided programmatic additions to make the program design 

both accountable and effective.  

 

Conclusions 

The purpose of this paper is to provide a framework for 

addressing mental health needs in resource starved nations 

such as low- and middle-income countries.  The principles 

described are the product of a 16 year ongoing partnership 

between Haiti and psychologists in the United States.  We 

have outlined a number of lessons learned that have not been 

previously addressed in other sources.  The paper presents an 
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in-depth discussion of a number of principles that we found 

particularly important to mental health partnerships with 

countries in need. 
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Abstract 

The fusion of local spiritual infrastructures and interna-

tional psychological models has helped the people of Haiti 

begin to recover from the January 12, 2010, earthquake that 

almost-instantly killed over 200,000 of their family members, 

friends, and neighbors.  Data collected in Haiti in July–

August 2010 has helped us better understand the research on 

individual, organizational, and community trauma.  In this 

paper, we present the findings of three years of research on 

meaning-losing and meaning-making.  First, we introduce the 

concept of “posttraumatic transformation” as a reconciliation 

of the more familiar concepts of posttraumatic growth, or 

PTG (which minimizes the reality of individual, organization-

al, and community meaning-losing) and posttraumatic stress 

disorder, or PTSD (which minimizes the reality of individual, 

organizational, and community meaning-making).  Second, 

we present the simple analytical, diagnostic and therapeutic 

model that we designed to structure our interviews with Hai-

tian earthquake survivors in 2013:  (1) Environmental Jolts, 

(2) Cosmology Episodes, (3) Senselosing, (4) Sensemaking, 

(5) Post-traumatic Transformation, and (6) Spiritual Momen-

tum.  Third, we present suggestions for practice.  We illus-

trate each of the components of the model with quotations 

from our July–August 2010 interviews in Haiti.  The Haitian 

people have much to teach the world about posttraumatic 

transformation as a combination of meaning-losing processes 

and meaning-making processes. 

 

Introduction 

The surge of community disasters has prompted in-

creased interest in the study of post-trauma recovery.  The 

efforts of outstanding researchers has, at this point, produced 

sufficient research for psychological and organizational theo-

rists to assume that large-scale traumas do indeed have a psy-

chological and often spiritual impact on those involved.  Fur-

ther, many would suggest that the impact for most people 

creates psychological movement—transformation.  

The two most predominant areas of investigation on post

-trauma recovery have been posttraumatic stress disorder 

(PTSD) and posttraumatic growth (PTG).  The study of PTSD 

gained momentum in the 1970’s as a response to Vietnam 

veterans.  It was first included in the DSM-III in 1980.  Inter-

est in PTG did not really gain momentum until more recently 

—the middle of 1990’s, in large part due to the work of Cal-

houn and Tedeschi (1998a).  Most post-recovery studies can 

be classified into these two distinct areas of investigation.  

Although these important areas of study have increased our 

understanding of the experiences of individuals moving 

through the recovery stage of trauma, the criteria of PTSD 

and PTG were not inclusive enough to capture the experienc-

es of all people, organizations, and communities dealing with 

the trauma experienced by Haiti in 2010. 

January 12, 2010, Haiti experienced a devastating earth-

quake that left an indelible imprint on the lives of those living 

in Haiti.  Six months after the earthquake in Haiti hit, we 

interviewed 42 survivors to learn about their post-trauma 

recovery process, as well as conducted a quantitative study of 

a similar nature (O’Grady, Rollison, Hanna, Schreiber-Pan, & 

Ruiz, 2012).  Based on our findings and reviews of the litera-

ture, we have determined that large-scale trauma often serves 

as an impetus for change for individuals, organizations, and 

communities, but it does not always trigger symptoms that 

meet criteria for PTSD, nor does it always result in growth. 

Therefore, we are proposing a model of post-trauma 

recovery that recognizes the psychological upset generated by 

trauma, but that is more inclusive of those encountering such 

life-altering experiences.  This model accounts for decline, 

which may or may not meet criteria for PTSD, and also ac-

counts for the possibility of growth, as described in studies of 

PTG.  Below we outline the stages of the model and the point 

of intervention for individual therapy, organizational im-

provement, and community intervention.  Since the literature 

and our studies have found that spiritual resources play an 

important role in post-trauma transformation, we also include 

a discussion of “spiritual momentum.” 

 

Environmental Jolts 

We experience streams of environmental jolts everyday 

throughout our day.  For example, we might walk out the 

door expecting sunshine, and are dismayed that it is raining.  

We attempt to pour ourselves a bowl of cereal only to discov-

er to our disappointment that there is no milk in the refrigera-

tor.  Environmental jolts occur when we encounter the unex-

pected—creating a heightened sense of arousal or attention 

(Weick, 1995).   

An environmental jolt can be perceived negatively, but 

can also be perceived positively.  We put on an old pair of 

jeans and discover 20 dollars in the pocket.  We come home 

from a long day of work and are surprised to see that our 

teenager cleaned the house while we were away.  We code 

environmental jolts as positive or negative based upon our 
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perceptions of opportunity versus threat.   

Environmental jolts vary in intensity.  Calhoun and 

Tedeschi (1998b) suggested that some environmental jolts are 

significant enough to generate a “seismic power” that cata-

pults people into a posttraumatic growth cycle.  Haitians de-

scribed their experiences during the earthquake in vivid de-

tail.  The following are examples from the interviews that 

describe the seismic power of this environmental jolt.  

 

During the earthquake, I was home.  I was listening 

to a show.  It started to shake, and I watched the 

house fall.  I screamed and called my brother.  My 

brother has two sons, and he grabbed them and ran 

out.  One of my nephews, three years old, and a 

wall fell on his head and he was bleeding. 

 

I saw a lot of dead bodies, people, when I went out 

right after the earthquake.  I ran out, I have a mem-

ber of my family who has lost many of her houses 

and many people died in the houses.  Including in 

my neighborhood there were many dead but some-

thing that was amazing was a baby about 2 years 

old in one of the houses and that baby was fine.  

She was rescued two days later.  It was amazing. 

 

I realized the catastrophe; I realized the supermar-

ket had collapsed.  When I got outside I was think-

ing about my mother-in-law who went to the Catho-

lic Church.  I was walking on bodies everywhere.  

When I got to the church.  I saw the church fell 

down where my stepmother was.  From that mo-

ment, I saw the church was flat.  I was really trying 

to see if I can find my mother-in-law.  I was trying 

to save people, heard kids yell ‘help me!’ 

 

Cosmology episodes are environmental jolts that are 

large enough to disrupt the status quo sufficiently to mark a 

pivot point in people’s life trajectory.  

 

Cosmology Episodes 

A cosmology episode is a bracketed cue that challenges 

the cognitive structure of an individual.  These episodes are 

triggered by an environmental jolt when the pre-trauma indi-

vidual encounters an environmental jolt impactful enough to 

disrupt his/her assumptions about self and the world.  Weick 

(1993) explained how cosmology episodes are different from 

environmental jolts:   

 

A cosmology episode occurs when people suddenly 

and deeply feel that the universe is no longer a ra-

tional, orderly system.  What makes such an epi-

sode so shattering is that both the sense of what is 

occurring and the means to rebuild that sense col-

lapse together … I’ve never been here before, I 

have no idea where I am, and I have no idea who 

can help me. (pp. 633–634). 

 

When an environmental jolt hits an individual, organiza-

tion, or community with sufficient resources of all types 

(economic, governmental, psychological, and spiritual) to 

process the event successfully, it does not rise to the level of a 

cosmology episode.   

When a cosmology episode occurs, individuals tend to 

refer to the event as a “watershed that divides a life into 

‘before and after’ the event” (Calhoun & Tedeschi, 2006, p. 

9).  For example, people in Haiti might refer to their lives in 

terms of before the earthquake and after the earthquake.  We 

noticed this bifurcation of existence when we interviewed 

Haitians in a local school.  One student stated, “Before the 

earthquake I would get very upset if someone said something 

that I did not like.  I no longer act like that anymore.”  Anoth-

er example of the before and after reference of cosmology 

episodes was illustrated by a sister running the formation 

house that hosted our stay in 2010.  We asked Sister Vivian if 

she could give us a brief walking tour of the neighborhood so 

that we could gain a better sense of our surroundings.  Sister 

Vivian agreed to be our tour guide stating that she would take 

us on the “used-to-be tour.”  Our tour guide pointed out im-

portant landmarks and features punctuated with comments 

such as, “This used to be where we got our bread from a 

woman.  I haven’t seen her since the quake.  I don’t know if 

she is dead or just relocated.”  

Some scholars of trauma suggest that all cosmology 

episodes are spiritual crises.  Spiritual crisis is distinguished 

by a disruption to an individual’s, organization’s, or commu-

nity’s collective sense of meaning of their lives and the world 

in which they live (Agrimson & Taft, 2009).  Agrimson and 

Taft (2009) have suggested that cosmology episodes can 

cause impairment in seven constructs of a person’s sense of 

spirituality: (1) connectedness, (2) faith and religious belief 

system, (3) value system, (4) meaning and purpose in life, (5) 

self-transcendence, (6) inner peace and harmony, and (7) 

inner strength and energy.   

Other scholars recognize that cosmology episodes can be 

studied at multiple levels of analysis.  Community traumas 

are large-scale natural, industrial, or man-made community 

cosmology episodes as opposed to individual trauma which 

occurs primarily within the closed system of an individual.  

Wedged between the macro-concept of community trauma 

and the micro-concept of individual trauma is the possibility 

of a meso-concept of organizational trauma (Staw, San-

delands, & Dutton, 1981).  Community cosmology episodes 

create a collective process of senselosing and sensemaking at 

the level of community, organization, and individual. 

 

Senselosing 

Cosmology episodes involve a disruption or destruction 

of the cognitive framework for meaning (Slattery & Park, 

2012).  When the global meaning framework we have in 

place is no longer viable for understanding our current experi-

ence, we experience chaos or a state of upheaval and enter 

into what is reminiscent of King Lear’s trough of madness 

(England, 1992).  The process in which people lose their pre-

viously held global understandings of their world has been 
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coined by one scholar as “senselosing” (Orton, 2000).  Sense-

losing is the collapse (gradual, rapid, or instant) of a cognitive 

structure.  This disintegration can lead us to question our 

understandings about our relationship with self, community, 

and a higher power. 

Brown (2008) explained the role of cosmology episodes 

in the process of senselosing by suggesting that they:  

 

deal blows to people’s meaning-making processes 

because [these events] tear them away from the 

comfort of their meaning-making systems, plunging 

them into chaos, and unpredictability in ways that 

cannot be denied or ignored, interfere with the prac-

tices that embody their systems of belief, and 

demonstrates the ineffectiveness of their prayers, 

spells, and charms.…  Trauma is the great destroyer 

of dreams and of beliefs that are the stuff of reli-

gious faith and spiritual practice (p. 228). 

 

We are not, however, convinced that cosmology epi-

sodes are unsurvivable and permanent death knells to individ-

uals, organizations, and communities.  Senselosing is an inter-

mediate process between a cosmology episode and sensemak-

ing, that—if handled skillfully—can reduce the likelihood of 

permanent negative outcomes from a cosmology episode. 

One of the survivors in our study shared his experience 

with senselosing and the impact this process had on his spirit-

uality.  He stated that he and his mother had lived together in 

a simple home on meager means.  A few years prior to the 

earthquake they had decided that despite the lack of needed 

resources they would set goals and work hard to create a ful-

filling life together.  The earthquake hit and unraveled his 

approach for negotiating his life.  He stated,  

 

My mother and I had dreams and we were working 

hard to fulfill those dreams when the earthquake hit.  

My mother was killed in the earthquake.  She was 

the only person I had in my life.  I had created a 

future with her.  Now I do not know what I have.  I 

was mad at God for taking away the only thing I 

had. 

 

Six months after the earthquake, most of the people we 

interviewed were able to describe unique, individualized in-

terpretations of senselosing triggered by the cosmology epi-

sode they experienced collectively. 

Park (2005) suggested that people hold two forms of 

meaning: global meaning and situational meaning.  Werdel 

and Wicks (2012) describe Park’s global meaning as an over-

all understanding of life that consists of beliefs about the 

world and self in regards to issues of justice, control, and 

predictability.  They suggest that global meaning contains a 

set of individual or community goals that are intended to 

maintain “equilibrium of current objects and states” and pro-

duce a sense of purpose and meaning from the sense that the 

individual or community actions are leading toward a desired 

state or end (p. 61).  Situational meaning is the meaning that 

is attributed to a specific event or environmental jolt.  Sense-

losing occurs when individuals or communities cannot align 

the situational meaning assigned to the cosmology episode 

with their global meaning framework.  For example, the glob-

al meaning ascribed by the survivor interviewed above may 

have been that he had control over his future.  The situational 

meaning of the earthquake confronted this sense of control.  

Another example of distress caused by senselosing was 

illustrated by another survivor: “I lost my home.  I find the 

inability and lack of structure and education.  People aren’t 

being educated.  Education is what the engine needs, for 

many, training is how to live.  I have no hope for the coun-

try.”  This person’s global meaning about community pro-

gress may be that education is required for community well-

being.  The earthquake created a state of hopelessness as it 

confronted this global belief prompting a need for reapprais-

ing her meaning framework.   

 

Sensemaking 

Senselosing generates a level of distress that compels 

people and communities to reconsider their previously held 

global meanings in order to reduce the dissonance between 

global and situational meanings (Slattery & Park, 2012).  The 

cognitive reappraisal of global meanings against the platform 

of the cosmology episode is referred to by some scholars as 

sensemaking (Weick, 1995). 

Sensemaking takes place as the individual or community 

ruminates about the cosmology episode and its impact on 

their life.  Some scholars suggest that event-specific rumina-

tion is integral for effecting positive post-traumatic transfor-

mation (Calhoun, Cann, Tedeschi, & McMillan, 2000).  Dur-

ing the sensemaking or rumination/engagement stage the 

individual considers various narratives that incorporate the 

cosmology episode into her/his global meaning.  This process 

often requires complex adjustments to one’s cosmological 

understandings and expectations (Calhoun & Tedeschi, 

2006).  Often, both the cosmology episode and the global 

beliefs require multiple adjustments and realignments until 

the individual settles on a new meaningful cognitive model 

for their understanding of themselves, others, and the world in 

which they live.  Community cosmology episodes can con-

front collective discrepancies that can best be reconciled 

through a new collective narrative created, promoted, and 

ascribed to by the community (Mkize, 2003).   

One of the individuals that we interviewed demonstrated 

the rumination stage of sensemaking:   

 

I ask myself: What can I learn from this?  What can 

I do for myself and my community in the future if 

another earthquake happens?  What can I, or we, 

do in moving forward for developing our country 

and community? 

 

The extent to which trauma develops into posttraumatic 

growth or decline is mediated by the meaning an individual, 

organization, or community assigns to the stressful life event 

(O’Grady, 2011).  Reinterpretation of a traumatic event can 
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serve an adaptive role for experiencing stress-related growth 

(O’Grady et al., 2013).  For the majority of those interviewed 

in Haiti, and for many people throughout the world, spirituali-

ty is a means for creating meaning.  For instance, one of the 

interviewees said, 

  

I felt these things were told, foretold by scripture 

because, even if somebody is down on his or her 

knees and prays at that time that person knew that 

it’s God’s work or God’s labor because a lot of 

other people were screaming and people that know 

the scriptures know that these things were meant to 

be. 

 

The process of senselosing and sensemaking does not 

always result in healthy new global meaning.  Some engage 

in unhealthy sensemaking processes such as denial of the 

cosmological episode or the adoption of a cynical or fearful 

global view of themselves, others, the world, or a higher pow-

er.  Individual- and community-level sensemaking of global 

meaning following a cosmology episode situates them to 

experience post-trauma transformation. 

 

Post-Trauma Transformation 

When individuals or communities encounter an especial-

ly potent environmental jolt, described here as a cosmology 

episode, they typically dip into a state of senselosing in which 

the beliefs they once held no longer provide an adequate plat-

form for understanding their current experience.  The extreme 

discomfort of senselosing encourages sensemaking in which 

global meanings have to be reconsidered, reorganized, and 

reconciled with the cosmology episode.  This process leads to 

posttraumatic transformation wherein the person’s or commu-

nity’s view of self, other, world, and the divine are altered to 

integrate the episode into their new life narrative.  

One of the predominant themes in the qualitative analy-

sis of the interviews in our study of Haitian earthquake survi-

vors was psychological and behavioral transformation.  Many 

survivors reported a marked change on an emotional or be-

havioral level as a direct result of experiencing the earth-

quake.  Calhoun and Tedeschi (2006) categorized this trans-

formation into three domains: (a) perception of self, (b) relat-

ing to others, and (c) changed philosophy of life. 

