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on women and gender. She foresees
the continued growth and accep
tance of the cross-cultural perspec
tive within mainstream U.S. psy
chology, as well as increased reli
ance on qualitative alongside quanti
tative methods of research-- both of
which will have a salutary impact on
cross-national work.

I add my own humble perspec
tive here, based on my cross
national work. While we, U.S. psy
chologists, actively seek to reduce
our dominance of world psychol
ogy, we can also take some pride in
the many creative ways APA has
developed since it formed its CIRP
back in 1944, to collaborate with
our overseas colleagues in effective
research, teaching, and advocacy.

So what lies ahead for global
psychology? Panelists agreed in
their view of a vibrant future for our
field, with steady growth in size, di
versity, public acceptance, cultural
sensitivity, and application to global
problems.

neering work with the International
Test Commission, he limned a
world-wide trend towards facing
perennial issues in testing, such as
equitable assessment of cultural
groups, and validity generalization
across nations and cultures.

Nancy F. Russo is a past Chair
person of the APA Committee on
International Relations in Psychol
ogy, known for her seminal research

(Continued on page 2)
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ever Presidential Conversation
Hour, in which five veterans of in
ternational psychology kindly
agreed to share their perspicacious
(and perspicuous) thoughts on
"What's ahead for international psy
chology?"

Raymond Fowler, an APA past
President and CEO from 1989-2003,
is known as a champion of interna
tional psychology. He reported that
the number of psychologists outside
the United States (including Europe)
is now rapidly doubling in size,
much the way U.S. psychology
mushroomed after the 1950s. He
foresees this growth will shift world
psychology's center of gravity out
side the USA in the near future.
Patrick H. DeLeon is also a past
President of APA, known for his
promotion of what he terms
"psychology in the international
arena." He foresees the growth of
psychology will be mainly in ap
plied areas, and that the behavioral
sciences will become useful at the
highest policy levels in addressing
international relations.

Juris G. Draguns received the
2001 APA International Award for
his seminal contributions to cross
cultural clinical psychology. He
noted how clinical psychology will
continue to become more sensitive
to important yet once-ignored cul
tural differences in all levels of psy
chopathology-- definitions, etiology,
diagnosis, prognosis, treatment.

Thomas D. Oakland received
the 2003 APA International Award
for his seminal work in cross
cultural testing. Through his pio-
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Those who attended the Toronto
APA meetings this August know what
a magnificent meeting it proved to be.
Despite earlier uncertainties, there
was no mention of SARS, and APA
sessions were unusually lively and
well-attended. Our International pro
gram especially stood out, much to the
credit of our participants, and espe
cially our redoubtable 2003 Program
Chair Lynn H. Collins.

One outstanding session that
drew over 100 people was our first-
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U.N. in June of 2000, and described
her multi-faceted work there promot
ing the U.N. Convention on the Rights
of the Child.

Deborah F. Ragin of Montclair
State University described her good
fortune to become involved in U.N.
work in 2000, with the first-ever U.N.
world conference on AIDS, where she
added an important psychological per
spective to the deliberations.

Florence L. Denmark of Pace Uni
versity described how her initial U.N.
work on women's issues segued into
the topic of ageing, where she is the
incoming Chairperson of the U.N.

(Continued on page 3)
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APA@UN in NYC

(cont. from page 1)

Here, my final Presidential
message concludes with three
points. First, our sedulous Historian
John Hogan must have been work
ing overtime when he noticed that
our Division's first seven presidents
were elected in alphabetical order-
Beier, Denmark, Farley, Gottsegen,
Spielberger, Takooshian, Velayo-
and in 2005 Abeles will start us off
anew. Second, alphabet aside, my
sincere thanks to my colleagues in
52 for their gracious cooperation to
make this such a banner year of
growth and activity for our six
years-young division. Third, my
warm wishes go to our President
elect Richard Velayo and his offi
cers for another wonderfully pro
ductive year in 2004, with the ex
citement of Hawaii before
us. Aloha!

On October 23,2003, the eve of the
annual United Nations Day, the New
York regional group of our APA In
ternational Division (or "NY52")
launched its third year of activities
with a two-hour symposium on
"Psychologists at the United Nations."

About 80 students and profession
als in greater New York convened at
Fordham University to hear the dele
gation of 7 APA representatives at the
United Nations describe their U.N.
work. The meeting was hosted by
Professors Anthony Cancelli and
Mitchell Rabinowitz of Fordham
Graduate School of Education. Given
the often-hectic pace within the
United Nations, this was actually the
first time that all 7 APA representa
tives were together in one room.

The leader, or Main Representative,
of the APA team at the United Na
tions is Corann Okorodudu of Rowan
State College. She described how the
APA became a registered nongovern
mental organization (or NGO) at the
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Committee on Ageing.
Harold Cook of Teacher's College

described his longstanding work with
the U.N. and UNICEF on the many
psychological issues resulting from
wide spread violence against children-
their abuse, neglect, exploitation.

Neal S. Rubin of the Illinois School
of Professional Psychology described
his recent work on stress reduction
among U.N. peacekeepers and other
staff, who are facing greater demands
as the Iraq conflict intensifies.

Thema Bryant-Davis of Princeton
University described her recent work
with indigenous people, and psycho
logical aspects of racism in the wake of
the U.No's first-ever World Congress on
Racism, held in South Africa.

The symposium was opened by Har
old Takooshian of Fordham University,
who noted that psychology began as an
international field in the 1880s, yet it is
only recently that APA has promoted
the science and practice of psychology
within the U.N.

The seven-member APA team is one
of about a dozen psychology groups
now working among the 3,000 NGOs
at the United Nations, seeking to apply
psychological research where it is too
often ignored.

Since beginning its local meetings in
2001, our NY52 group has grown from
180 to 220 members in the Big Apple,
growing to about one-quarter of our
entire world-wide membership of 900.
The next NY52 activities are its student
research conference on November 21,
and its third annual interfaith Holiday
Healing Circle at Fordham University
on December 12. All activities are free
and open to members and their guests.

APACOUNCIL
OF REPRESENTATIVES'

MEETINGS

Frances M. Culbertson, PhD
Council Representative

The APA Council of Representa
tives (COR) met at the Royal York Hotel
on August 6 and August 10, 2003, in
Toronto, Ontario, Canada. As usual, the
Caucus Groups, or Advocacy Groups, of
APA members met the evening before
the COR meetings. The meetings of the
Advocacy Groups allow COR members
to gain more information on the impor
tant decisions the COR will be making,
and are always enjoyable and helpful.
You really should plan to attend.

The meeting was called to order
by President Robert Sternberg and the
minutes of the meeting of August 21,26,
2002 were approved.

GENERAL INFORMATION:

Council voted to approve the
inclusion of $83,800 in the 2003 Final
Budget to fund special projects for mem
bership recruitment and retention in
2003, an important goal for both Council
and APA. Council also received infor
mation regarding the completion of the
revision of APA's "Ethical Principles of
Psychologists and Code of Conduct."
Council also voted to allocate $13,500
from its 2003 Contingency Fund to sup
port one meeting of the APA Task Force
on Governance (this is an important issue
for Council and its involvement in over
all
decision making in APA). Council also
received an update on the new-business
in progress item "More involvement
from Council Members,"
"institutionalizing change," "Enhancing
Future of APA," and on the item of
"Better Articulation Between the Council
of Representatives and its Board and
Committee Structure." To clarify the
implications of actions taken by Council
when it takesaction to approve or endorse
resolutions, principles, or policies of
other organizations/associations, COR
approved a motion stating that Council

(Continued on page 4)



Page 4 International Psychology Reporter

(Continuedfrom page 3)

may "adopt," "support," or "endorse"
documents of other or Council may
"adopt," "support," or "endorse" docu
ments of other organizations in princi
ple. However, when this occurs, it
does not mean that such a document is
accepted as APA policy until it is re
viewed and voted on. In all cases,
"APA policy takes precedent over en
dorsements of other organization's pol
icy endorsements."

CONVENTION AFFAIRS:

An update regarding the
evaluation and restructuring of the an
nual convention was given by Brian L.
Wilcox, Ph.D., Chair of the Board of
Convention Affairs. A review and
evaluation of the changes of the con
vention will continue so that a number
of convention reviews can be consid
ered for evaluation before any other
changes occur.

EDUCATIONAL AFFAIRS:

Council approved the recogni
tion of Sport Psychology as a profi
ciency in professional psychology and
approved the continued recognition of
Industrial and Organizational Psychol
ogy as a specialty in professional psy
chology. COR passed the motion to
increase fees for Student Affiliates in
Community Colleges from $25 to $27
and afford Community College Student
Affiliates the same benefits as other
undergraduate students (this is very
helpful to Community Colleges and
increases opportunities for increases in
membership).

PUBLICATIONS:

COR approved the establishment of
and funding for a new APA electronic
database, labeled PsycEXTRA. The
database will cover material relevant to
psychology that is not covered cur
rently in PsychINFO or PsycARTI
CLES. Its use will be helpful not on~j

to psychologists but also to many oth
ers such as, the general public, libraries,
community colleges, high schools,
community mental health centers and
other associations.

PROFESSIONAL AFFAIRS:

"Guidelines for Psychological
Practice with Older Adults" (a much
needed document) was approved and
will be published in the "American
Psychologist" in full or summary form,
as well as included in the APA Policy
Manual (good reading). These guide
lines were reviewed by the Boards and
Committees of APA as well as Divi
sions that had interest in this area, and
all suggestions, and comments on the
document were reviewed for impor
tance to the document. The Board of
Directors, Board of Professional Af
fairs, Board of Scientific Affairs, Board
for the Advancement of Psychology in
the Public Interest, and Committee on
Aging recommended approval. A Pro
fessional Affair motion that was passed
that is of important for us is the follow
ing: Create a "culture of giving." by
developing a plan that would encourage
member willingness to support specific
initiatives, as well as encourage sys
tematic member donations.