The earthquake survivors we interviewed noted powerful 

emotional changes such as being more reflective, in addition 

to behavioral changes such as spending more time fostering 

interpersonal relationships.  The following are quotes repre-

sent this theme: 

 

I would look at you before to see if you clean and 

stuff.  But now I am not like that.  Now I see real 

human beings, not like I used to. 

 

I’m not as anxious about death—not that I’m eager, 

but not as anxious as I used to be about death. 

 

I want to be part of lasting change. 

It made me shift my priorities to become the pasto-

ral listener and encourager rather than just work 

with money and projects. 

 

The close interaction between senselosing and sensemaking 

creates a new floor upon which subsequent actions and rela-

tionships are built. 

The posttraumatic transformation model includes spiritu-

al transformation because spiritual and religious beliefs are 

integral in the meaning making process for most people and 

communities throughout the world (O’Grady, 2012).  Spiritu-

al transformation refers to positive and negative spiritual 

consequence such as religious conversion, renewal or loss of 

faith, and has been demonstrated to have strong correlations 

with psychological transformation (Underwood & Teresi, 

2002).  Most participants in our study expressed narratives of 

transformation that included positive spiritual transformation.  

Many described their experiences of spiritual transformation 

as it related to their sense of significance to God or a higher 

power.  One survivor described a new sense of motivation or 

purpose in their spiritual life: “From now on, I really think 

about what God wants me to do in my life.  There are things 

not yet accomplished.  It makes me more spiritual, and I take 

it more seriously.”   

A few participants expressed a transformation in their 

role in the community.  For example one participant de-

scribed her sense of change using collective language, “We 

think more about the country … Haiti with new opportuni-

ties.”  

Joseph and Linley (2006) outline three possible out-

comes of the post trauma cycle: (a) assimilation of the epi-

sode into a pre-existing meaning schema returning to post-

trauma levels of functioning which expose the person to re-

traumatization, (b) accommodation of the episode in negative 

ways resulting in psychopathology and distress, or (c) accom-

modation of the episode in positive ways leading to psycho-

logical growth. 

An important insight gained from our study of the Hai-

tian earthquake is that posttraumatic transformation can mani-

fest as decline or growth.  Post-trauma decline results when 

individuals and communities are unable to integrate the cos-

mological episode into their new life narrative in a fully func-

tioning manner (Werdel & Wicks, 2012).  Post-traumatic 

decline is most often discussed in the literature as post-

traumatic stress syndrome; however, individuals can manifest 

symptoms of psychological or spiritual decay rather than 

growth that do not present as symptoms of PTSD as defined 

by psychological and medical diagnostic manuals.  For in-

stance, the following conditions can be framed as post-trauma 

decline, but do not necessarily meet full criteria for PTSD:  

(a) adoption of a cynical attitude towards others, (b) a de-

crease in sense of self-efficacy, (c) decreased interest and 

ability to experience emotional intimacy with others, (d) re-

duced sense of purpose in life, (e) decrease in workplace sat-

isfaction, (f) exchanging an altruistic approach for an hedon-

istic approach to life, and (g) a loss of connection to the trans-

cendent.  
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Posttraumatic growth occurs when individuals and com-

munities engage in the sensemaking process in such a way 

that the new life or community narrative reflects meaning and 

purpose in the cosmology episode.  They are able to endure 

ambiguity as they wrestle with the process of accommodating 

their identity, relationships, and philosophy of life to the cos-

mology episode.  They seek for an upward spiral in the trans-

formation of the new self by including (a) newfound 

strengths, (b) new possibilities, (c) improved sense of priori-

ties, (d) heightened appreciation for their lives and the people 

in it, and (e) a more mature spirituality into their new life 

narrative (Tedeschi & Calhoun, 2003).  Unlike negative emo-

tions, which tend to heighten autonomic activity and narrow 

one’s focus of attention, positive emotions tend to decrease 

autonomic activity and broaden one’s focus of attention, with 

an increase in flexibility of thinking, exploration, and creativ-

ity, greater use of goal-directed problem solving, positive 

reappraisal of adverse events, and the creative search for 

meaning in adversity (Feder et al., 2008; Staw, Sandelands, & 

Dutton, 1981; Weick, 1993). 

A growing body of research indicates that spirituality 

can create pathways from environmental jolts to posttraumat-

ic growth.  The values, practices, social supports, and mean-

ing inherent in religion and spirituality form a structural 

framework for the sensemaking process (Slattery & Park, 

2012). 

 

Spiritual Momentum 

The journey through the trough of madness can be unset-

tling for most people and usually interferes with community 

cohesion.  People, organizations, and communities are un-

comfortable with this state of disequilibrium and thus seek a 

vehicle to steer them through the process as efficiently and 

effectively as possible.  Park (2005) proposed, 

 

Religious belief systems can provide individuals 

with comprehensive and integrated frameworks of 

meaning that enable them to explain events in the 

world in highly satisfactory ways.  These frame-

works of meaning are particularly important in 

interpreting and responding to the most challenging 

aspects of life, such as suffering, death, tragedy, 

and injustice, but religion provides a way for under-

standing mundane occurrence as well as extraordi-

nary ones (p. 300). 

 

Results of a quantitative study of Haitian earthquake 

survivors indicated that that those who relied upon their spir-

ituality for meaning-making and coping tended to evidence 

greater resilience during and after the trauma.  Participants 

also attributed their description of posttraumatic growth to 

positive framing—that there is a sense of a larger purpose or 

sense of order amidst disaster.  Some saw this as a potentially 

growth-stimulating experience for Haiti (e.g., a chance to 

rebuild a better country).  A number of people felt personally 

motivated to replace survivors’ guilt with a desire to help 

fellow survivors, providing physical, psychological, and lead-

ership support to the rebuilding of Haiti.  Additionally, peo-

ple’s daily spiritual experiences with God, their perceptions 

of God’s awareness of them, and their sense of “specialness” 

to God predicted their degree of posttraumatic growth above 

and beyond the amount of loss they experienced in the earth-

quake (O’Grady, Rollison, Hanna, Schreiber-Pan, & Ruiz, 

2013). 

When spiritual resources are deeply embedded into the 

culture and identity of an individual and community, these 

resources can provide courage, comfort, and direction when 

other coping resources are inadequate to propel them through 

the posttraumatic transformation in a positive manner 

(Calhoun & Tedeschi, 2006).  One of the participants in our 

study both experienced the earthquake as a victim and a help-

er.  She explained that typical coping resources were inade-

quate for meeting the challenges that accompanied the earth-

quake.  She found that appealing to people’s spirituality and 

her own spirituality was most useful in the aftermath of the 

quake: “All you can do is listen, beg them not to give up on 

God and not lose courage and not to lose faith, and so I’ve 

been doing more of that than anything else.”   

Although those who do not ascribe to a spiritual perspec-

tive for life are likely to move through the posttraumatic 

transformation cycle towards post-trauma growth, a large 

body of research indicates that spirituality provides a unique 

and highly effective momentum for positive transformation 

by providing a structure for individual meaning construction 

and by offering a collective meaning framework for commu-

nities and organizations (Newport, Agrawal, & Witters, 

2010).  

 

Implications for Practice 

Community disasters are by nature environmental jolts 

that lead to cosmology episodes in which senselosing occurs.  

Little is known about effective intervention processes at this 

stage of the post-traumatic transformation cycle.  However, 

research has demonstrated that the sensemaking process is 

influenced by the type and degree of resources available to 

individuals, organizations, and communities during this stage 

of recovery (O’Grady et al., 2013; Weick, 1995).  Therefore, 

practitioners can encourage growth over decline through as-

sisting individuals, organizations, and communities to discov-

er and draw upon growth promoting resources in their lives. 

Western views of psychological intervention have tradi-

tionally been individualized and secularized.  Many  helping 

professionals have been trained to conceptualize change as 

taking place in the office of a mental health provider without 

any reference to potential spiritual resources in clients’ lives.  

However, this conception of post-trauma recovery is inade-

quate and inappropriate for most societies around the globe 

(Arnett, 2008).  Most communities that have and will encoun-

ter community trauma or collective cosmology episodes do 

not have access to mental health providers and do not make 

sense of their experiences from an individualistic and purely 

secular perspective (Edara & O’Grady, 2013; Murthy & Lak-

shminarayana, 2006; O’Grady, 2012).   

Due to the devastating impact of community traumas on 
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a society and the immediacy of the needs following such 

events, effective intervention requires that we use pre-existing 

infrastructures and psychological frameworks for recovery 

(Ochu, 2013).  Training leaders in the community is one way 

to expand the availability of mental health helpers.  Nearly all 

communities around the world have religious or spiritual 

leaders and congregations that they turn to for guidance and 

support during difficult times.  Likewise, many people turn to 

their faith to make meaning during times of distress.  Re-

search also indicates that clergy are often the primary point of 

contact for people struggling with the aftermath of trauma 

(Benedek & Fullerton, 2007; Bradfield, Wylie, & Echterling, 

1989).  Given that communities have a preexisting infrastruc-

ture in the church and a collective meaning-making frame-

work in spiritual beliefs, and that employing religious and 

spiritual beliefs in meaning-making has been demonstrated to 

create momentum towards positive post-traumatic transfor-

mation, it makes sense to work together with local clergy to 

create culturally appropriate psycho-spiritual interventions for 

their communities following community trauma (Leavell, 

Aten, & Boan, 2012).  For those cultures in which individual 

or group therapy with professional mental health providers is 

reasonable and acceptable, practitioners can support clients in 

the development of new life narratives that integrate the cos-

mology episode and describe growth that has emerged from 

the struggle (Werdel & Wicks, 2012).  

  

Conclusion 

The post-traumatic transformation model accounts for 

the impact of significant environmental jolts, cosmology epi-

sodes, and the capacity for these episodes to disrupt our glob-

al meaning schema in a process described as senselosing.  

The model also accounts for the role of psychological and 

spiritual factors in sensemaking in the transformation process 

towards growth, stagnation, or decline.   

We acknowledge that most theoretical models tend to 

oversimplify complex processes, but it is our view that this 

model, although simple, accounts for variation in the process-

es among individuals, communities, and organizations.  We 

encourage those involved in the work of post-traumatic trans-

formation in their counseling offices, workplace, and commu-

nities to continue to add to this burgeoning area of research in 

nuanced ways.   

We especially encourage our colleagues studying indi-

vidual, organizational, and community trauma to push them-

selves outside their comfort zones and seek out vulnerable, 

disrupted, and struggling populations.  As illustrated by one 

of the Haitian survivors we interviewed, the process of learn-

ing can serve as an impetus towards recovery for those who 

teach us: 

 

Well, I feel good, and I feel strong when I, when I 

was telling you my story and I become stronger 

now because I found someone that asked me “how 

are you”, who is worried about me.  That is great 

because I never found that.  This is the first time. 

 

There is much for us to learn about high-resilience indi-

viduals, organizations, and communities from people who 

have survived severe environmental jolts, disruptive cosmolo-

gy episodes, and the pain of senselosing. 
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Haitian Studies Association  

Emerging Scholars Award  
 
HSA established the Student and Emerging Scholars’ 

fund during the 2006 conference. Since 2008 the HSA board 

has earmarked $1,000 annually to support student research 

and participation in our annual conference. may be applied 

toward travel and accommodation expenses incurred for at-

tending an HSA conference and/or presenting a specific re-

search project concerning Haiti and/or the Haitian diaspora. 

The deadline to apply is August 15. 

 

Undergraduate 

The scholarship is intended to encourage undergraduate 

students to attend their first HSA conference, without requir-

ing that they present a paper during their first conference 

attendance. 

 

Eligibility 

 Full-time student 

 Minimum GPA of 3.0 (or equivalent) 

 Demonstrated involvement in the Haitian community 

(ex. Participation in school-related programs pertain-

ing to Haiti or the Haitian diaspora or volunteer activi-

ties with Haitian organizations) 

 

Apply 

1. Submit an essay describing your commitment to pur-

suing Haitian Studies. Include a brief statement on 

your intended use of the funds, if awarded. 

2. Two (2) letters of reference, one of which should be 

from a Haitian Studies scholar who is willing to serve 

as a mentor for the student. 

 

Undergraduate students are asked to submit a one or two 

paragraph prompt describing their conference experience on 

the final day of the conference. 

 

Graduate 
Eligibility 

 Full-time student 

 Minimum GPA of 3.5 (or equivalent) 

 Demonstrate proof of past or current research on Haiti 

and Haitian diaspora-related subjects. 

 

Apply 

1. Submit a copy of the abstract of the proposal submit-

ted for the upcoming HSA conference. that papers 

need not be accepted by the time of the application but 

must be accepted by the program committee in order 

for the graduate student to receive the award. 

2. Submit an essay describing your commitment to pur-

suing Haitian Studies. Include a brief statement on 

your intended use of the funds, if awarded. 

3. Two (2) letters of reference, one of which should be 

from a Haitian Studies scholar who is willing to serve 

as a mentor for the student. 

 

Graduate students awarded with this scholarship are 

expected to submit their conference papers to HSA by the 

final day of the conference at hsa@umb.edu 

 

Please note:  

 The committee may decide on a given year to select 

both recipients in only one category based on the eligi-

bility pool that year. 

 Funds are not transferable and must be used by the 

awardee. 

 Applications can be submitted by August 15, 2013 to: 

hsa@umb.edu and manouchekac@gmail.com 
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Haiti: Third International  

Interdisciplinary Conference to Build    

Sustainable Local Capacity for Clinical 

Care of Haitians Following the  

2010 Earthquake and Beyond 

 
Wismick Jean-Charles, Ph.D. 

UN NGO Representative for the International  

Association of Applied Psychology 

wismick@hotmail.com 

 
The Third International Conference of the Center of 

Spirituality and Mental Health (CESSA, according to its 

French name, Centre de Spiritualité, d'Evangélisation, et de 

Santé Mentale) was held at the University of Notre-Dame 

d'Haiti (UNDH), in Port-au-Prince, on June 15–16, 2013. 

This two-day program was co-sponsored by the Montfort 

Missionaries, Haiti Province, and l’Université Notre-Dame 

d'Haiti (UNDH). 

CESSA was founded in 2010 in response to the devastat-

ing earthquake.  To help the nation recover from the devastat-

ing January 12, 2010 earthquake, an influx of trained interna-

tional professionals arrived in Haiti from all over the world to 

provide short-term trauma services.  The center capitalized 

upon these resources that were pouring into Haiti in order to 

create a long-term, local, sustainable response to the needs of 

Haitians, primarily in the form of training.  The first annual 

training conference was held at the University of Notre-

Dame, in Port-au-Prince, on June 25–26, 2011 and the sec-

ond, on June 17–18, 2012.  

The theme for the 2013 annual conference was: 

“Incorporating Spirituality into Treatment in Haiti: Chal-

lenges and Opportunities.”  As an interdisciplinary approach 

towards healing, this annual conference brought together 

faculty, students, interdisciplinary scholars and practitioners, 

college and university administrators, health services provid-

ers, community organizers, religious leaders of various de-

nominations, local psychologists, and international research-

ers.  A number of Division 36 (Society for Psychology of 

Religion and Spirituality of the American Psychological As-

sociation) and Division 52 (The International Psychology 

Division of APA) members were among the international 

guests.  The 2013 Conference featured 37 speakers within 

plenary address sessions, panels, and concurrent training ses-

sions. 

The prestigious opening ceremony began with an ecu-

menical prayer led by the President of the University of Notre 

Dame d'Haiti (UNDH), Monsignor Pierre-André Pierre.  With 

his characteristic sense of joviality and his exceptional gift of 

oratory, Monsignor Pierre welcomed the participants and 

stated that the UNDH is considered honored to host again the 

Third International Conference.  Opening remarks were then 

offered by Very Reverend Laurent E. Pierre, the Provincial of 

the Montfort Order.  A highlight of the Conference was a 

presentation by the author of this article, Dr. Wismick Jean-

Charles, who is the Provost of the University of Notre-Dame 

d'Haiti and the coordinator of this International Conference. 

He introduced the 21 international guests (10 psychologists 

from the United States and Canada, and 11 U.S. graduate 

students) and several national experts.  He then gave a talk on 

Positive Psychology and the Psychology of Religion and 

Spirituality in order to set the stage for the conference.  The 

keynote plenary address was delivered by the President of the 

Haiti Conference of Catholic Bishops, His Excellency Most 

Reverend Chibly Langlois. 