Also under Professional Af
fairs was the report on the Public Edu
cation Campaign Program, which had
been funded for 2002 and 2003. Exam
ples of the Public Education Campaign
Program are the "Talk to Someone"
campaign, which is about the value of
psychology regarding issues of health,
family problems, workplace stress;
"Warning Signs" youth anti-violence
campaign, in partnership with MTV;
and the "Road to Resilience" and the
related "Resilience in Time of War", all
of which have been well received.
Council approved funding of this Cam
paign Program for 2004.

PUBLIC INTEREST:

The report of the International
Meeting on "Sexual Orientation and
Mental Health: Toward Global Per
spectives on Practice and Policy" was
received and approved by Council
The Board of Division 52 had contrib
uted a donation to this meeting and was
fully supportive of its goals as well as
the motion presented to Council.

Once again money was an
important theme throughout this meet
ing, especially as the Toronto Conven-

tion was expected to have less than
the usual enrollment. The enroll
ment turned out to be around 9,000
while the expected enrollment with
out SARS would have most likely
been around 13,000. The conven
tion was a huge success and we
missed all of you who were unable
to be there.

COR BUSINESS PENDING:

To my disappointment the
"Resolution on Cultural and Gender
Awareness in International Psychol
ogy" was not on the agenda, and
once again, is being reviewed, for a
final time, by Boards and Commit
tees. I am hoping that it will be on
the agenda in February and I am
sure, our new COR member, Dr.
Gloria Gottsegen, will make sure
that it will pass. I have little doubt,
given all the review, that there will
be any issues.

For your information, here
are some items that were received in
the business pending listing for
COR members, in case you wish to
have input. They are as follows: 1.
New criteria for Dues Exempt
Status; 2. Eligibility for Service on
the Board of Directors; 3. Enhanc
ing the Future of APA; 4. More Pro
active Involvement with Other Dis
cipline, Organizations, Media and
Political Bodies; 5. Better Articula
tion Between the COR and its
Boards and Committees' Structure;
6. Greater Autonomy and Future
Composition of the Committee on
Accreditation; 7. Scientific Exper
tise Categories on the APA Data
base; 7. Increase Media Staff in
Science Writing; 8. Develop
Mechanisms to identify Critical Is
sues that Need to be informed by
Research; 9. And lastly, Rural Chil
dren's Mental Health Services.

As you can read, there is
much work ahead for the COR, and
I wish our new representative a
good journey as she travels through
her office and works for the better
ment of Division 52 and APA. I
wish you all well and hope the fu
ture will be a happy and joyous one
for you.
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Anie Kalayjian, PhD
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To all those who are passionate
about art, science, and socialization
among one's intellectual peers, I cor
dially invite you to convene on the pris
tine beaches and brilliant landscapes that
compose the exotic islands ofHawaii for
the American Psychological Associa
tion's Convention 2004 in Honolulu
from Wednesday July 28 to Monday
August 1. I, Anie Kalayjian, will Chair
the program,
and I am very excited indeed about both
our location and our format.

I am also delighted to have Uwe
Gielen, as Co-Chair, and we have bene
fited greatly from his vast international
contacts. I am grateful to President Har
old Takooshian, and President-elect,
Richard Valeyo for all their enthusiastic
support, guidance and encouragements.

We selected Hawaii for the conven
tion because as APA President elect
Diane Halpern wrote in the last issue of
International Psychology Reporter, Ha
waii signifies the presence of the divine
breath. Thus, when we the members and
supporters of Division 52 meet there it
will be to share our wisdom through our
breath against a backdrop that some
have described as comprising "crystal
blue waters, beautiful sun splashed
beaches, natives who are warm and car
ing, mango trees, and total relaxation."

As far as content goes, for next
year's convention, there will be no clus
ter thematic programming as developed
and scheduled during the 2002 and '03
conventions. However, we will provide
an opportunity for a limited number of
groups, consisting of three or more divi
sions who come together voluntarily, to
exhibit innovative, cross-cutting presen
tations of up to one hour and 50 minutes
in length. .

Groups of divisions may submit
proposals for this unique programming
that will be evaluated by an expert
panel, the Cross-Cutting Programming
Selection Committee. Each division may
participate in only one of the division

groupings and each group may submit
one quality proposal. Only a limited
number of the submissions will be cho
sen for inclusion on the convention
agenda. An accepted proposal would be
scheduled in addition to each participat
ing division's allotted programming
hours at times other than when divi
sional programming is offered. These
last minute changes have caused tremen
dous anxiety and frustration. I call on
you to turn this crisis into an opportunity
and find creative ways of collaborating:
receptions, poster sessions with discus
sions, special programs, outreach, photo
exhibit, etc. Let your imaginations soar

to where we have never been before, to
a new meaningful state of partnership
and collaboration.