The 2013 conference was full of high-quality and well-

received presentations.  Several psychologists presented in 

various forms, on a range of topics, including massage thera-

py, spirituality, and psychotherapy.  For instance, the editor of 

the International Psychology Bulletin, Dr. Grant Rich, who 

traveled again this year from Alaska for the conference, of-

fered a wonderful paper on “Psychological well-being and 

massage therapy: Research evidence for practice.”  The 

founder of the Association for Trauma Outreach & Preven-

tion (ATOP)/ Meaningfulworld, Dr. Ani Kalayjian, from New 

York, along with her team leader, Lisa Schiller, presented on 
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the topic: “Post-trauma growth, cultivating seed of for-

giveness and meaning making.  Utilizing the 7-step integra-

tive healing model.”  The director of the Centre de Recherche 

et d'Interventions Psychologiques (CRIPS), in Haiti, Dr. Her-

old Toussaint, gave a talk on “Spiritual Exercises of Ignatius 

of Loyola and Carl Rogers in Haiti.” 

The panel on the topic of “Holistic clinical care of un-

derserved populations in Haiti” featured Dr. Nancy Sobel, Dr. 

Michel Eugène, and Dr. Wismick Jean-Charles.  Dr. Sobel 

presented her work with traumatized children and teens in the 

marginalized area of Cité Soleil, in Port-au-Prince.  Dr. Eu-

gène gave a report on his research and treatment of and advo-

cacy for children suffering from traumatic stress in various 

schools in Port-au-Prince.  Dr. Jean-Charles, discussed the 

program of CESSA in collaboration with Wheaton College 

and Regent University for the care and treatment of children 

caught in the practice of Restavek in Haiti.  Final results of 

this exciting project will be published in future journal sub-

missions. 

Other notable symposia included one on Spirituality and 

Psychotherapy with presentations by the Loyola University 

Maryland group including Dr. Elizabeth Menard, on conflicts 

between spiritual and psychological development, Dr. Debo-

rah Rollison, on gratitude’s potential contributions to faith 

and growth, Peter Rogers, on compassion fatigue, and Drs. 

Kari O’Grady and Douglas Orton, on post-traumatic growth 

in Haiti.  In other interesting panels, local researchers such as 

Dr. Joseph Hilaire from the University of Notre-Dame d'Hai-

ti, Dr. Frantz Casséus, from the State University, Dr. Gode-

froy Midy, and Dr. Gasner Joint from the School of Theology 

in Port-au-Prince, discussed the importance of integrating 

spirituality into standard counseling and psychotherapy prac-

tices in Haiti.  International psychologists, like Elizabeth 

Michaelly and Marie Françoise Gipps, from the Institut de 

Formation Humaine Intégrale de Montréal (IFHIM), in Mon-

treal, Canada, also reported about their work with religious 

leaders, school teachers, and native healers following the 

2010 earthquake in order to build long-term local capacity. 

Numerous training sessions were conducted by these 

international experts.  In concurrent breakout-training ses-

sions, participants, through 

case vignettes, psycho-

spiritual exercises, group pro-

cess, and reflection, had the 

opportunity to learn basic 

skills on assessment, treatment 

planning, and intervention 

strategies for integrating spir-

ituality and psychology into 

their work with clients/

congregants.  They were 

taught skills to help prevent 

secondary stress.  They also 

learned simple methods for 

cultivating mental health and 

basic massage therapy tech-

niques. 

A memorable session was the first-time student-to-

student workshop conducted jointly by graduate student Joan 

Romaine from Loyola University Maryland, and Karty Vix-

amar, from the Haiti State University, discussing the for-

mation of a collaborative relationship between students (and 

interested faculty) from Haiti and the United States.  In this 

workshop, 68 Haitian students examined their ideas and ob-

jectives for a student-to-student collaboration, and set forth 

tangible goals for the next year’s conference. 

This annual international conference affords internation-

al researchers an excellent opportunity to learn more about 

the development of psychology in Haiti, to meet with local 

psychologists, to visit historic sites, to form or strengthen 

friendships, to rejuvenate old connections, and to develop 

plans for collaborations.  It also represents one model of col-

laborative and interdisciplinary effort to facilitate partnership 

between Haitian religious leaders, faculty, students, and men-

tal health providers to address disaster issues and to respond 

to long-term emotional and spiritual needs following the 2010 

earthquake and beyond.  

In sum, the 2013 conference, like the two previous ones, 

was a great success, and it is consistent with CESSA’s mis-

sion, whose main goals, among 

others, are to develop sustaina-

ble relationships and partner-

ships between various multi-

stakeholders, to address long-

term emotional and spiritual 

needs caused by disasters, to 

take an interdisciplinary ap-

proach to solve problems in 

Haiti, to explore opportunities 

for mutual actions, and to work 

together for the good of the 

Haitian nation. 
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Wanted: Sacred Videos 

 
For one year from June 21, 2013–2014, videos are being 

sought from psychologists and others in 194 nations, to in-

clude in a major new movie called “Sacred.”  This “crowd-

sourced” movie is described at http://sacredthemovie.org/

contributors/     

All successful contributors will receive recognition in 

the movie, which is being produced by which is being pro-

duced by a global team of Executive Producers, including 

Fordham University I-O psychologist Dr. Bill Baker 

(President-Emeritus of WNET). 

They seek videos from 

around the globe showing any-

thing uplifting, beautiful, or 

unique.  Examples: a religious 

holiday from your point of 

view; an observance unique to 

your part of the world, or even 

your household; weddings; 

birthdays and other celebra-

tions of life; coming of age 

ceremonies; pilgrimages, rites 

of passage; a trip to a holy or beautiful place; personal cele-

brations; prayers; rituals; or any moment you call SACRED.   

 

 
 

 
 

 

 

 

 

 

Caribbean Psychology News 

 
The new Caribbean organization—CANPA—Caribbean 

Alliance of National Psychological Associations was 

launched in Grenada on June 5, 2013, during the meetings of 

the Caribbean Studies Association—see the CANPA website: 

www.canpanet.org (also: www.canpa.net). 

CANPA has a Facebook page—https://

www.facebook.com/canpanet—find it and friend it—and 

send it to all your friends!  

Save the date: the 2014 Caribbean Regional Conference 

of Psychology will be in Paramaribo, Suriname, November 

11–14, 2014.  Details available on our website at http://

www.canpa.net/crcp2014.html  If you have questions or 

would like more information please write to in-

fo@canpanet.org 
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The Association for Trauma Outreach and Prevention 

(ATOP), Meaningfulworld was formed in 1990, as a non-

profit international organization, in which experts quickly 

deliver intervention and education in sites of massive natural 

or man-made disaster.  In spring of 2013, our ATOP team 

returned for the second time to the Middle East—Palestine, 

Israel, Jordan, and Lebanon—for a post-conflict mental health 

outreach.  We had the opportunity to observe, learn, educate, 

and share our 7-step Integrative Healing Model for engender-

ing inner peace, well-being, and prevention of trauma.  

Palestine 

A series of programs were scheduled: A training pro-

gram at Arab American University at Janine, and another at 

Berzeit University, as well as collaborative meetings with 

Ministers of Social Welfare, 

Diplomatic Relations, and 

Prisoners Affairs, and local 

television and newspapers.  

The training program at Berzeit 

was organized by the psycholo-

gy department.  Members of 

the faculty welcomed us with 

an elaborate and luscious lunch 

and expressed curiosity about 

integrative healing methods 

and new trends in psychology. 

The auditorium was filled with 

over 50 students and faculty eager to participate in the work-

shop.  The main focus of the presentation was anger manage-

ment, practicing forgiveness, and environmental conscious-

ness.  A professor noted that it is hard to work on anger and 

forgiveness while the conflict is ongoing and when there is no 

justice or resolution, while a student recognized the effect 

anger has on the individual, and quoted Buddha, “When you 

are angry, you are the one who holds a coal.  You are the only 

one burning yourself.”  The students shared that the conse-

quences of trauma are ever present, as Israel continues to 

violate the UN resolutions, signing off for plans to build 300 

new settlements near Ramallah where we worked.  In addi-

tion, many Israelis celebrated when dozens of Israeli settlers 

and members of occupation forces invaded the Al Haram Al 

Sharif compound, arresting the top Palestinian religious lead-

er and preventing Muslims praying at the holy site.  This 

caused tremendous anger, helplessness, and uncertainty, sabo-

taging US moves to rekindle peace talks. 

 The students at Berzeit University were curious and 

enthusiastic about the integrative healing methods and excited 

to try some of the essential oils and partake in emotional re-

lease through chakra balancing movements. 

Crossing the Israeli borders to go to Jordan 

Crossing the borders from Palestine to Jordan was an 

ordeal since the borders are Israeli.  As we concluded the 

workshop, a taxi picked us up and we headed towards the 

bridge crossing into Jordan in a rush to make it before sun-

down.  Due to the occupation, all travels in Palestine need to 

be completed by sundown, and colleges, universities, and 

companies all have to cease 

activities before sundown.  As 

we neared the bridge, the taxi 

driver dropped us off and told 

us we needed to change vehi-

cles, as he was unable to pro-

ceed with white Palestinian 

plates. We had to take another 

vehicle to cross the border and 

get our passports checked.  I 

was hoping to see a literal 

bridge, but there wasn’t any, 

just a highway-like road, and a 
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fence all around. 

We boarded the minivan that was waiting for us there, 

packed our luggage in and set off.  In less than a couple of 

minutes we arrived at a checkpoint, with officers who had big 

firearms.  One of them came over and asked us for our pass-

ports one by one, and also asked “You have gun, you have 

gun?”  They let us through, and a short drive followed where 

there were no other cars on the road but ours.  It was eerie, 

and spooky!  We paid the highest price for this 10 minute ride 

out of the whole trip, $100.  As we debarked, unloaded for a 

second time, and entered the facility, we were eager to get a 

cab to drive us to the hotel.  We were directed to scan our 

luggage, which means loading our heavy luggage into the 

scanner, reloading our cart and buying tickets/checking our 

passports for the second time.  We were becoming restless 

and frustrated about all the loading of bags and purchasing of 

tickets that we were not informed of having to pay taxes.  

After buying a ticket, we were directed to another booth 10 

feet away, where they checked our passports for the third 

time, and followed up with other questions.  

We finally felt relieved that it was over and we were 

done with, and tried to find a cab.  However, we were told 

there were no cabs and the bus we needed to board to cross 

over to Jordan had left a minute ago.  Upon socializing with 

some others also waiting, we found out that we were not in 

Jordan yet!  And that there is a final bus that will take us to 

Jordan.  After a 20 minute wait, the bus arrived and we load-

ed our luggage once again.  We traveled for about 10 minutes 

with the bus, after which it stopped at a booth, an officer 

boarded and asked us for our passports and reason for our 

travel.  Later, holding all the passports in his hand, he counted 

us and handed the passports to our driver and left the bus.  

The bus went on for another 10 minutes to a building. We 

were hoping this was our last ride before the cab and felt tired 

of purchasing tickets, paying for each ride separately, and 

multiple passport checks.  Before debarking, an officer board-

ed the bus and had us pay another ticket for the ride not only 

for us, but for our five big luggage pieces full of donations to 

the refugees.  We took our luggage, went through a final scan 

with them, and stood in line to pick up our passports.  We 

were finally in Jordan!!!!  Finally we boarded a taxi and head-

ed to our hotel.  

This was the most unnecessary, annoying, frustrating, 

and tedious border crossing process we have ever experi-

enced.  By the end, we had changed four vehicles, unloaded 

and loaded our bags into cars and were scanned many times, 

and had our passports checked five times, paying too much 

money in three different currencies.  Our sympathies and 

hearts go out to anyone needing to cross this border, especial-

ly Palestinians.  

 

Jordan 

Traveling from the border to our hotel in Amman, Jor-

dan we could already observe a change in scenery.  Trees and 

bushes decorated the side of the streets.  There was a sense of 

ease and relief that came with seeing many cars driving on the 

highway, and people seemed relaxed, and socialized outside 

on the street.  We did not realize how uneasiness and tension 

in Palestine surfaced through the caution of getting home 

before dark and not being outside in unpopulated areas.  We 

soon got to the hotel and prepared for the next day. 

We held our first workshop at Jordan River Foundation 

of Amman, Jordan.  This organization consists of 28–39 staff 

members and volunteers, and it offers psychological services 

to refugees from Iraq and Syria.  The center also hosts activi-

ties for children, women, and the surrounding immigrants. 

We had 22 participants who were mostly psychologists, social 

workers, students, and practicing staff, as well as volunteers. 

We learned that one of the daily concerns that arise in the 

center is domestic, sexual, and emotional abuse of women, 

with specific challenges in reporting abuse.  The staff shared 

that they receive over 50 complaints of abuse monthly.  Sta-

tistically, 55% of women in Jordan are abused, with the num-

ber varying from region and the type of violence, and the 

most frequently reported abuse being physical abuse.  Other 

prominent challenges were the emotional release and expres-

sion of anger and trauma by men (unacceptability of men 

crying) because it is considered unfitting and not manly.  Dr. 

Kalayjian emphasized the 7-step Integrative Healing Model, 

including the importance of being mindful of our environ-

ment, as human trauma can impact the environment and vice 

versa.  

The group was eager not only to share their experiences 

and feelings, but personal stories.  Especially appreciated 

were the yoga, chakra balancing, and healing of trauma via 

Jordan River Foundation  
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movement.  Here, once again, we were invited to return next 

year to continue the training and work at the center on inter-

ventions to release and heal trauma, as well as methods to 

intervene and prevent trauma, such as working with the men 

who engage in domestic abuse.  

Later, we briefly visited a Syrian refugee center, Syria 

Bright Future of Amman.  We were welcomed by the staff 

who gave us a tour.  The center is overcrowded, and the staff 

is doing their best to offer medical as well as psychological 

services, since they are limited by space and resources.  How-

ever, they are hopeful and working towards establishing more 

services and finding a solution to send the Syrian youth to 

school, who at the moment, may not attend because they have 

no paperwork to identify themselves.  We provided the center 

with natural remedies for healing traumatized populations, 

children and adults.  We also made collaborative plans to 

return next year to train the staff at Syria Bright Future. 

Lebanon 

We left Jordan reenergized and looking forward to get-

ting to our next and fourth country in Beirut, Lebanon.  Arriv-

ing, we observed a beautiful green city, nothing like pictured 

by the media as dangerous and on the verge of collapse, with 

the exception of the dangerous driving.  Driving in Lebanon 

can be an adventure in itself.  There seem to be no rules, re-

spect for a red light, lane dividers, and heavy traffic seems to 

be a good enough reason to take over the lanes in the opposite 

direction.  

The work here started with a visit of the Armenian Sana-

torium that was recently renovated and is housing senior ter-

minally ill patients, many of whom have no family.  It also 

has a TB building and a wing for prisoners.  However, the 

rooms and hallways are full of patients who are sociable, 

welcoming, and ready to share a smile, hug, and their story 

despite their suffering.  It was touching and humbling as one 

of the seniors played the harmonica and recited a prayer in 

English.  Many others were sharing stories of Ottoman Turk-

ish Genocide of Armenians, some of those transmitted gener-

ationally.” 

The first lecture in Lebanon took place at the Lebanese 

American University at Hamra, Beirut.  Over 50 psycholo-

gists, student and teaching staff attended, including some 

education, biology, nutrition, and nursing students.  Attendees 

presented with 60% mild to moderate and 20% moderate to 

severe trauma symptoms.  During the workshop students were 

engaged and yet again, the negative impact of the ongoing 

Israeli aggression and unresolved conflict surfaced.  The stu-

dents were enthusiastic and interested in trauma and healing, 

with a lot of questions about chakras and how to release trau-

ma using chakra balancing.  Students noted that the workshop 

was the most meaningful lecture they had so far and request-

ed a longer training which we are planning to provide next 

year.  Some attendees expressed interest in training and in-

terning with ATOP Meaningfulworld and will stay in touch 

for future collaborations. 

Next, about 20 of us participated in whole-day training 

at Notre Dame University of Junie, Lebanon.  Students ar-

rived early and were enthusiastic, positive, and social.  Most 

participants were psychology undergraduate students, fresh-

man and juniors, with the exception of a graphic design stu-

dent and a political science professor.  We began the day with 

an activity getting to know each other and sharing something 

meaningful about ourselves.  Throughout the workshop, stu-

dents remained open, engaged, and curious about the model 

and the process of engaging in forgiveness.  We worked with 

many examples, even a volunteer real life example of one of 

the faculty members, to demonstrate what empathy is and 

how the seven step model can be applied.  In the second part 

of the day, students were genuine and generous in sharing 

their trauma, and contributed to a safe space where everyone 

felt open to express their feelings and where we could process 

and work on skills of empathy and validation.  The main les-

Syria Bright Future 

Lebanese American University 
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son I walked away with was “No matter how painful the situ-

ation is, do not give up and express your emotions!”  

The day ended with a Heart-to-Heart and Ubuntu circles, 

where students expressed their thankfulness and hope for 

more training programs, as well as a couple of students seek-

ing internship opportunities with Meaningfulworld.  We are 

looking forward to returning and continuing the training pro-

grams at Notre Dame. 