All proposals are due by November
14, 2003 and must be submitted by e
mail with appropriate attachments to the
APA Convention Office.

Unique to the Division 52 we will
have thematic international poster ses
sions:

1. Assessment across cultures
2. Development across cultures
3. Teaching and learning across cul-

tures
4. Psychotherapy across cultures
5. Ethnic prejudice and tolerance
6. Cross-cultural research
7. East Asian psychology
8. Cross-cultural issues in gender
9. Human rights and global issues
10. Indigenous psychology
11. Global issues in disaster, mass

trauma, and reconciliation

12. Issues in international psychol
ogy (two hours, moderated poster
session).

We are all highly enthusiastic about
this upcoming hiatus. In fact, Diane
Halpern has been actively involved
with us for over six months. She has
sent invitations to psychologists in Pa
cific Rim countries to join the APA
and to submit poster presentations for
the 2004 convention directly to me.
Weare fortunate in that this year
poster sessions will not count toward
any division's programming hours.

Another exciting development is
a photography exhibit to be held of the
photographs taken by psychologists
from around the world of their experi
ences conducting outreach and inte
grating art and the science of psychol
ogy. For those interested in taking part
in the photography exhibit, kindly sub
mit a
maximum of 10 slides of your interna
tional work to Photo Exhibit Commit
tee Chairperson Uwe Gielen:
ugielen@hotmail.com.

Additionally, next year's official
convention program will run from 8:00
A.M. to 2:00 P.M., which of course
leaves ample time for social events
and receptions in the afternoons and
evenings. This design allows attendees
to spend more quality time with fam
ily, friends, and colleagues on the
beach under a mango tree!

Please consider joining us for all
the sand, surf, and social networking. I
am looking forward to reading each
abstract and connecting with your life
time contributions to improving the
lives of people around the world.
Please do not hesitate to call on me,
my contact information is as follows:

Dr. Anie Kalayjian
139 Cedar Street
Cliffside Park, NJ 07010-1003
E-mail: KalayjianAPA@aol.com
Phone: (201) 941-2266
Fax: (201) 941-5110
Pager: (917) 269-2803
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MORE NEWS

NEW: APAIlES Postdoctoral Educa
tion Research Training Fellowships
Awards to match postdoctoral fellows
with established mentors to pursue re
search training related to teaching and
learning in preK - 12 settings. Two
year fellow stipend: $55,000 per year.
For more information, please visit:
www.apa.org/ed.

The American Psychological Associa
tion has been awarded $2,070,573 by
the Institute of Education Sciences to
launch the APAIlES Postdoctoral Edu
cation Research Training Program.
The overall objective of this fellowship
program is to increase the application
of cutting edge psychological science
to research in education in order to
address our nation's needs for high
quality research on teaching, learning
and achievement ofK-12 students.

The purpose of the proposed program
is to establish a fellowship program
that matches promising psychologists
with established mentors for intensive
research training in order to: build
capacity by attracting psychological
scientists to conduct research at the
interface of psychology and education;
develop education and training models
to advance school-based scientific re
search; and increase the visibility of
education research within the discipline
of psychology. Fellowships will be
awarded to individuals who are inter
ested in pursuing research training in
school-based research related to teach
ing and learning and who have been
awarded a doctoral degree in psychol
ogy by the time of appointment. In
addition, all fellows will participate in a
series of joint activities that will be
focused on translating research into
practice, promoting professional so
cialization, building a community of
APAIlES scholars, and developing
interest in education sciences through
out the graduate education pipeline in
psychology.

The Journal of Mental Health Counsel
ing will publish a special issue tenta
tively titled, "Counseling Around the
World." The Guest Editors for this is
sue are Dr. Larry Gerstein and Dr. Ste
fania AEgisdottir of Ball State Univer
sity, Dep't of Counseling Psychology &
Guidance Services, Muncie, Indiana,
USA. This issue will provide an in
depth discussion and analysis of the
status of counseling outside of North
America. As such, empirical, concep
tual, and applied manuscripts are wel
comed, for example, on the following
topics: the "state" of counseling outside
of North America; how counseling is
perceived in countries throughout the
world; how counseling can (and does)
serve the needs of people outside of
North America; how counseling out
side of North America is shaped by
cultural values, norms, expectations,
behaviors, and social structures; the
personal, cultural, legal, and political
obstacles and strengths experienced by
people living outside of North Amer
ica; the potential personal, societal, and
cultural dangers of simply implement
ing a mental health delivery system
around the world based on North
American assumptions about human
behavior, culture, psychology, educa
tion, and counseling; what we can learn
from the science and practice of coun
seling outside of North America and
the culture it is based on; and how
counselors are trained outside of North
America. Papers on other topics related
to the overall theme are also welcomed.