We left the workshop at Notre Dame University uplifted 

and energized, and headed to Haigazian University.  Here, 

two psychology faculty members and 10 clinical psychology 

graduate students participated in the workshop.  We received 

a warm welcome.  The focus of the workshop was the seven 

step model and forgiveness.  The focus of the workshop was 

engendering peace within and the practice of forgiveness.  

Yet again, we were able to observe and experience how diffi-

cult it can be to think or talk about forgiveness and peace 

when the conflict is ongoing and no resolution has been 

reached.  We found this group had a higher level of trauma, 

as exhibited in the extreme feelings of misplaced anger and 

hatred expressed during the workshop and the difficulty con-

ceptualizing forgiveness and peace. Some felt that anger and 

hatred is necessary for their survival. We are hoping to return 

next year for two full training days since students and faculty 

expressed an interest in receiving more experience and hope 

to become Meaningfulworld Ambassadors.  

We held our final workshop at the American University 

of Beirut (AUB).  A group of 15 doctors, nurses, and psy-

chologists participated.  While our time here was short, and 

took place in a very spacious auditorium, we had the oppor-

tunity at the end to answer questions and address many con-

cerns.  Some of the staff brought up the idea of vicarious 

trauma and the need for self-care, at times the need to protect 

the self from the cruel things health professionals are indirect-

ly exposed to, and the value and nature of true empathy.  We 

also established contact with a videographer interested in 

collaborating and recording the work and change we initiate 

and inspire in the community.  The professionals who are 

serving the population are carrying not only their own experi-

ences and traumas, but are undertaking and carrying those of 

every patient they meet.  This places them in a unique posi-

tion to work and aid in healing the trauma.  Thus, we look 

forward to return and work with the medical staff in training 

them in the seven step Integrative Healing Model, so they 

may have effective skills for working through their own emo-

tions and aiding their patients to transform the chronic trauma 

that all Lebanese have been facing since 1976.   

 

Searching for the Forgiveness Garden 

Our last day, after finishing the final workshop, we be-

gan our search of the Forgiveness Garden that we knew about 

from the Forgiveness video we used in our training.  The 

students we worked with were not aware of it and upon doing 

our own research online; we found that the building of the 

garden had been halted in 2006.  We knew the approximate 

area where the garden should be and were certain that we 

could ask for directions and find it once there.  We asked 

security guards, park staff, store owners, police officers, mili-

tary, restaurant staff, students off the street, tourists, and lo-

cals, and no one, except one person, had heard about and 

knew the location of the Forgiveness Garden.  Having found 

it, we burned candles and incense and lead healing prayers 

outside the garden, since the garden was closed.  We reached 

the conclusion that embracing and finding forgiveness in the 

midst of conflict can be difficult, and our minds may even 

attempt to expunge the idea of forgiveness.  Therefore, there 

needs to be a conscious effort towards embracing forgiveness 

and raising awareness about the benefits of it. 

While some of my thoughts are reflected above, and in 

the description of our work throughout this mission, there was 

an intense emotional journey we took, that left its mark on us. 

Dr. Ani Kalayjian describes it eloquently in a poem entitled 

“Let’s Pull Each Other Up, Say No to Horizontal Violence in 

the Middle East.” 

In conclusion, our mission was successful and collabora-

tive; partnering with community leaders, non-profit organiza-

tions, academia, governments, and the media (both newspaper 

and television) to aid the delivery of psychosocial support and 

psycho-education to the surviving community.  We 

have observed the great need for mental health professionals, 

especially in Palestine and Jordan. 

Our team was able to share knowledge with a message 

of peace through the practice of forgiveness, compassion, 

empathy, and gratitude, transforming horizontal violence and 

being mindful of the positive role of empathy.  We have sown 

seeds of collaboration with local Ministries, academia, and 

NGOs towards the long-term rehabilitation and empowerment 

of the communities.  Additionally, we conducted initial meet-

ings to establish Meaningfulworld Organizations in Palestine 

and Lebanon, as both countries are suffering from long-term 

trauma of war and oppression.  Skype follow up meetings are 

taking place to guide and mentor professionals in their quest 

for developing these local organizations.  Consciousness has 

shifted, and follow up e-mails indicating a palpable transfor-

mation are pouring in.  

For any details on this or other ATOP missions, contact 

the authors, or check www.meaningfulworld.com   
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Psychology in Sri Lanka 

 
Piyanjali de Zoysa, Ph.D. 

University of Colombo, Sri Lanka 

ptdz@sltnet.lk 

 
Sri Lanka 

Sri Lanka (formally known as Ceylon) is an island lying 

off the south-eastern tip of India.  Its capital is Colombo. 

About 10 separate ethnic groups, of varying sizes, can be 

distinguished in present day Sri Lanka of which the two prin-

cipal ethnic groups are the Sinhalese and the Tamils.  Sinhala 

(of Indo-Aryan origin) is the official language in the country, 

but Tamil is also a national language.  English is spoken by 

about 10% of the population and commonly used for official 

purposes.  Sri Lanka has a mixture of religions with Buddhist 

(68%), Hindu (15%), Christian (8%), and Muslim (8%). 

 

The Teaching of ‘Western’ Psychology in Sri Lanka 

The teaching of ‘Western’ psychology at Sri Lankan 

educational institutions, primarily tertiary education, began in 

the early 1990’s.  This was in the form of specialized instruc-

tion in psychology, as a major subject, in undergraduate edu-

cation.  However, elements of psychology were taught within 

sociology, education, and philosophy degrees, since much 

earlier on.  Since then, two other government universities and 

a couple of private institutions have offered degrees in psy-

chology.  The author has observed that many persons are 

interested in studying undergraduate psychology though the 

current educational opportunities to do so are limited. This 

leads to most students studying psychology overseas, at a 

significantly higher cost than when studying it locally. 

Post graduate level professional training in psychology 

only began in 2008—the Master of Philosophy in Clinical 

Psychology, the first and only professional training in clinical 

psychology offered at the University of Colombo (De Zoysa 

et al., 2010).  Indeed, this course, which was started with the 

assistance of academics from University of London and East 

London, has been a great boon to the expansion of clinical 

psychology services in the country.  For, since its inception, 

the country has increased its number of clinical psychologists 

from about 13 (De Zoysa & Ismail, 2002) to about 25.  Other 

than this M.Phil. in Clinical Psychology degree there are no 

other professional training programs in other specialties of 

psychology.  If the profession of psychology is to be firmly 

established in Sri Lanka, the starting of such programs is 

essential.  

Opportunities for post graduate research training in psy-

chology, at the Ph.D. level, are however more prevalent than 

professional training programs.  This may be mostly because 

the latter takes far more resources to be established and main-

tained.  On the other hand, research psychology degrees, par-

ticularly in descriptive psychology (as opposed to experi-

mental psychology, which is virtually non-existent in Sri 

Lanka) are easier to pursue as all it mainly needs is a willing 

research supervisor with qualifications in psychology at the 

doctoral level. 

Several certificate, diploma, and post graduate diplomas 

in psychology, are also offered in the country.  These courses 

are generally meant for non-psychology professionals so that 

they learn psychology as applied to their own profession 

(such as lawyers, teachers, and doctors). These courses are 

offered through government approved institutions, such as 

state universities, as well as those that may not be as yet 

‘recognized’ by the governments’ regulating mechanism. 

Needless to say, if the profession is to maintain standards in 

its psychology education, all such courses need to be re-

viewed periodically.   

 

The Teaching of ‘Eastern’ Psychology in Sri Lanka 

Most Eastern philosophers and religious leaders/

practitioners regard the Buddha as the one who has detailed 

the workings of the human mind and its psychological care, in 

the most minute of detail.  In Sri Lanka, a primarily Buddhist 

country, the use of Buddhist concepts and practices in the 

treatment of mental illness has had a long history (Nissanka, 

2002).  The teaching and practice of Buddhist psychology has 

been mostly in monastic settings, though it has been taught at 

undergraduate and postgraduate Buddhist Studies degree 

programs at Sri Lankan universities. 

In the last few decades, there has been growing interest 

in the relevance of Buddhist psychology and its practices for 

psychotherapy, as applied in the Western context (Kelly, 

2008; Jain et al., 2007).  Buddhist practices have had the most 

influence on the ‘third wave’ of cognitive behavioral therapy 

(CBT) approaches of acceptance and commitment therapy 

(ACT: Hayes, Stroshal, & Wilson, 1999), dialectical behavior 

therapy (DBT: Linehan & Dimeff, 2001) and mindfulness-

based cognitive therapy (MBCT: Segal, Williams, & Teas-

dale, 2002).  

Though such an incorporation of Buddhist psychological 

concepts and practices (as well as Hindu practices of yoga) 

have been incorporated into Western psychological education 

and practice, it has not had such a growth in Sri Lanka.  In 

fact, there the author has encountered some issues when using 

mindfulness practice in psychotherapy in Sri Lanka (De Zoy-

sa, 2011).  For instance, the lack of knowledge of mindfulness 

practice as used in psychotherapy, in the mental health setup 

with which she works, has led to resistance among certain 

members to accept such a psychotherapeutic method. This 

may be because, traditionally, in Sri Lanka, meditation is 

considered a spiritual practice rather than a psychotherapeutic 

practice.  The author’s attempts at familiarizing some of these 

team members on the research literature on the use of mind-

fulness practice in psychotherapy has yielded a somewhat 

more positive attitude (De Zoysa, 2011).  The author, whose 

predominant psychotherapeutic approach being that of mind-

fulness based practice, has seen that a great majority of her 

clients understand and are willing to practice mindfulness, 

with or without other ‘Western’ psychotherapies such as cog-

nitive behavioral therapy.  This could be because most Sri 
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Lankans are familiar with meditation as its part of their socio-

religio-cultural upbringing.  Hence, such a psychotherapeutic 

approach would be most suitable to be used in the country for 

both clinical and organizational contexts.  In considering this, 

a short introductory training in mindfulness based psychother-

apy is part of the curriculum of the aforesaid M.Phil. in Clini-

cal Psychology program.  

 

The Special Instance of Clinical Psychology in Sri Lanka 

 

Registration to Practice 

The Sri Lanka Medical Council (SLMC) required that all 

persons practicing as clinical psychologists register with them 

(Sri Lanka Medical Council, 1988).  Up until about year 

2000, clinical psychologists were required to register as ‘para-

medical assistants.’  As clinical psychologists are not para-

medical assistants, it was clear that this registration category 

needed change.  A detailed submission was made to the 

SLMC, requesting a separate registration category with regis-

tration dependent on clearly prescribed academic and profes-

sional criteria.  This submission included supportive docu-

ments from the International Union of Psychological Scienc-

es, the Australian Psychological Society, and the Singapore 

Psychological Society which detailed that psychology is not a 

para-medical profession, but instead an autonomous profes-

sion.  The SLMC accepted this submission and standards of 

qualifications were established (De Zoysa & Ismail, 2002). 

This will come into operation once the Sri Lanka Medical 

Ordinance is rectified by the Sri Lankan government.  How-

ever, it is yet to be rectified and it is now over 10 years since 

the aforementioned submission was accepted by the SLMC.  

 

Issues in the Work Setting 

As of today, no clinical psychologists have been recruit-

ed to the national health system, though cadre provisions have 

been available (Mental Health Directorate, 2005).  The three 

clinical psychologists presently working in the government 

health system are those in academic positions, in departments 

of psychiatry.  In lieu of their academic posts, they also have 

a clinical practice in the relevant teaching hospital.  Other 

than these clinical psychologists, there is a clinical psycholo-

gist in the Sri Lanka Navy, Sri Lanka Air Force, and the Na-

tional Child Protection Authority, providing a clinical psy-

chological service in their respective organization.  These 

handful of clinical psychologists are supposed to cater to the 

20 million Sri Lankan population, a majority of whom cannot 

afford a private service.  It is indeed an enormous task.  Due 

to the dearth of government employment opportunities, most 

clinical psychologists are in private work (De Zoysa, 2013). 

These clinical psychologists practice autonomously and this is 

in keeping with international practice (Eckleberry-Hunt, Van 

Dyke, Stucky, & Misch, 2009).  In the author’s experience, 

although a majority of her psychiatry colleagues have been 

consistent with these international practices, a minority have 

resisted, preferring instead to relate in a supervisory mode to 

clinical psychologists (De Zoysa, 2013), even in relation to 

mainstream clinical psychology work such as psychotherapy 

(Hanwella, 2011).  This may be due in part to the complexity 

of competing interests–general economic trends, along with 

expansions in the extent of practice by professional psycholo-

gists, which could increase competition and conflict between 

the two professions (McGrath et al., 2004). 

This matter of certain psychiatrists, though a few in 

number, needing to work in a supervisory role to clinical 

psychologists, can have far reaching consequences, both to 

the profession and the service recipients.  In early 2013, the 

Sri Lankan Ministry of Health took the initiative to recruit 

clinical psychologists to the government health service.  

However, the Ministry entertained the idea that clinical psy-

chologists, so recruited, should work under the clinical super-

vision of psychiatrists and that they would only be placed 

within a department of psychiatry.  Clearly, the view to have 

the clinical psychologists supervised by psychiatrists is not 

within international practice (Eckleberry-Hunt, Van Dyke, 

Stucky, & Misch, 2009) and would have several repercus-

sions.  For instance, it would erode the goodwill between the 

two professions and ultimately it would be the service recipi-

ents who would be disadvantaged because of this.  Further, 

this idea of being clinically supervised by psychiatrists would 

prevent clients from directly consulting a clinical psycholo-

gist, which would burden an already over worked system 

where patients desiring to see a clinical psychologist would 

have to see a psychiatrist first. Another repercussion is that 

most clinical psychologists would not be attracted to join the 

national health service because of the obvious unfairness of 

the structuring of the system of recruitment.  Indeed, it is the 

clients who would be disadvantaged due to this as Sri Lanka 

being a developing country, most people will only be able to 

afford a national health service rather than private service. 

In considering the above situation, the clinical psycholo-

gists have made a written submission to the Ministry of 

Health, along with supportive documents from the British 

Psychological Society and the International Union of Psycho-

logical Sciences, detailing the autonomy of clinical psycholo-

gy and a more appropriate recruitment structure.   
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Milgram @ 50: August 2013 Conference 

 
On August 6–8, 2013, over 50 experts from as far as Australia 

will converge at Nipissing University near Toronto, for the 

international conference on “Obedience to Authority.”  This 

marks the 50th anniversary of the 1963 publication of the 

classic Yale experiments on obedience by Professor Stanley 

Milgram (1933–1984).  It also marks the 80th birthday of the 

late Stanley Milgram, born on August 15, 1933.  A report will 

appear in the fall issue of this Bulletin.  For any details, check 

www.obediencetoauthority.com or contact Nestar Russell at 

nestarr@nipissingu.ca or Gina Perry at gperry@unimelb- 

.edu.au  
                

 

 

 

 

 

 

 

 

 

 
 

 

 

Tolerance Types of International Students 

Irina A. Novikova 

Peoples’ Friendship University of Russia 
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The People’s Friendship University 

of Russia (PFUR) has 20,000 students 

from 140 countries.  Our PFUR Center 

for Personality Studies uses psychometric 

methods to study cross-cultural adapta-

tion.  This survey examined “tolerance,” 

among PFUR international students.  

Method.  A two-part survey was 

completed by 329 PFUR students (175 

males and 154 females) from five regions (Latin America, 

Asia, Arab Countries, Africa, and Central Asia).  (a) Part 1 

was “The Index of Tolerance Scale” (Soldatova, Kravtsova, 

Khukhlaev, & Shajgerova, 2002), with subscales assessing 

three types of tolerance: ethnic, social, and personality.  (b) 

Part 2 was “The Socio-cultural Adaptation Survey”  

(Yankovsky, in Stefanenko & Panov’s version, 1999).  

Results.  Using factor and cluster analysis, we identified 

four types of tolerance among international students: (a) 

“Real tolerant” students (82 persons, 24.9% of the sample) 

have higher indicators for all three types of tolerance and the 

most harmonious character of cross-cultural adaptation.  (b) 

“Ethnic tolerant” students (86 persons, 26.1% of the sample) 

have high levels of the ethnic and personality tolerance, but 

low social tolerance, and they do not have many problems 

with adapting to a new culture.  (c) “Tolerant in social com-

munications” students (119 persons, 36.2% of the sample) 
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have a high level of social tolerance, but are moderate in per-

sonality tolerance and low in ethnic tolerance, and they are 

not very satisfied with their adaptation in a foreign country, 

and they do not seek to be included in the new environment, 

but they do not have strong nostalgia, anxiety, or helpless-

ness.  (d) “Intolerant” students (42 persons, 12.8% of the 

sample) have the lowest indicators for all three types of toler-

ance, and ambivalent indicators of intercultural adaptation: 

they are ready to interact with the new environment, but have 

strong feelings of anxiety, depression, emptiness, isolation, 

and helplessness.  These findings can be used to promote 

adaptation of international students. 

 

Author’s Note 

This research was kindly supported by the Russian 

Foundation for the Humanities, project № 11-06-00718 а.   

 

Salsa: Just Dance, or Lifestyle Change? 

Irina A. Novikova and Darya A. Tolstova 
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camiga@yandex.ru 

dashatam86@gmail.com   

 

Salsa is becoming one of the 

world’s most popular Latin social danc-

es.  This survey studied potential chang-

es that occur in the lifestyle of young 

people involved with salsa (“salseros”).  

Method.  This study was in three 

parts: (1) Expert interviews of 10 people 

involved for at least 10–15 years in the 

promotion and development of Latin 

American social dances in Russia, (2) Standardized inter-

views of 36 people (16 male, 20 female) involved with salsa 

from 1 to 15 years, using a 22-item questionnaire about the 

changes in life style after starting salsa classes (preferences in 

food, drinks, music, travel, and learning foreign languages, 

and changes in behavior and in relationships with other peo-

ple, etc.), (3) A survey of 200 people using personality inven-

tories measuring sociability and aggression, developed by A. 

Krupnov (in T. Nechepurenko version, 2009) and the Thomas

-Kilmann “Conflict Mode Instrument” (in Russian, adapted 

by N. Grishina, 2001).  Of the 200 respondents, 100 young 

people (38 male, 62 female) were involved with Salsa, while 

100 young people (38 male, 62 female) were not involved 

with social Latin American dances.  

Results.  We found that: (a) Both experts and respond-

ents believe that practicing salsa significantly modifies the 

lifestyles and psychological features of dancers’ behavior.  (b) 

The changes in the lives of salseros related minimally to nu-

trition, and most with leisure activities, communications, and 

interactions.  (c) There are more differences in aggression 

than in sociability in young people involved with salsa or not, 

and salseros in general have less aggressive behavior.  (d) 

Young people involved with social Latin American dances 

are more likely to prefer ‘accommodation’ as the leading 

conflict mode. 

 

Subjective Well-Being and Styles of  

Intercultural Communication 

Elena Chebotareva 

Peoples’ Friendship University of Russia 

chebotarevy@yandex.ru 

 

Subjective well-being (SWB) refers 

to how people experience the quality of 

their lives.  For migrants, how is SWB 

impacted by such cultural factors as 

ethnic identity and communicative toler-

ance?  

Method.  This three-part survey 

was completed by 107 PFUR students: 

66 Russians, 21 from former Soviet 

republics, and 20 from other countries.  The three-part survey 

consisted of: (a) “Scale of subjective well-being” (Perrudet-

Badoux, Mendelsohn, & Chiche) adapted by Sokolova, (b) 

“Types of ethnic identity” (Soldatova & Ryzhova), and (c) 

“General Communicative Tolerance Diagnosing” (Boyko). 

Data were analyzed using a Mann-Whitney U-test, and Spear-

man correlation analysis. 

Results revealed direct correlations of positive ethnic 

identity with SWB—supporting the popular view that persons 

who are satisfied with different aspects of their lives accept 

their social roles, including ethnicity.  And people receiving 

enough social support are able to give it to others.  The rela-

tion of SWB and tolerance finds that people who are fully 

satisfied with their current state, are not always able to under-

stand other people, and to give them help and support.  Only 

one’s own positive experience of getting social support pro-

motes more tolerant attitudes toward others. 

 

Author’s Note 

This research was kindly supported from the Russian 

Foundation for the Humanities, project № 11-06-00718 а. 

 

Gender and Ethnic Features of Students’  

Understanding of Conjugal Relations 

Elina A. Kaminskaya 

Peoples’ Friendship University of Russia 

lina116@yandex.ru 

 

This research covers contemporary 

ideas about conjugal roles of students 

from Russia, Armenia, and Uzbekistan, 

and the ethnic and gender correlates of 

such perception, as well as the chang-

ing trend in their understanding of con-

jugal relations. 

Method.  A total of 120 students 

from three ethnic groups (40 Russian, 

40 Armenian, and 40 Uzbek), half young men and half young 

girls, completed two surveys: (a) “Role expectations and aspi-

rations” by Volkova, and (b) “Gender characteristics of per-

sonality.”  These included 9 scales: (1) intimate-sexual; (2) 
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personal identification with the spouse; (3) household; (4) 

parent-educational; (5) social activity; (6) emotional-

psychotherapeutic; (7) visual appeal; (8) egalitarian notions; 

and (9) traditional notions.  

Results.  A Mann-Whitney U-test found gender differ-

ences in understanding of conjugal relations.  Russian stu-

dents had differences in gender understanding of conjugal 

relations expressed on the understanding of social activity and 

visual appeal scales.  Gender differences among the Uzbek 

students were found on several scales: intimate-sexual, per-

sonal identification with the spouse, social activity, and visual 

appeal.  Among the Armenian and Russian young men, dif-

ferences were found on the household and parent-educational 

scales, as well as on measures of egalitarian and traditional 

notions about conjugal roles in family relations.  Differences 

in the same scales were found between the Armenian and 

Russian girls, as well as differences in intimate-sexual ideas. 

In sum, the study of conjugal roles and specificity of gender 

and ethnic understanding of youth for conjugal relations has 

evident potential for many branches of contemporary psy-

chology. 

 

Psychological Features of Persistence in  

Second Language Acquisition 

Yulia V. Kozhukhova 

Peoples’ Friendship University of Russia 

julkosha@mail.ru  

 

How does the personality trait of 

“persistence” relate to a student’s suc-

cess in learning a second language? 

Persistence is one of the most important 

basic personality traits.  This trait be-

longs to the conative sphere of personal-

ity, and it plays a significant part in de-

veloping the student’s ability to learn 

and acquire a foreign language.   

Method.  A survey was completed by 134 PFUR stu-

dents, ages 16–18 years, studying a foreign language 

(English, French, German, and Spanish).  These 134 students 

were divided into two groups: more and less successful in 

learning a second language.  

We studied “persistence” using the Krupnov technique, 

based on the system-functional model of the personality traits 

analysis, so it is possible to diagnose various components of 

persistence: attitudinal-target, motivational, cognitive, emo-

tional, dynamic, regulatory, reflective-evaluative, and the 

difficulties in the realization of persistent behavior.  To reveal 

the quantitative and qualitative features of motivational-

semantic and regulatory-dynamic variables of persistence, we 

used hierarchical analysis.  The reliability of distinctions in 

the mean values of the variables of persistence of students 

was estimated with the use of Student’s t-test. 

Results.  The research showed that in the motivational-

meaningful block of persistence, the similar features prevail 

in both groups of students and only in the attributes of the 

subjective sphere of the persistent behavior application there 

have been found statistically significant distinctions.  In the 

regulatory-dynamic block of persistence the statistically sig-

nificant distinctions have been found in the variables of ener-

gy, inactivity, asthenic emotional experiences, and operation-

al and personal difficulties.  No statistically significant dis-

tinctions were found in the parameters of asthenic emotions, 

and also internal and external regulation.  This fact proves the 

presence of some specific features in the regulatory-dynamic 

attributes of persistence of the students with different levels 

of progress in foreign language learning, and it also reveals 

the presence of some commonalities.  These findings can be 

used to promote better adjustment of the second language 

curriculum to the needs of individual students. 
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Social Representations of Russian Cuisine in  

Multinational University Students 
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Adaptation to the national cuisine is 

a key part of intercultural adaptation. 

How do impressions of Russian national 

cuisine compare for Russian vs. interna-

tional students in PFUR—a multinational 

university?  

Method.  A total of 331 PFUR stu-

dents (246 Russians and 75 international 

students from more than 20 countries) 

completed a four-part interview asking them to name: (1) 

most typical dishes of Russian cuisine; (2) a few associations 

that come to mind at the mention of Russian cuisine; (3) a 

favorite dish of Russian cuisine; and (4) a favorite national 

cuisine.  The question regarding the associations of Russian 

cuisine is central to the study.  The answers can reveal to us 

the structure of the social representations of Russian cuisine 

by using the concept of “social representation” by Moscovici 

and the structural approach by Abric. 

Results.  (a) The most popular symbol of Russian cui-

sine is pancakes (“blini” in Russian), one of the most popular 

and favorite dishes of Russian cuisine among both Russian 

and international students; (b) Both Russian and international 

students view Russian food as tasty, nourishing, and name 

some favorite dishes as borsch and pancakes.  The main dif-

ference is that the structure of social representations of the 

international students does not include the elements related to 

the history and traditions of Russian cuisine; and (c) Russian 

students prefer primarily Italian and Japanese cuisine, while 

international students prefer the cuisine of their home coun-

try.  Information about the traditions of Russian cuisine can 

be included in the program of Russian language study to fa-

cilitate intercultural communication and adaptation of interna-

tional students.  
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Stereotyping as the Result of Cognitive Styles Functioning 
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The problem of representation of 

the outer world in the human mind has 

been a continuous issue for more than 

two thousand years and is still today a 

problem for psychological science.  Four 

components can be distinguished in the 

structure of perception: perceiving sub-

ject, perceiving object, the process of 

perceiving, and the result of the process.  

We hypothesized, that subject to 

individual combination of cognitive styles, the effect of stere-

otyping and its result—qualitative characteristics of the image 

-representation of the object will be different.  

Method.  A total of 123 participated in this experiment, 

using standard procedures to assess field-dependence/ field-

independence, equivalence range cognitive styles, and per-

ception asymmetry.  

Results.  With cluster analysis, we identified four groups 

of persons with different combinations of cognitive styles: 

field dependent with narrow equivalence range, field depend-

ent with broad equivalence range, field independent with 

narrow equivalence range, and field independent with broad 

equivalence range.  Results indicate that the images of per-

ceiving objects or their representations in a person’s mind are 

different for persons with different cognitive styles combina-

tions.  For example, stereotypes of field-independent persons 

with narrow equivalence range are significantly more rigid 

than for field-dependent persons with broad equivalence 

range.  These results offer a deeper understanding of image-

forming mechanisms.  

 

Author’s Note 

This research was kindly supported from the Russian 
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Fulbright Applicants Wanted—Soon! 

  
Harold Takooshian 

Fordham University 

takoosh@aol.com  

  
The APA Division of International Psychology has ac-

tively promoted Fulbright Awards, as a valuable experience 

for students and faculty.  The two annual deadlines fast ap-

proach, for a semester or year abroad in 2014–2015.  Faculty 

Fulbright awards cover a family’s travel. 

For faculty, the deadline is August 1, 2013, at 

www.cies.org  It is not essential, but useful, to arrange in 

advance an invitation letter from a host university to submit 

with the application. 

For students, the deadline is October 15, 2013, at http://

us.fulbrightonline.org/ 

This Bulletin has published a few helpful reports, listed 

below.  For any details, contact Harold Takooshian at 

takoosh@aol.com      
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Worldview is the general outlook on life.  It is the blue-

print by which people perceive reality and interpret the world. 

Worldview is a rich concept and an all-encompassing 

notion.  It can be described as a large 

cognitive-mental mapping, an affective

-emotional tuning, and a comprehen-

sive-philosophical landing.  It is the 

collection of views and conceptions 

about life, existence, and humanity at 

large. 

Worldview is a group of theories, 

impressions, and conclusions that an 

individual or a community holds.  It 

can be based on pure abstract notions or mere experiential 

grounds.  In addition, worldview can be personally formulat-

ed at one point in time or can be built through the years, prop-

agating through from one generation to the next.  Worldview 

is how we normally conceptualize the world and act upon life.  

Virtually, it is an integral part of the fabric of cultures, be-

liefs, attitudes, and traditions. 

Worldviews can be an individual-personal enterprise or a 

collective-communal endeavor, depending on the social con-

text and the subculture of the people involved.  Worldviews 

are both intellectual–objective and emotional–subjective in 

nature, engulfing the whole human personality and existential 

experience (Abi-Hashem, 2012a).  Therefore, it is hard to 

distinguish between what parts of a worldview are influenced 

by one’s own background and affiliation and what parts are 

the result of his or her own analysis, reaction, and synthesis.  

That is true of groups, families, societies, and even nations, 

because each of these usually develops their unique views and 

collective mentality and subculture. 

Similar to the concept of mentality, worldview can be 

open or narrow, flexible or rigid, broad or skewed, depending 

on the level of exposure and emotional maturity of the group 

and how a particular worldview is serving them.  Mental 

maps, emotional make-ups, religious cultures, and social 

structures do overlap significantly.  They are not exclusive 

but they inform, influence, and feed each other reciprocally 

(Chopra & Mlodinow, 2012; DeWitt, 2010; Smart, 1999). 

The term worldview has roots in the a German language 

as Weltanschauung or Weltsicht—which refers to an elaborate 

cognitive framework orientating system that provides individ-

uals, groups, and societies with a means of understanding 

their surrounding environment and conducting their lives in 

accordance with certain key assumptions, which are widely 

accepted and shared among the members of that group.  Ac-

cording to Funk (2001), the sensing, thinking, knowing, and 

acting self does exist in the milieu of a world—and more 

accurately of a universe of matter, energy, information and 

other sensing, thinking, knowing, acting people.  At the heart 

of one’s knowledge is one’s worldview or weltanschauung.   

Worldviews act like eye glasses, or contact lenses for 

vision, to help us see clearly and make sense of the world 

around us (cf. Abi-Hashem & Driscoll, 2013).  According to 

Sire (2009), a worldview is a set of presuppositions (beliefs 

and assumptions), which we hold, consciously or subcon-

sciously, about the basic makeup of our world.  According to 

Holmes (1983), we need a worldview for the following rea-

sons: (a) to unify our thoughts and perspectives in life, (b) to 

define meaning, hope, and the good life, (c) to guide our gen-

eral thoughts and beliefs, and (d) to guide our attitudes, ac-

tions, and behaviors. 

Some people or groups value a more circular view of 

reality, incorporating multiple spheres of life.  Such an ap-

proach has depth and width, both in terms of its historical 

tradition and the broader concept of time (past, present, and 

future).  Other people or groups may value a more linear view 

of reality and a cross-sectional approach.  Such a view is 

fairly localized, specialized, provincial, or temporary.  It 

tends to be formulated or altered rather quickly.  Apparently, 

being raised with real exposures to several cultures, nationali-

ties, or ethnicities and being able to speak more than one 

language greatly affect the way people perceive the world, 

comprehend other mentalities, analyze the layers of complex-

ity, integrate various depths and dimensions, handle multi-

tasking assignments, and navigate through multiple subcul-

tures (cf. Abi-Hashem & Driscoll, 2013; Brookes, 2013; 

Chiao, 2009; Hong, Morris, Chiu, & Benet-Martínez, 2000). 

Perhaps, for any worldview to hold, it must have some 

basic characteristics.  It must be realistic, comprehensive, 

global, cohesive, rational, meaningful, consistent, and satis-

factory as well as being able to stand the test of time.  Non-

cohesive or incongruent worldviews tend to be over-

simplistic, short-lived, confusing, and even polarizing.  

Is there a psychology of worldviews?  Johnson, Hill, and 

Cohen (2011) attempted to find an integrative framework by 

presenting a psychology of worldview through an in-depth 

study of culture and religion.  They proposed the following 

six components or dimensions, each influenced by the nation-

al and religious cultures (p. 137): (1) ontology—the existen-

tial beliefs, (2) epistemology—what can we know and how 

should we reason, (3) semiotics—the language and symbols 

used to describe our world, (4) axiology—the proximate 

goals, values, and morals, (5) teleology—the ultimate goals 

and the afterlife consequences of actions, and (6) praxeolo-

gy—the proscriptions and prescriptions for human behavior. 

Although, there is no single comprehensive definition of 

worldview or a fully acceptable formulation that summarizes 

all of its kinds, aspects, functions, and dimensions, it is still 

possible to construct a collated model.  Koltko-Rivera (2004) 

promoted a global approach to the study of worldview by 

integrating the available notions and theories and exploring 

its implications on the human personality, traits, affects, moti-

vation, attitudes, cognitions, emotions, and social behaviors.  
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Insights from positive and peace psychology could be added 

to shape the meaning and refinement of any worldview, either 

on an individual, communal, or national level (cf. Abi-

Hashem, 2012a) 

Most people are not aware of their own worldview until 

they meet another person or company who holds different 

assumptions or interpretations of life and reality.  In that case, 

one of three scenarios could happen.  Firstly, both parties 

learn from each other, discover the similarities, and find ways 

to complement each other, resulting in a mutual expansion 

and appreciation of their views.  Secondly, people walk away 

from each other by simply dismissing each other as insignifi-

cant and irrelevant or by ignoring the other’s values, views, 

and existence.  Thirdly, people become aware of the funda-

mental differences and contradictions, and therefore they 

develop an antagonistic attitude toward each other and enter 

into a competing mode or conflicting relationship.   