Interested authors should submit five
printed copies of their paper by January
31, 2004, to Gerstein & AEgisdottir,
Ball State University, Dep't of Counsel
ing Psychology & Guidance Services,
TC622, Muncie, Indiana, 47306-0585,
USA or email their manuscript as a
word document attachment to Rang
zen@aol.com.
Note, we prefer if authors email their
paper. Further information:

Rangzen@aol.com. Please share this
announcement with potential contribu
tors.

Frances Bonds-White, Ed.D., Divi
sion 32 member, took office as Presi
dent-elect of the International Associa
tion of Group Psychotherapy on August
27, 2003 at the 15th International Con
gress of Group Psychotherapy in Istan
bul, Turkey. In the role of President
elect, Dr. Bonds-White will serve on
the Executive committee from 2003
2006. She will take office as President
at the 16th International Congress of
Group Psychotherapy in Sao Paolo,
Brazil in July, 2006. While attending
the congress, Frances Bonds-White
conducted a two day workshop "Men
& Women, Together and Apart: The
Impact of Gender and Culture on the
Self' and lead a short workshop on
group psychotherapy supervision. Dr.
Bonds-White is a psychologist with a
private practice in Center City Philadel
phia and West Chester, Pennsylvania.
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The 21st Century - A Time for Vision and for Action

Pat DeLeon, PhD, former APA President

In our last column, we ad
dressed the probable FY 2004 budget
of the John E. Fogarty International
Center for Advanced Studies in the
Health Sciences (FIC) at the National
Institutes of Health (NIH) and sug
gested that there were significant op
portunities for psychology and the be
havioral sciences during the coming
year. It is our hope that we will soon
see academic psychology programs in
the U.S., and perhaps even state psy
chological associations and/or the Divi
sion, actively sponsoring international
events which are funded by the federal
government (or interested foundations)
and which actively involve graduate
students. In our judgment, funding is
definitely available. Creative leader
ship and vision is what is required.

The 21 st Century will foster
unprecedented interdisciplinary col
laboration and careful attention to the
revolution occurring within the com
munications and technology fields.

We received an excltmg e
mail from Rich Bettini, executive di
rector of the Waianae Coast Compre
hensive Health Center (WCCHC): Our
December 10-12 conference planning
is progressing well. We have obtained
$50,000 from the Health Resources and
Services Administration for this leader
ship training.

Our Board would like to pre
sent an award. to the Commander of
TripIer Army Medical Center. We
would like to recognize both the elec
tronic medical record funding and fea-

ture the behavioral health residency
program, supported by the Army. We
have lined up an impressive group of
speakers, including the Minister of
Health for the Marshall Islands (who
started the Pacific's first community
health center when he was mayor of
Ebeye), the Director of Tribal Relations
Southcentral Foundation, and a mem
ber of a relevant White House Com
mission. We will demonstrate a num
ber of emerging technologies and pre
sent examples of integration of western
medicine and traditional practices.

There will also be a roundta
ble on the role of Native Hawaiian
Health Centers. The leadership of
WCCHC has an outstanding track re
cord of enthusiastically reaching out to
the indigenous peoples of the Pacific
Basin region and helping them to de
velop effective health delivery systems
for their own people. Not surprisingly,
they have been extraordinarily suppor
tive of psychology's prescriptive au
thority (RxP-) agenda, as proposed by
the Native Hawaiian psychology com
munity. In many ways, even though
they are fundamentally a provider of
health services, WCCHC has adopted
an institutional mission which, in our
judgment, should be fundamental to
our nation's educational institutions.
Our sincerest congratulations and ap
preciation.

Undoubtedly, there are many
international arenas where psychologi
cal expertise would be valuable, espe
cially if one possesses a broad appre
ciation for the application of the behav
ioral sciences. Under President Clin
ton, David Satcher issued his Report of
the Surgeon General's Conference on
Children's Mental Health: A National
Action Agenda. Then-APA Board
Member Ron Levant and President
Elect Norine Johnson participated in
the White House conference, along
with Mrs. Clinton. Although the pri-

mary focus was our nation's children,
the conference summary noted: The
nation is facing a public crisis in mental
healthcare for infants, children and
adolescents. Many children have men
tal health problems that interfere with
normal development and functioning.
In the United States, one in ten children
and adolescents suffer from mental
illness severe enough to cause some
level of impairment. Yet, in any given
year, it is estimated that about one in
five of such children receive specialty
mental health services.