In order to be open and willing to enter into a meaning-

ful relationship and be able to engage in a constructive way 

with other people, who come from different backgrounds or 

hold passionate yet different set of views and values, requires 

actually a lot of courage and a certain degree of personal and 

communal maturity.  That is true, not only in intra-groups 

dynamics, but also in inter-groups relations, where people 

may seem homogenous on the surface.  Invariably, a sense of 

superiority along with a rigid mentality, can only lead to fun-

damentalism, legalism, and extremism (and later perhaps 

radicalism).  These tendencies are present not only in ethno-

racial, socio-cultural, and religio-spiritual spheres but also in 

many other segments of society, like politics, corporate busi-

ness, academia, and military establishments (Abi-Hashem, 

2012b, 2013; Alstott, 2007; Armstrong, 2005; Santosh, 2004). 

Can a worldview shift or totally change?  Kuhn (1996) 

addressed the many notions, ideas, and structures that build a 

worldview, including the physical realities and the tangible 

approach to problems.  One of the key concepts in this formu-

lation is paradigm, which can be shared collectively or kept 

privately on an individual basis.  According to Kuhn, para-

digm shifts can occur but are not common.  However, when 

shifts occur, they change over time gradually.  He emphasized 

the priority of paradigm patterns, which can exist in any 

group (traditional or contemporary).  Shifts take place when 

an existing paradigm is challenged, modified, or totally re-

placed by another.  For example, when a person or a group is 

exposed to a new reality (a new discovery or theory), or when 

they experience a major event (pleasant or disturbing), their 

attitudes, convictions, behaviors, impressions, judgments, and 

preferences might change as a result of such an experience 

(cf. Abi-Hashem & Brown, 2013; Toelken, 1996; Smart, 

1999). 

Basically, there are several layers and dimensions to a 

worldview, which could be summarized by the following four 

elements: philosophical–theological, technical–empirical, 

psychological–behavioral, and social–cultural.  Virtually, 

these spheres overlap, converge, interact, and mutually influ-

ence and inform each other. 

As cultures and ethnicities are mixing more than ever in 

our rapidly changing world today, the fact of discovering, 

appreciating, and learning from other people’s worldviews 

can be a very rich experience.  This, of course, requires psy-

chological empathy and cultural humility as well as a con-

structive communication pattern and a creative imagination.  

These skills are essentially valuable and increasingly needed 

in all types of the helping professions (Abi-Hashem, 2012a; 

Hofstede, Hofstede, & Minkov, 2010; Smart, 1999; Suhoza, 

2006). 

In the same way, each person, group, and community 

faces the challenge of developing and sustaining a worldview 

that is well balanced and healthy.  A worldview that is solid 

and seasoned enough to be anchored in human wisdom, val-

ues, and maturity, and yet flexible and adaptable enough to 

accommodate the emerging realities of our world and to meet 

the various needs of our globalized 21st century. 
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Each year graduate psychology programs welcome a 

number of students from abroad.  The US benefits from the 

multicultural perspectives and the diversity these students 

bring into research, clinical practice, and academia.  On the 

other hand, international students face unique challenges 

throughout their education in addition to the basic challenges 

of being a doctoral student.  For example, they have limited 

options for funding.  They are not eligible for federal or other 

types of student loans.  Furthermore, while they hold a stu-

dent visa, they are not eligible for employment outside the 

campus (U.S. Citizenship and Immigration Services [USCIS], 

2011a).  According to the Association of Psychology Post-

doctoral and Internship Centers (APPIC, 2011), the applicants 

(N = 2,674) for the national internship match reported a mean 

debt of $75, 235 (SD = 65,782, Mdn = $70,000) related to 

graduate level study in psychology.  These numbers give a 

rough idea about the cost of being in graduate school, includ-

ing living costs.  Moreover, some international students come 

to the US with their families.  However, these dependents 

(e.g., the spouses) are not eligible to work here.  

When they apply for internship, international students 

face unique challenges, in addition to the problem of the in-

ternship imbalance that impacts all applications.  Almost a 

third of accredited internship sites only accept applications 

from U.S. citizens (Clay, 2009).  This results in an even more 

limited pool of potential internship sites for international 

students, which is a huge issue considering that last year only 

56% of applicants matched to an APA-accredited program 

(APPIC, 2013).   

Many international students apply for postdoctoral train-

ing to establish expertise, to obtain licensure, or to have more 

publications.  Most states require that you complete postdoc-

toral work and become licensed before you can call yourself a 

psychologist.  Just like internships, opportunities for postdoc-

toral training are extremely limited for international psycholo-

gists who are neither U.S. citizens nor permanent residents. 

For example, they are not eligible for postdoctoral positions 

funded by federal or state agencies (Clay, 2009).  Further-

more, international students are likely to fall between the 

cracks because of regulations for student visas, employment 

authorization, and licensing requirements.  

With an F-1 student visa, one can work for a total of 12 

months in a full-time position with a temporary permit, called 
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“Optional Practical Training” (OPT).  A year-long and full-

time internship means the OPT is exhausted before they have 

even been able to complete the necessary requirements to 

obtain their degree.  To be able to work and complete their 

postdoctoral training, the recent graduates need to find a 

sponsor for a work visa (typically H1) or leave the country 

within 30 days of the OPT’s expiration date.  If the internship 

was not year-long and full time, then the graduate will face 

the same issue by the end of the first year after graduation.  In 

most states, they will remain unlicensed at that point. 

 The search for a postdoctoral fellowship or an employer 

who is willing to sponsor one’s work visa is a challenge that 

makes one miss those tough years of graduate school.  During 

the past year, I applied to several postdoctoral fellowships 

and staff positions.  I was going to need a work visa 6 months 

into the new position or fellowship.  To avoid at least the H1 

annual cap problem, I decided to focus on cap-exempt em-

ployers.  Institutions of higher education, affiliated nonprofit 

entities, nonprofit research organizations, and governmental 

research organizations are exempt from the annual cap 

(USCIS, 2013b).  

Some of the postdoctoral fellowships included a dis-

claimer in their announcements, stating that they do not spon-

sor work visas, making the pool even smaller.  Ironically, 

these fellowship programs include a number that emphasize 

diversity and inclusion (see Figure 1).  Of those who do not 

state this requirement, about half of them inquire about visa 

status in the application form (e.g., Do you now or will you in 

the future need sponsorship for employment?).  None of these 

employers invited me for an interview.  The law allows em-

ployers to inquire about visa status from all applications.  Is 

this a discriminatory process?  Regardless of your answer, F1 

and H1 visa holders do not qualify for legal protection against 

unfair employment practices (Office of Special Counsel for 

Immigration-Related Unfair Employment Practices at the 

Department of Justice, n.d.) 

 
Figure 1 

Eligibility Requirements for a Fellowship by the Office for 

Diversity Inclusion and Community Partnership of Harvard 

University 

Source: http://www.hms.harvard.edu/dcp/deanspdfellowship/

eligibility.html 

 

For other positions, the work visa was discussed during 

or after the job interview.  In the end, I received several job 

offers (postdoctoral fellowships and staff positions) from well

-reputed sites.  However, once the hiring process started, each 

of the offers made was rescinded.  In two of these cases, I was 

told something to the effect of “Our Human Resources (HR) 

Department said that according to our HR policy, we are not 

sponsoring any visas.”  However, after some digging, I dis-

covered that both these sites had sponsored H1 visas in the 

past, for positions such as physicians, medical residents, and 

IT technicians.  H1 sponsorship history data for any employer 

is freely available to the public (U.S. Department of Labor/

Employment and Training Administration, 2013: http://

www.foreignlaborcert.doleta.gov/performancedata.cfm). 

Therefore, what I was told obviously was not the standard HR 

policy for either of these sites. The clinical staff who commu-

nicated with me did not know why their HR department was 

unwilling to provide me sponsorship. I attempted to contact 

HR directly, but could not get an explanation. In the case of 

another offer I had received, the clinical supervisor told me 

that he needed to rescind the offer he had previously made to 

me after being criticized by the administration for wanting to 

hire me after having recently hired another Fellow who also 

needed sponsorship. Although the process of getting H1 visas 

is the same for any profession that requires advanced training, 

in practice, some jobs have better chances. This is reflected in 

the discrepancy between the number of H1 visas sponsored 

for psychologist jobs as compared to other professions (see 

Figure 2).  

 

Figure 2 

Comparison of Number of H1B Applications in 2013 (All 

Employers in All States) 

Source: U.S. Department of Labor 
1 Other psychiatrists might have been included under physicians with 
general titles (e.g. attending physician) 

Note.  All data were extracted from the Office of Foreign 

Labor Certification’s iCERT Visa Portal System; an electron-

ic filing and application processing system of employer re-

quests for H-1B nonimmigrant workers. 

 

This discrepancy cannot be explained by the number of 

international students graduating from these fields.  In 2011, 

2,731 psychology internship match participants (65% of all 

match participants) completed some or all of the APPIC’s 
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survey and 318 (11.64 %) of them were not citizens of the 

Unites States.  Thus, the total number of non-U.S. citizens 

who were seeking internship in 2011 could be estimated as 

489. 

 

Why? 
Possible reasons for the employers’ objections to provide 

sponsorship include: 

 

 The hurdle of the process, including the fees that the 

employers are required to pay for sponsorship and the 

paperwork that needs to be completed.  

 Unfamiliarity with the process.  Even if an employer 

sponsored several visas in the past, a particular staff 

member handling the particular job application may be 

new to that employer and/or to the process. 

 For one-year postdoctoral positions, the employers 

might feel that the sponsorship is not worth the spon-

sorship process.  

 For postdoctoral positions, an overall imbalance be-

tween available positions and graduates who need 

postdoctoral training for licensure is likely to be a 

catalyst for all of the above. 

 Political positions that seek to protect domestic inter-

ests emphasizing the need to prioritize investment of 

local resources on U.S. citizens/residents.  

 

What can APA do? 

 Extension of the OPT to allow completion of postdoc-

toral training and the licensure process would enor-

mously ease the transition between student visa to 

postdoctoral training to employment.  In that way, the 

international psychologists who seek a career in the 

US would be in the job market as independently li-

censed professionals seeking a permanent position. 

Graduates of science, technology, engineering, and 

math (STEM) majors are eligible for a 17-month ex-

tension of their OPT.  This provides them the freedom 

to work for any employer until they complete their 

postdoctoral training.  Most psychology majors are in 

the STEM list, including developmental and child 

psychology, personality psychology, psychometrics, 

and quantitative psychology, but not clinical or coun-

seling psychology (U.S. Department of Homeland 

Security [DHS], 2012). APA could advocate for clini-

cal psychology and counseling psychology to be added 

to this list.  

 APA can promote the education of international stu-

dents, advisors, supervisors, and prospective employ-

ers about the process of hiring international applicants. 

This will reduce the mystery and misunderstandings 

surrounding this process, which in turn might decrease 

resistance often displayed by prospective employers. 

For example, many hospitals and health centers may 

not be aware that they qualify for the H1 cap exemp-

tion, which means that they do not need worry about 

the application being denied due to the annual cap. 

Exemption from the cap also allows more flexibility in 

the timing of the application, and some of the fees are 

waived.   

 APA can educate relevant parties about the advantages 

of hiring an international psychologist.  For example, 

international psychologists add diversity to an organi-

zation, and they may bring unique strengths, such as 

cross-cultural sensitivity, multilingualism, and an abil-

ity to adapt to new situations.  Organizations and non-

international psychologists can benefit from these 

unique assets that international psychologists may 

provide.  
 APA can promote accessibility of accurate infor-

mation.  Immigration processes are complicated.  The 

requirements of the field make this process different 

than in other professions, like for engineers.  An immi-

gration lawyer may not understand the specific obsta-

cles that a recent psychology graduate may confront, 

and that may prevent them from obtaining a “real” job 

as a psychologist.  The licensing board staff may not 

understand nuances of this legal process, for example, 

why a student’s work permit may have started in Au-

gust, although their postdoctoral hours began to accrue 

in December.  This would prevent the complex and 

tedious process that international students often have 

to go through to obtain accurate information from 

relevant resources and to fit the pieces of the puzzle 

together.   

 Being better informed would facilitate the process for 

all, not only in the job seeking stage, but early on for 

career planning as well.  For example, a clinical spe-

cialty where the 90% of the jobs are offered by Veter-

ans Affairs (VA) hospitals may not be preferable for 

an international student, given that almost none of the 

Veterans Affairs (VA) hospitals hire non-citizens. 

Even prospective international graduate students 

would benefit from knowing what lies ahead.  A fre-

quent question during graduate school interviews is 

“Do you plan to stay in this country after you gradu-

ate?”  Unless the current situation changes (e.g., eligi-

bility for OPT extension), perhaps the correct question 

should be “Are you aware that you will have very 

limited opportunities to stay in this country after you 

graduate?” 

 

Currently, the USA is one of the major players in the 

global graduate education market.  Graduate education is seen 

by many as crucial for innovation and advancement of sci-

ence.  According to the report by the Association of Interna-

tional Educators (NAFSA), international students and their 

dependents contributed $20.23 billion to the U.S. economy 

during the 2010–2011 academic year (NAFSA, 2011).  In 

addition to contributing economic value, international stu-

dents build bridges between the United States and other coun-

tries, and bring global perspectives into classrooms, research 

labs, and practice settings.  Removing barriers that the stu-
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dents face to obtain the education and experience they came 

here for would help the US to keep its place as one of the 

leaders in graduate education. 
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Psychology Day at the United Nations:  

Seeing Violence in a Global Context 

 
Ceren Sonmez 

Teachers College, Columbia University  

APA Intern at the United Nations 

crnsonmez@gmail.com 

 
More than 160 United Nations officials, NGO represent-

atives, practitioners, faculty, and students 

came together at the United Nations 

Church Center for the sixth annual Psy-

chology Day at the United Nations on 

April 25, 2013.  The theme of the confer-

ence focused on psychology and global 

violence using a life span approach.  

After the presentations, many participants 

congregated for a reception where facul-

ty, students, and expert speakers reunited 

for informal discussions at nearby Alcala 

Restaurant.  

Walter Reichman, Main NGO Representative of the 

International Association of Applied Psychology (IAAP), and 

John C. Scott, Main NGO Representative of the Society for 

Industrial and Organizational Psychology (SIOP) welcomed 

all in attendance and opened Psychology Day.  For the first 

time, the Deputy Secretary General of the United Nations, Jan 

Eliasson, wrote a statement which Dr. Reichman read to the 

audience.  In his compelling message, Mr. Eliasson expressed 

his and the Secretary-General Ban Ki-moon’s appreciation for 

the event and acknowledged the important role of psychology 

in responding to the challenges relevant to the United Na-

tions’ global agenda.  

This moving opening was followed by an impressive 

keynote address delivered by Theresa S. Betancourt, Asso-

ciate Professor of Child Health and Human Rights at the Har-

vard School of Public Health.  “Children are used by armed 

groups as fighters, cooks, messengers, spies, or for sexual 

purposes” affirmed Dr. Betancourt and added, “This is a 

story of both boys and girls.”  Dr. Betancourt focused her 

presentation on her ongoing longitudinal study of former 

child soldiers in Sierra Leone, reported in many research 

reports (such as Betancourt et al., 2013, below).  Her research 

links war-related risk factors with poor psychological out-

comes in children.  Additionally, it identifies protective fac-

tors such as community acceptance, schooling, and social 

support for children growing up in these communities.  The 

Youth Readiness Intervention program delivered by trained 
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local community health workers was found to produce better 

outcomes compared to the usual care.  Throughout her in-

sightful speech, Dr. Betancourt emphasized the importance of 

conducting prospective, longitudinal and culturally adaptive 

intervention studies to address global concerns.  

Martin Butler, NGO Representative of IAAP opened 

the first session focused on children and youth and introduced 

the speakers.  Julia M. da Silva, Director of the American 

Psychological Association’s (APA) Violence Prevention Of-

fice, spoke about a very successful evidence-based violence 

prevention parenting training program (ACT Raising Safe 

Kids Program) widely implemented in the US and five coun-

tries.  Ava Thompson, Associate Professor at the College of 

the Bahamas, discussed the impact of violence on youth de-

velopment.  Dr. Thompson stressed that the majority world 

has disproportionately higher rates of children who witness 

violence at home.  “All types of violence have economic cost” 

Dr. Thompson noted as she highlighted that meeting the Unit-

ed Nations Millennium Development Goals were compro-

mised by global violence.  Joost Kooijmans, Special Assis-

tant to the Special Representative of the UN Secretary Gen-

eral on Violence Against Children, indicated that globally, 

less than 5% of children are legally protected.  “Responding 

to violence is more costly than investing in prevention” men-

tioned Dr. Kooijmans, who stressed the importance of strate-

gies for capacity building, legislation, and communication 

between researchers and legislators.  