Unmet need for services re
mains as high now as it was 20 years
ago. Recent evidence compiled by the
World Health Organization (WHO)
indicates that by the year 2020, child
hood neuropsychiatric disorders will
rise proportionately by over 50 percent,
internationally, to become one of the
five most common causes of morbidity,
mortality, and disability among chil
dren.

The Senate FY 2004 Foreign
Operations Appropriations bill provides
slightly in excess of $18 billion for a
wide range of international humanitar
ian activities. The Committee noted
that worldwide, one child goes blind
every minute. According to WHO, 1.5
million children are blind and 7 million
suffer from low vision. Pregnancy
related deaths exceed 600,000 annu
ally, most of which are preventable.
The Committee reiterated its strong
support for programs addressing the
needs of people suffering from physical
and mental disabilities in developing
countries. And, it further expressed
support for the mission of Women's
Campaign International, which works
to enhance the status of women through
media, leadership, business, organiza
tional, and public-service training in
developing countries. $11 million was
allocated for programs and activities to

(Continued on page 8)
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assist victims of torture, including for
centers for victims of torture that pro
vide services consistent with the goals
of the Torture Victims Relief Reau
thorization Act of 1999.

Under the University Pro
grams account, the Committee ex
pressed its continuing strong support
for activities that advance international
development and U.S. foreign policy
goals. Several projects were explicitly
recommended for funding by USAID
and/or the Department of State includ
ing: Dartmouth College joint proposal
with the American International Health
Alliance to continue a primary medical
care development project in Kosovo
that focuses on family practice and
preventive health care training;
Langston University proposal for a
collaborative partnership with Okla
homa University and WorldSpace, Inc.,
to design and deliver HIV/AIDS pre
vention and education courses and
learning materials to Nigeria's school
system; University of Arkansas Medi
cal School collaborative effort with the
Volgograd City Health Department,
Volgograd Medical Academy, and
other public-private partners in the
community to enhance various health
care delivery systems in the region;
University of Kentucky program relat
ing to health education in Romania;
and the University of Nebraska pro
posal by the Medical Center to provide
internet-based education and training
for health professionals in developing
countries. We were particularly in
trigued by several law-related propos
als, including those by the Vermont
Law School to establish centers for
environmental law education and advo
cacy in Russia, based on an existing
partnership with Petrozavodsk State
University in Karelia and a proposal to
strengthen China's legal system by
improving legal education, particularly
in the area of environmental law,
through expanding a partnership be
tween Vermont Law School and Sun
Yat-sen University, involving ex
changes, training of Chinese law fac
ulty, and the creation of the first envi
ronmental law clinic in China. The
Foreign Operations bill represents but
one of 13 different Appropriations ac
counts which, we would suggest,

should be of considerable interest to
forward thinking, creative psycholo
gists, especially university faculty.

The House Committee on
Education and the Workforce has rec
ommended enactment of the Interna
tional Studies In Higher Education Act
of 2003 (HR 3077). International edu
cation programs at the postsecondary
level playa critical role in building and
maintaining the nation's ability to sup
ply expertise in foreign language, area
studies and international business are
nas. In order to continue the nation's
established leadership role in interna
tional affairs, the opportunities for stu
dents to become knowledgeable in in
ternational issues and foreign lan
guages has become increasingly impor
tant. America's interests and national
security are inextricably tied to our
knowledge and understanding of the
rest of the world.

We recently received the first
electronic distribution of the APA Sci
ence Directorate newsletter, projected
to be published on a monthly basis.
Our sincerest congratulations to Kurt
Salzinger and the Board of Scientific
Affairs. The Institute of Medicine
(lOM) has noted that: Health care de
livery has been relatively untouched by
the revolution in information technol
ogy that has been transforming nearly
every other aspect of society. Although
growth in clinical knowledge and tech
nology has been profound, many health
care settings lack basic computer sys
tems to provide clinical information or
support clinical decision making. The
development and application of more
sophisticated information systems is
essential to enhance quality and im
prove efficiency. The Internet has
enormous potential to transform health
care through information technology

applications in such areas as consumer
health, clinical care, administrative and

financial transactions, public health,
professional education, and biomedical
and health services research.

Currently 70 million Ameri
cans use the Internet to retrieve health
related information, while some health
policy experts suggest the figure may
well have reached 100 million. Four of
ten U.S. households had Internet access
as of August 2000, and it is predicted
that 90 percent will have access by
2010 or before. Large increases in
Internet access have occurred among
most groups of Americans, regardless
of income, education, race or ethnicity,
location, age, or gender. At the same
time, another 10M study reports that
presently the time lag between the dis
covery of more efficacious forms of
treatment and their incorporation into
routine patient care is unnecessarily
long, in the range of about 15 to 20
years and even then, many medical
technologies are being used inappropri
ately. Between 30 and 40 cents of
every dollar spent on health care is
spent on the costs of poor quality.