The second session focused on violence against adults 

and the elderly.  Corann Okorodudu, Professor of Psycholo-

gy and Africana Studies at Rowan University, Chair of the 

Psychology Coalition at the United Nations, and NGO Repre-

sentative of the Society for the Psychological Study of Social 

Issues (SPSSI) provided opening remarks.  The first speaker, 

Mary Crawford, Emeritus Professor of Psychology at the 

University of Connecticut, discussed sex trafficking in South 

Asia.  Dr. Crawford shared tragic stories of young victims 

from Nepal.  In South Asia, most of the local and rural areas 

are often poor, underdeveloped or politically unstable; tourist 

destinations, in contrast, are relatively more affluent.  She 

discussed the caste system in Nepal and affirmed that low 

caste, illiterate, poor, and ethnic minority groups were at most 

risk for sex trafficking.  Shamita Das Dasgupta, Adjunct 

Professor at New York University Law School and Cofound-

er of Manavi, New Jersey, covered the issue of abandonment. 

“Many women lose their children, travel papers, and finan-

cial resources” pointed out Dr. Das Dasgupta as she stressed 

that women were not vulnerable because of their individual 

characteristics, but because of their visa status, financial de-

pendency, and the most prominent power dynamics in their 

community.  The second session concluded with remarks by 

Rosemary Lane, Senior Social Affairs Officer and the Unit-

ed Nations Focal Point on Ageing at the Department for Eco-

nomic and Social Affairs, who discussed the issue of violence 

against the elderly.  Ms. Lane reviewed the open-ended work-

ing group on ageing, established by the General Assembly of 

the United Nations in 2010 for the purpose of protecting the 

human rights of older persons.  She invited the participants to 

the fourth substantive session of the open-ended group that 

will take place August 12–15, 2013 in New York, and called 

for NGO input.  For more information, please visit: http://

social.un.org/ageing-working-group/index.shtml 

Florence Denmark, Main NGO Representative for the 

International Council of Psychologists (ICP) and past presi-

dent of APA, and Neal Rubin, Psychology Day Program 

Chair, and DPI NGO Representative to the United Nations for 

the APA, gave the closing remarks.  Dr. Denmark shared her 

memorable experience of initiating the first Psychology Day 

at the United Nations in 2007, as the number of psychology 

NGOs steadily increases (Takooshian & Shahinian, 2008). 

Dr. Rubin invited all attendants to be dedicated to make the 

world a secure and safe place in which to live.  

In order to move this years’ event into a digital platform, 

Emily A. A. Dow, APA team administrative assistant, and 

Ceren Sonmez, APA intern, had initiated a discussion on 

Tweeter (UNPsychologyDay) and Facebook (UN Psychology 

Day) two days ahead.  Each day, they posted a different ques-

tion about the way psychology should address issues related 

to global violence.  Following these conversations, Katrina 

Martinez, intern for the Association for Trauma for Outreach 

& Prevention (Meaningfulworld), live-tweeted and posted on 

the Facebook page during the event.  At the end of the day, 

the feedback received from the social media platform sug-

gested three initiatives in dealing with global violence: (1) 

prospective, longitudinal, and age specific studies; (2) better 

communication between researchers and policy makers; and 

(3) scaling of culturally sensitive, evidence-based interven-

tions.  This sixth Psychology Day was the culmination of 

months of collaborative effort.  It successfully engendered 
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lively discussions between professionals across disciplines 

and provided promising ideas for a more peaceful world.  
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Winner of the 2013 Henry David  

Research Grant  
 

Samantha Edington 

American Psychological Foundation 

sedington@apa.org 
 

The American Psychological Foundation (APF) is 

pleased to announce the recipient of the 2013 Henry David 

Research Grant.  The Henry David Research Grant provides 

up to $1,500 for support of ongoing research in behavioral 

aspects of population studies or human reproductive behavior. 

This year’s recipient is Lauren Levy, of the University of 

Iowa. 

Lauren B. Levy holds an undergraduate business degree 

from the University of North Carolina at Chapel Hill and is 

currently a doctoral candidate in Counseling Psychology at 

the University of Iowa.  She is a co-founder of Generando, a 

non-profit organization devoted to reducing violence against 

women in Guatemala.  Her professional interests include 

violence prevention, sexual & reproductive health, and im-

proving access to mental health care for underserved popula-

tions. 

Since 1953, APF has been supporting innovative re-

search and programs that launch careers and seed the 

knowledge base on critical issues around the globe.  For more 

information, please visit the APF website at www.apa.org/apf 

 

 

 

 

 

 

Invitation to Egypt in 2014 

 
Wael Mohamed, M.D., Ph.D.  

Menoufia Medical School, Egypt 

AUC, Egypt 

wmy107@gmail.com  

 
The call for papers is due by November 15, 2013 for 

AMECA—the African and Middle East Conference on Ad-

dictions—set for Cairo, Egypt on 12–14 February 2014.  D52 

member Wael Mohamed, M.D., Ph.D. in Cairo is forming a 

psychology panel, and describes this as an unusual opportuni-

ty for D52 members to present their work on any aspects of 

addiction: research, practice, policy.  For any details, contact 

Dr. Mohamed soon at wmy107@gmail.com or check the 

conference website: http://khatresearch.org/AMECA/  

The conference will take place at the international Cit-

ystars Cairo Hotel.  The hotel complex provides outstanding 

services and amenities.  It is located in a complex that has 

three hotels: InterContinental, Holiday Inn, and Staybridge 

Suites.  The Citystars Mall located within the hotel complex 

has more than 650 shops that accommodate all tastes.  The 

hotel location in Cairo (Heliopolis) is very close to the Cairo 

International airport.  So let’s do a mix of Science, History 

and Fun. 

 

Intercontinental Citystars 

Citystars Cairo 

Omar Ibn El Khattab Street 

Cairo, 11737 

Egypt 

Front Desk +20–2–24800100 +0 
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Call for Proposals 

 
25th Annual Greater New York  

Conference on Behavioral Research 

October 27th, 2013 

St. Francis College 

Brooklyn Heights, New York City 

 

Conference Theme:  

“Scientific Reflections: Psychology as a  

Mirror of Society and the Self” 

 
The science of psychology incorporates a broad range of 

theoretical perspectives and spans a variety of disciplines. 

Researchers are often challenged to address societal issues 

and concerns; needs which are constantly evolving.  As such, 

research findings not only inform the decisions people make; 

they are also molded by these very same people.  This confer-

ence will incorporate research from all areas of psychology to 

get a glimpse at the similarities and differences by which 

members of the field are addressing today’s important ques-

tions.  

Faculty, graduate students, and undergraduate students 

are invited to submit papers for possible presentation.  

Presentation proposals (300-word abstracts) are due by 5pm 

Friday, September 20th, 2013 to NYBehavioralConfer-

ence2013@gmail.com.  Review of presentations will begin 

following the deadline and decisions will be sent via e-mail. 

Submissions should be in MS Word or RTF format, and 

must include the following: Author name(s) and affiliation(s), 

address, e-mail and phone number of key presenter, name of 

faculty mentor (if any).  We anticipate mostly symposia and 

welcome full workshops or symposia centered on a theme.  If 

you are submitting a single paper, we will group you in sym-

posia appropriately.  

While conference admission is free, reduced-rate appli-

cations are available so each student can join one professional 

organization on October 27th.  Conference directions are 

available at http://www.sfc.edu/uploaded/documents/pdf/

directions.pdf  For additional details contact Conference 

Chair, Dr. Marisa T. Cohen at mcohen@sfc.edu or Program 

Chair, Dr. Karen Wilson at kwilson702@sfc.edu 

 

 

 

 

 

Call for Papers 

 
3rd Annual International Conference  

on Cognitive and Behavioral Psychology 

24th–25th February 2014 

Kuala Lumpur, Malaysia 

 
Prospective authors are invited to submit original papers 

(not being considered for publication elsewhere) in standard 

format (double column, single-spaced, 10-pt font) describing 

new theoretical and/or experimental research.  Submissions 

are recommended to have no more than 10 pages (extra pages 

are subject to surcharge), including figures, tables, and refer-

ences.  Submissions will be judged on originality, signifi-

cance, interest, clarity, relevance, correctness, and presenta-

tion. 

For additional details, consult the conference websites 

http://www.cognitive-behavior.org/CallForPapers.html and  

http://www.cognitive-behavior.org/SubmitPaper.html 

 

Full Paper Submission Deadline: 30th August 2013 

 Be Sure to “Stay Connected” 

 
Our Webmaster Ji-yeon Lee sends out her 

listserv monthly, rich with useful news, http://

div52.org/announcements/div-52-announcements/  

Are you missing this?  If you are not now receiving 

this monthly, be sure to register with Christine     

Chambers at APA today: cchambers@apa.org   

  

To find out about free international activities in 

greater New York, check Ji-yeon’s “NY-52” webpage 

at: http://div52.org/committee/committee-news/

division-52-in-greater-ny/ 

 

Would you like to see the history of our D52 in 

several diverse languages, from Hindi to Somali?  If 

so, check: http://div52.org/about-us/a-brief-history-of-

division-52/ 

mailto:NYBehavioralConference2013@gmail.com
mailto:NYBehavioralConference2013@gmail.com
http://www.sfc.edu/uploaded/documents/pdf/directions.pdf
http://www.sfc.edu/uploaded/documents/pdf/directions.pdf
mailto:mcohen@sfc.edu
mailto:kwilson702@sfc.edu
http://www.cognitive-behavior.org/CallForPapers.html
http://www.cognitive-behavior.org/SubmitPaper.html
http://div52.org/announcements/div-52-announcements/
http://div52.org/announcements/div-52-announcements/
mailto:cchambers@apa.org
http://div52.org/committee/committee-news/division-52-in-greater-ny
http://div52.org/committee/committee-news/division-52-in-greater-ny
http://div52.org/about-us/a-brief-history-of-division-52/
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Redeemer University College (Canada): Redeemer Universi-

ty College invites applications for a tenure-track position (any 

rank) in experimental psychology.  The preferred start date 

for the position is January 1, 2014, but a July 1, 2014 start 

date is possible.  We prefer candidates who can teach courses 

in statistics and research methods, social psychology, cogni-

tive psychology, and/or principles of learning, although appli-

cations from candidates with expertise in any area of experi-

mental psychology will be seriously considered. 

 

As a liberal arts and sciences undergraduate university rooted 

in the Reformed tradition of Christianity, we seek candidates 

who committed to teaching and pursuing scholarship within 

this framework.  Applicants should possess, or be near com-

pletion of, a Ph.D.  Interested applicants should submit a let-

ter of application, curriculum vitae, three letters of reference, 

evidence of teaching quality, and a one-page or two-page 

statement describing their own faith commitment and how it 

relates to their academic work.  The deadline for applica-

tions is July 31, 2013, or until the position is filled. 
 

Direct general inquiries and applications to: 

Dr. Doug Needham 

Provost and Vice President, Academic  

Redeemer University College  

777 Garner Road  

East Ancaster, ON, L9K 1J4 Canada  

E-mail: Janice Draksler (jdraksler@redeemer.ca) 

 

Redeemer University College offers Equal Employment Op-

portunities to qualified applicants.  In accordance with Cana-

dian Immigration requirements, Canadian citizens and perma-

nent residents receive primary consideration for this position. 

 

Redeemer University College is a dynamic undergraduate 

university recognized for providing quality undergraduate 

education in the fine arts, humanities, natural sciences, social 

sciences, business, and education, with a demonstrated com-

mitment to fostering a spiritually vibrant and caring commu-

nity of learning.  The scholarship, teaching, and creative ac-

tivity of our faculty, combined with small class sizes and low 

student-faculty ratios, creates an engaging academic environ-

ment.  We are located on a beautiful and environmentally 

friendly campus on the edge of Hamilton, Ontario, minutes 

from Lake Ontario and an hour from downtown Toronto. 

 

Internal Number: LL 

 

University of British Columbia (Canada), Faculty of Educa-

tion: The Faculty of Education at the University of British 

Columbia, Department of Educational and Counselling Psy-

chology, and Special Education invites applications for a Tier 

II Canada Research Chair in Indigenous Health, Healing 

and Psychological Wellness in Education.  Applications are 

welcomed from scholars who have graduated with their doc-

toral degrees within the past ten years, and who are strong 

and innovative researchers with demonstrated expertise in 

studying Indigenous approaches to health, healing and psy-

chological wellness in education from a discipline perspective 

of one or more of the five program areas in the Department: 

Counselling Psychology; Human Learning Development and 

Culture, Measurement; Evaluation and Research Methodolo-

gy; School Psychology; Special Education.  It is expected that 

the successful candidate will embrace social, ecological, cul-

tural, and community-oriented perspectives, and have an in-

terest in applying Indigenous knowledge and approaches in 

relation to health, healing and psychological wellness in edu-

cation.  The successful appointee also will hold a doctoral 

degree in Educational or Counselling Psychology or a related 

discipline, and will be encouraged to work across units in the 

Department, Faculty and UBC. 

  

The University of British Columbia is located in beautiful 

Vancouver, a multicultural, multilingual city ranked as one of 

the world’s best places to live.  The university is recognized 

internationally as a leading research institution and, recently, 

was ranked as #1 in Canada in the social sciences and human-

ities by the Higher Education Strategy Associates.  The Fac-

ulty of Education shares this commitment to research excel-

lence and provides a comprehensive set of programmatic 

offerings at the baccalaureate, magisterial and doctoral levels. 

Academic units include the Department of Educational and 

Counselling Psychology, and Special Education, the Depart-

ment of Curriculum and Pedagogy, the Department of Educa-

tional Studies, the Department of Language and Literacy 

Education, and the School of Kinesiology.  In addition to a 

post-baccalaureate Teacher Education program, we offer 

Faculty-wide graduate programs in early childhood education, 

educational technology and interdisciplinary studies.  For 

further details about the Faculty and its research, please visit 

our website at www.educ.ubc.ca  

 

The Faculty of Education within the University of British 

Columbia is a leader in Indigenous Education, offers an In-

digenous Teacher Education Program (NITEP), a graduate 

Indigenous specialization (Ts`’kel), and is proposing new 

graduate programs and concentrations in Indigenous Educa-

tion.  The Faculty is home to the Indigenous Education Insti-

tute of Canada, publishes an annual theme issue of the Cana-

dian Journal of Native Education, and has an Associate Dean 

for Indigenous Education leadership position. 

 

The Department of Educational and Counselling Psychology, 

and Special Education (ECPS) has major graduate programs 

in Counselling Psychology, Human Learning Development 

and Culture, Measurement, Evaluation and Research Method-

ology, School Psychology and Special Education.  It has a 

strong commitment to and respect for issues related to diver-

sity and inclusion and a strong level of interest and activity 

related to Indigenous health, healing and psychological well-

ness in education.   

 

The Canada Research Chair (CRC) program was established 

by the Canadian Federal Government with the purpose of 

International Employment Opportunities  
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attracting outstanding researchers to the Canadian university 

system.  The program’s Terms of Reference for qualifications 

are online at www.chairs.gc.ca  The Tier II Chair is for ex-

ceptional emerging researchers, acknowledged by their peers 

as having the potential to lead in their field.  An applicant’s 

proposed research program should address one or more of the 

priority areas noted above and be congruent with the goals 

and strategies contained in UBC’s Strategic Plan, “Place and 

Promise” (www.strategicplan.ubc.ca), particularly with re-

spect to Aboriginal engagement and research.  

We seek a scholar with a strong record of research, teaching 

and community engagement and who can contribute signifi-

cantly to the advancement of Indigenous health, healing and 

psychological wellness in education.  Excellent research ex-

perience with Indigenous communities is required.  This Can-

ada Research Chair position is affiliated with the Canadian 

Institute for Health Research and the successful applicant will 

be nominated by the University for a Tier II Canada Research 

Chair.  As stated in the Terms of Reference 

(www.chairs.gc.ca), the nomination is subject to review by 

the CRC Secretariat.  Upon approval by the CRC Secretariat, 

the successful applicant will be appointed at the rank of As-

sistant Professor (tenure track) or Associate Professor (with 

tenure).  Rank and salary are commensurate with qualifica-

tions and experience and carries a research supplement.  The 

university’s benefit package is comprehensive. 

 

Interested applicants are invited to send their curriculum vi-

tae, a five year research plan, a record of teaching excellence, 

three papers that are the most significant and relevant to their 

research interests, and the names and contact information of 

three referees.  

 

The University of British Columbia hires on the basis of merit 

and is committed to employment equity.  All qualified per-

sons are encouraged to apply.  We especially welcome appli-

cations from members of visible minority groups, women, 

Aboriginal persons, persons with disabilities, persons of mi-

nority sexual orientations and gender identities, and others 

with the skills and knowledge to engage productively with 

diverse communities.  Preference will be given to Aboriginal 

candidates as permitted by Section 42 of the BC Human 

Rights Code and candidates are encouraged to self-identify if 

they qualify for this preference.  Canada Research Chairs are 

open to persons of any nationality but Canadians and perma-

nent residents of Canada will be given priority.  Offers will be 

made in accordance with Canadian immigration requirements 

associated with the Canada Research Chairs program.  The 

University of British Columbia is responsive to the needs of 

dual career couples as an integral part of its strategy for excel-

lence.  

 

The position is subject to budgetary approval.  Consideration 

of candidates will begin July 31, 2013 and will continue 

until the position is filled.  To ensure full consideration, 

please submit application materials by the date noted.  The 

start date is subject to the announcement of the approval by 

the CRC Secretariat and final arrangement with the appoin-

tee.  

   

Applications should be directed to: 

Dr. Blye Frank, Dean 

Faculty of Education 

University of British Columbia 

2125 Main Mall 

Vancouver, BC, Canada V6T 1Z4 

or via e-mail at educ.deansoffice@ubc.ca 

 

Université Laval (Canada), Canada Excellence Research 

Chair: Université Laval is seeking a world-class researcher to 

fill the Canada Excellence Research Chair (CERC) in Neuro-

photonics and to occupy a tenured professor position.  An 

amount of 10M$ will be provided by the Canadian govern-

ment to this world leader to develop an ambitious research 

program in neuroscience and photonics.  This amount will be 

matched by other contributions, both public and private. 

 

The CERC chair-holder is expected to play a role of catalyst 

between neuroscientists and physicists and lead the way in the 

design and use of novel enabling technologies for the study 

and treatment of diseases of the nervous system.  He will 

therefore have a track record at bridging between these disci-

plines and will have demonstrated abilities to lead major net-

working initiatives at the national and international levels. 

 

The CERC program is Canada’s most prestigious research 

funding program and Université Laval is proud to have re-

ceived one of 11 chairs of this contest.  This confirms its posi-

tion as world leader in optics, photonics and neurophotonics, 

and it brings new energy to face the biggest challenge ad-

dressed by modern science and technology: to unravel the 

mysteries of the brain. 

 

The candidate sought for the CERC is passionate and able to 

bridge the gap between photonics and neurology, in addition 

to having excellent teaching and mentoring skills.  His profile 

is one of the following two: 

 

 A physical, chemical or biochemical scientist with 

demonstrated leadership and innovative power in de-

veloping novel optical imaging/sensing and photo-

intervention technologies and who has demonstrated 

applications of these technologies for biomedical ap-

plications; 

 A biomedical scientist “user” of novel optical technol-

ogies who has demonstrated ability to collaborate and 

lead innovation in applications of these technologies to 

open new frontiers in the field of basic and/or clinical 

neuroscience. 

 

Applicants should send their curriculum vitae and a statement 

of research and teaching objectives, by e-mail, to the attention 

International Employment Opportunities  
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of Sophie D’Amours, Vice-Rector Research and Innovation: 

sophie.damours@vrr.ulaval.ca 

 

Applications will be received from May 23rd 2013 and 

until the position is filled. 

 

For more details: 

https://www.rh.ulaval.ca/cms/site/rh/lang/fr_FR/accueil/

emplois/emplois_professeurs?offre=57018&lang=en 

 

Valuing diversity, Université Laval encourages all qualified 

individuals to apply—particularly women, visible and ethnic 

minorities, aboriginal persons, and persons with disabilities. 

 

Additional Salary Information: The salary will be commensu-

rate to the candidate experience. 

 

Internal Number: 57018 

 

Tel Aviv University (Israel), The School of Psychological 

Sciences: The School of Psychological Sciences at Tel Aviv 

University invites applications for a tenure-track faculty posi-

tion.  Outstanding applicants from the areas of clinical psy-

chology and cognitive psychology will be considered.  Appli-

cants must have a strong record of peer-reviewed publications 

and potential for excellence in graduate and undergraduate 

instruction.  Applications should include curriculum vitae, 

statements of research and teaching interests, and three letters 

of recommendation.  Applications should be filed via e-mail 

by September 13, 2013 (yair1@post.tau.ac.il). 

 

MedPro Technologies, LLC (Japan), Clinical Psychologist: 

 

OVERSEAS PSYCHOLOGICAL HEALTH  

SUPPORT SERVICES (OPHSS) 

Misawa AB, Japan 

 

MedPro Technologies, LLC. is a provider of direct 

healthcare services to government agencies, including Mili-

tary Treatment Facilities (MTF) both stateside and overseas 

and is nationally recognized for excellence in supporting, 

managing and staffing, the mission of our customers through 

medical, applied sciences and research and development.  

 

Visit our website www.medpro-tech.us 

 

Scope: In order to support the Air Force Psychological Health 

Program, the Air Force Medical Service (AFMS) has nine (9) 

clinical psychologists, six (6) clinical social workers and two 

(2) Psychiatrists for 17 overseas medical treatment facilities 

(MTFs) in seven (7) countries for the United States Air Forc-

es in Europe (USAFE) and Pacific Air Force (PACAF) com-

mands. 

  

Background: The mission of the Air Force Medical Opera-

tions Agency (AFMOA) is to support Department of Defense 

(DoD) health professionals in optimizing the health and well-

ness of their populations through appropriate, effective and 

efficient healthcare practices and service delivery.  AF readi-

ness targets combat stress reactions, deployment environment 

and deployment-related stressors.  It also provides tailored 

support of the base helping agencies (Community Resources 

such as the Airman and Family readiness center, Chaplains, 

Health and Wellness centers), targets deployment challenges 

and engages the services of these base helping agencies.  The 

AF community is represented by several agencies, one of 

which is AFMOA, Mental Health Division (SGHW). 

AFMOA/SGHW provides military readiness support through 

management of various programs engaged in individual, fam-

ily and community health initiatives.  These programs include 

Family Advocacy; Alcohol and Drug Abuse Prevention and 

Treatment/Demand Reduction; Education and Development 

Intervention Services/ Special Needs Identification and As-

signment Coordination; and Suicide Prevention.  Their objec-

tive is to address intervention and prevention strategies for 

common modifiable behavioral risk factors.       

   

Must Have Requirements (clearly show on resume): 

 

 Have a Doctor of Philosophy (Ph.D.) or (Psy.D.) de-

gree in clinical or counseling psychology from an APA

-accredited psychology program (or a program ac-

ceptable to the Office of the Surgeon General, U.S. Air 

Force in accordance with AFI 44-119). 

 Shall have completed an APA-accredited internship/

residency in clinical psychology (or an internship/

residency acceptable to the Office of the Surgeon Gen-

eral, U.S. Air Force in accordance with AFI 44-119). 

 Have and maintain a current license to practice psy-

chology in any one of the 50 states, the District of 

Columbia, Puerto Rico, or the U.S. Virgin Islands. 

 Clinical/Counseling Psychology.  Responsible for and 

applies psychological procedures and techniques, in-

cluding interviewing, behavioral assessment, cognitive

-behavioral therapy, and psychological testing/psycho 

diagnostic testing, in the evaluation, diagnosis, and 

treatment of psychological and neuropsychological 

disorders. 

 Conduct individual, family and group psychotherapy, 

and couples therapy, alcohol and drug treatment evalu-

ations. 

 

Additional Information:   

 

 Conduct applied research and clinical investigations in 

clinical/behavioral health psychology. 

 Attend and participate in meetings during normal duty 

hours and professional staff conferences and other 

appropriate professional activities such as, but not 

limited to the following: Quality Improvement meet-

ing, professional staff meetings, Commander’s staff 

meetings, Department meetings, and others required 

by applicable regulations, MTF guidance, or as di-
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rected by the Chief, Department of Psychology or his/

her designated representative. 

 Consult with medical personnel, legal authorities, mili-

tary commanders and school districts, as required. 

 Maintain accurate and current notes in both the De-

partment of Psychology records and patient medical 

records of all patients seen, as appropriate, and produc-

es reports of evaluation and/or treatment, as required. 

 Participate in military specific training (for example, 

training to perform Command Directed Evaluations, 

security clearances, Military Training Instructor clear-

ances, pre-post deployment screening, PTSD, combat 

stress, etc.) 

 Will provide allowance for HOLA/COLA and assist 

with relocation costs. 

 MedPro Technologies, L.L.C. is an Equal Opportunity 

Employer. 

 

If interested, forward curriculum vitae/resume to Tam-

mie.simon@eagle-app-sci.com for consideration or contact 

me at (210) 477-9242. 

 

Internal Number: 009-MED-XJ0-13 

 

Sterling Medical Corporation (Japan), Clinical Child Psy-

chologist: Clinical Child Psychologist needed in Japan work-

ing with U.S. military families/special needs children.  Bene-

fits: Excellent compensation package, Medical, Dental, Vi-

sion, Life, and 401K provided.  Relocation expenses provid-

ed.  Requires two years working with special needs children 

and their families.  Interested candidates call Lynn Romer at 1 

(800) 852-5678 ext. 156 or e-mail a resume to: 

LynnR@MagnumMedicalOverseas.com 

 

Align International Recruitment Ltd. (New Zealand), Clini-

cal Psychologists: NEW ZEALAND—THINKING OF A 

POSITIVE CAREER AND LIFESTYLE CHANGE?  We are 

recruiting mid to senior level clinical psychologists from the 

US, Canada, and other parts of the world to come to New 

Zealand to live and work for a minimum of two years.  Give 

us a call on 1-800-511-6976 or e-mail us at in-

fo@alignrecruitment.com to learn more about the kinds of 

positions which we are recruiting for in New Zealand.  Look 

us up in the Employers Section of the APA convention in 

Honolulu this July 31–August 4, 2013 for a face-to-face 

meeting with an Align representative.  

 

About Align International Recruitment Ltd. 
We recruit and find positions for clinical psychologists from 

the US, Canada, United Kingdom, and other countries in New 

Zealand.  Please include a copy of your CV when contacting 

us for the first time.  Happy to talk with you about how to 

become a NZ registered psychologist with clinical scope, 

types of positions available, cost of living, visa options, and 

other matters. 

 

New Zealand Coming to Honolulu to Meet with You! 

 

Are you a clinical psychologist with five or more years post 

license experience looking for a positive change and a better 

work/life balance?   If yes, then look me up in the Employers 

Section of APA in Honolulu to learn more about positions 

available in: 

 

1. Forensics; 

2. Child & Adolescents; 

3. Adults; 

4. Community Alcohol & Drug Services (CADS); 

5. Neuropsych assessments and reports; 

6. General outpatient; 

7. Inpatient; 

8. Chronic pain management; 

9. Health (diabetes); and 

10. Corrections. 

 

All positions are permanent, full time, direct hire and require 

a minimum two year’s commitment and for some there may 

be a little relocation assistance available as well.   

 

All positions include four weeks’ paid vacation plus 9-11 paid 

public holidays accumulated over 12 months. 

 

Getting a work visa is fairly straightforward and quick 

providing you meet the health and background require-

ments.  A New Zealand based Recruiter will be available to 

answer any questions you may have regarding how to get 

your New Zealand registration and a work visa along with 

cost of living and related topics which you may want to dis-

cuss.  Let’s not forget about the biggest reason for coming to 

New Zealand to live and work and that is our Kiwi Lifestyle! 

Look us up in the Employer Section and let’s have a chat 

about how easy it can be to come to New Zealand to live and 

work. 

 

If you've ever wondered about living and working abroad 

then NOW is the time to explore vacancies which we are 

recruiting for in New Zealand. 

 

Nanyang Technological University (Singapore), Postdoctor-

al Fellowships in the Humanities and Social Sciences:  

 

Applications are now open!  

Closing Date: 31st July 2013 

 

As a young and dynamic institution, the School of Humani-

ties and Social Sciences (HSS) at Nanyang Technological 

University is pleased to announce that seven Postdoctoral 

Fellowships are to be awarded in July/August 2013.  One of 

these fellowships are to be hosted by the School-level re-

search clusters including: 

 

New Frontiers in Neuroscience 
Cognitive Neuroscience: The candidate should preferably 
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have expertise in cognitive neuroscience, with the specifica-

tions on one or more of the following areas: language and 

culture (e.g., multilingualism development in infancy), vision 

and memory, aging, spatial (or navigation) perception and 

learning, learning, speech and language disorders. 

 

For more information about HSS research clusters and CCLC, 

please visit (http://www.hss.ntu.edu.sg/Research/Clusters/

Pages/ResearchClusters.aspx). 

Eligibility: 

 

 Outstanding and promising candidates who have re-

ceived his/her Ph.D. in the humanities and social sci-

ences from a reputable University 

 Candidates’ research interests should lie within the 

broad themes of the chosen clusters 

 

The successful candidates are expected to undertake cutting-

edge research in one of the chosen fields either jointly with 

the NTU counterparts or independently as well as to assist 

research clusters’ research activities such as organizing work-

shops.  Subject to mutual agreement, postdoctoral fellows 

may undertake some light teaching, no more than one course 

per academic year, in a relevant disciplinary department at 

HSS. 

 

Duration: One year (renewable for up to another year, sub-

ject to funding availability and performance appraisal) 

 

Salary: Competitive remuneration plus research expense 

support 

 

Application Procedure: 

 

Interested candidates are invited to send a complete Curricu-

lum Vita including a cover letter and the attached official 

application form (http://www.ntu.edu.sg/ohr/

CareerOpportunities/CurrentOpenings/ResearchOpenings/

HSS/Documents/HSS%20PDF%202013%20-%

20Application%20Form.pdf). 

 

At least three reference letters, on official letterhead and 

signed by the referees, are to be sent directly by the referees 

to VD-HSS-RES@ntu.edu.sg 

 

Please email your application documents to VD-HSS-

RES@ntu.edu.sg 

 

The application closing date is July 31, 2013.  Only 

shortlisted candidates will be notified. 

 

NES Government Services (South Korea), Clinical Psy-

chologist: A Licensed Clinical Psychologist is needed to 

work with active duty military personnel and their families at 

the Brian Allgood Army Hospital in Seoul, South Korea.   

Position will begin in the late summer/early fall of 2013.  

Applicant qualifications include: 

 

 Must have a Doctor of Philosophy (Ph.D.) or (Psy.D.) 

degree in clinical or counseling psychology from an 

APA accredited psychology program. 

 Shall have completed an APA-accredited internship/

residency in professional psychology. 

 Have and maintain a current license to practice psy-

chology in any one of the 50 states, the District of 

Columbia, Puerto Rico, or the U.S. Virgin Islands. 

 Must have a minimum of two years experience as a 

clinical psychologist. 

 Must have current BLS. 

 

Benefits include relocation, temporary lodging, tax free in-

come, paid leave time, health insurance, and much more! 

 

For more details, contact Mary Holland at NES Government 

Services, (757) 420-7985 x 237 or reply by e-mail. 
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Board Members 

OFFICERS (2013) 

 

President (2013)                                                                                                                                       

Mercedes McCormick, Ph.D.  
33 Hudson Street, #2810 

Liberty Towers East 

Jersey City, NJ 07302 
Mobile: 917-363-7250 

E-mail: mmccormick2@pace.edu 

 
President-Elect (2013) 

Senel Poyrazli, Ph.D.  

Associate Professor of Counseling           
Psychology 

Co-Editor, Eurasian Journal of Educational 

Research 
Pennsylvania State University - Harrisburg 

School of Behav. Sciences and Education 

777 W. Harrisburg Pike, W-311 
Middletown, PA 17057 

Tel: 717-948-6040 

Fax: 717-948-6519 
E-mail: poyrazli@psu.edu 

 

Past President (2013) 
Neal Rubin, Ph.D., ABPP  

Illinois School of Professional Psychology 
Argosy University, Chicago 

225 North Michigan Avenue 

Chicago, IL 60601 
Tel: 312-836-0335 (office) 

Tel: 312-777-7695 (campus) 

E-mail: nealrubin@hotmail.com  

 

Treasurer (2012-2014) 

Susan A. Nolan, Ph.D. 
Chair, Department of Psychology 

Seton Hall University 

400 South Orange Avenue 
South Orange, NJ 07079 

Tel: 973-761-9485 (work) 

E-mail: susan.nolan@shu.edu 
 

Secretary (2011-2013) 
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