This is an extraordinary figure
- slightly more than about a half trillion
dollars a year wasted on overuse, un
der-use, misuse, duplication, system
failures, the lack of communication,
and inefficiency. Numerous public
policy experts have concluded that ef
fective utilization of advanced technol
ogy, including the internet, is abso
lutely critical to the professions and
various governmental agencies in 21st
Century. And, we would strongly sug
gest, that this is particularly true for
those interested in the international
arena. We have no doubt that psychol
ogy will control its own destiny. Pro
active leadership and vision are defi
nitely required, however. Aloha.
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Service to Psychological Science

Merry Bullock, PhD
Associate Director, Science Directorate
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Every summer at the APA
convention, staff from the Science Di
rectorate and Science Public Policy
Office visit with Division executive
committees to exchange updates on
activities and to hear about concerns
and current issues. A theme echoed at
almost every meeting is that we would
all like to work more closely on scien
tific issues. There are plenty of these 
funding, IRE regulations, dissemina
tion of research findings, public per
ception of science, attracting students,
and so on. Although we publicize ac
tivities broadly in both electronic and
print forms, Division members, the
lifeblood of our organization and our
work, often do not feel well informed
about APA's efforts on behalf of sci
ence. We hope to help remedy that with
this column, which we intend to be a
regular feature from the science staff at
APA to you. Our column will not be a
list of activities - you can find this in
the "Division Dialog" part of your
newsletter. Rather, we will tell you
about our current hot-button topics and
substantive issues and invite your in
put, participation and feedback.

The topic of this first column
should be familiar to you: getting our
colleagues and students to value and
participate in service to psychological
science - as reviewers for grants and
manuscripts, as panelists for policy,
funding and advocacy initiatives and
programs, as spokespersons to policy
makers and to the public, and as com
mittee members, officers, and ad hoc
participants in organized academic and
professional activities. The Board of
Scientific Affairs (BSA) began discus
sion of this issue at its last meeting.
Their discussion was fueled by a con
cern that unless scientists actively en
gage in service to psychology as a dis
cipline, policies, regulations, and the
very future of the field will be deter
mined without input from the scientific
community.

Why is service by scientists an

issue and why is this an opportune time
to address it? There are many answers
to this question, all of which boil down
to the plain fact that it is devilishly hard
to get psychological scientists to agree
to serve on boards, committees, work
groups and other bodies that address
policy and action at a discipline or even
sub-discipline wide level. Such activi
ties, as well as activities such as sitting
on departmental or university commit
tees or on the university's IRE or other
oversight group are typically not valued
and not rewarded.

We all know why - in the life
of an academic researcher, research and
teaching are high on the list, and ser
vice to the discipline or to the institu
tion takes time away from these more
heavily rewarded activities. These pri
orities at the individual level are mir
rored at the institutional level -- we
frequently hear how little service ac
tivities are valued by those who hold
salary, rank and tenure decisions in
their hands. Because of this seemingly
rigid reward structure, we also hear that
we are foolhardy to think that we can
change the scientific community's atti
tudes and commitment to service at the
local and national level.

Well, foolhardy we may be,
but we believe that the future of our
science and discipline depends not only
on producing good science but also on
producing good leaders in our profes
sional organizations and funding agen
cies. We need scientists who are will
ing to advocate for strong psychologi
cal science. We need scientists who are
willing to take leadership roles in the
institutions that regulate us, organize us
and fund us. We need scientists who
are willing to bring their expertise and
perspectives to organizations like APA.

So what can you do? BSA
and the Science Directorate intend to
begin dialog at several levels - with
department chairs, with university ad
ministrators, and with individual scien-

tists at all levels of seniority to explore
opportunities for and barriers to ser
vice, and to explore strategies to create
a culture in which service is more
highly valued, especially among gradu
ate students and new faculty. BSA also
wants to have a dialog with you -- Di
vision members and Division leaders.
We know there is variability across
institutions in the extent and ways that
service is valued and rewarded, and we
want your help in culling practices
from those institutions that do manage
to make service a feasible and valued
part of the academic research life.

This initiative was first dis
cussed at Convention at a breakfast
meeting with BSA members and with
several Division presidents. The discus
sion focused both on ways to encour
age scientist/academic division leaders
to pursue leadership positions in APA
(committees, boards, Council of Repre
sentatives and APA Board of Direc
tors), and ways to encourage division
members to be more active in broader
service to the scientific community.
Those of you who do work with Divi
sion or APA governance or with Sci
ence Directorate or Public Policy Of
fice staff on substantive issues know
that this is not an idle request. When
we develop activities around research
regulation and IREs, animal care, test
ing and assessment, advocacy for fund
ing, new research niches for graduate
students, or mechanisms for educating
the public about science, it is your in
put, concerns and activities that deter
mine the content. This service occurs
when you respond to our requests for
comment or expertise; it also occurs
when you serve in APA governance 
on Boards, committees, Council.

How can service be in
creased? One can imagine many
mechanisms. Service to the psychologi
cal community could be inculcated into
graduate education as part of what it

(Continued on page 10)
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Promoting Human Security and Dignity for Caregivers:
What Can Psychologists Offer?

Neal S. Rubin, PhD
APA UNNGOTeam

Special Projects Affiliate and Professor, Illinois School ofProfessional Psychology
Argosy University, Chicago

Who will care for the caregivers?

•

tional Council of Psychologists (ICP)
and the Association for Women in Psy
chology, to mention only a few.

The atmosphere of the confer
ence was stimulating, yet at the same
time, sorrowful. The heinous bombing
of the U.N. Headquarters in Baghdad
just three weeks before created a perva
sive atmosphere of mourning. The
tragic loss of life from this unprece
dented attack on the blue flag, left U.N.
personnel in New York profoundly
distressed. Leaders and staff seemed
shaken yet rededicated to fulfilling
their mission. Given that these coura
geous people are among the individuals
attempting to establish security and
dignity to vulnerable populations
worldwide, the question emerges: who
will care for those who protect?

I first became interested in this
topic quite by accident. In the late
summer of 1990, a severe tornado hit
the southwestern suburbs of Chicago,
Illinois. At the time I was a staff psy
chologist at the Psychosomatic and
Psychiatric Institute (P&PI) of Michael
Reese Hospital in Chicago. We re
ceived a call from the Red Cross re
questing crisis intervention services.
We organized staff, interns and externs
and headed to the devastation site.
When we arrived, what we saw there
was overwhelming. No one in our
group spoke a word. Subsequently we
found out, much to my surprise, that
the Red Cross was not asking our assis
tance with victims of the tornado.
Rather, their need was for support ser
vices for their own staff. I quickly
came to appreciate that the Red Cross

(Continued on page 13)

INTERNATIONAL NEWS•

The 56th Annual Department of Public
Information/NGO Conference at the
United Nations (9/8-9/10/03) addressed
the central theme of fulfilling the prom
ise of the U.N. by providing human
security and dignity for all persons
throughout the world. The conceptual
thrust of the conference was a call for a
redefinition of traditional ideas about
security. Keynote speakers emphasized
the limitations of defining human secu
rity in purely military or policing terms
and urged a broader vision of security
that includes human needs for nutrition,
clean drinking water, medical care,
education and human rights as central
ingredients in lives that are dignified
and secure.

On the first afternoon of the
conference, a plenary meeting on
"Psychological Aspects of Human Se
curity and Dignity" provided a unique
opportunity for psychological perspec
tives to perform a leading role on this
world stage. Previously, psychology
had been thought of in a rather con
stricted way in this international, diplo
matic context.

Psychology was considered
synonymous with mental health and
mental health was congruent with se
vere mental illness. Therefore, this wel
comed shift in conceptualizing our field
from exclusive concern with psychopa
thology to a discipline that addresses
psychosocial well being represented the
culmination of years of efforts by a
number of persevering colleagues who
have established effective roles for
psychologists at this global institution1.

These psychologists represent groups
including the American Psychological
Association (APA), the Society for the
Psychological Study of Social Issues
(SPSSI, APA Division 9), the Interna-mbullock@apa.org

(Continuedfrom page 9)

means to become a psychologist - but
this will only be successful when fac
ulty are, themselves, good role models
and good mentors, providing expertise
and spending time on committee and
other service work. Service to the psy
chological community can be encour
aged if you, the members of divisions
that care about research and science,
help in identifying, recruiting, cultivat-

or

ing, and promoting prospective candi
dates for governance-at all levels, in
APA and in other organizations. What
many fail to realize is how important it
is to be well represented throughout
policy venues - where the actual deci
sions that affect research and research
ers are forged. Becoming involved in
this way is not a quick fix - it is a long
term project. For example, election to
the APA Board of Directors, a group
that is critical for charting APA's fu
ture, requires serving on Council first
(not to mention getting known and be
ing active in this body). The reluctance
of the science/academic community to
recruit and groom candidates for Coun
cil and APA Boards and Committees
means that science is always underrep
resented in these bodies. The few scien
tists who do service often wind up do
ing far more than their fair share.

It's not our intention to try to
solve the problem in this column. We
would like to alert you to the initiative,
to get you to ask "what have I done for
psychology lately" and to help BSA,
the Science Directorate, the Science
Public Policy Office, and the rest of the
science community collectively to
think about encouraging service to ad
vance the field. Please send your com
ments and your feedback to us at

science@apa.org.
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Psychology in Brazil

Sherri McCarthy, PhD
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I had the opportunity to spend
my sabbatical year in Brazil during
2002-03, and was delighted not only
with the culture, but also with the status
of our discipline in this country. This is
an active time for psychology in Brazil;
shortly before my arrival, the first joint
convention of the ten professional
psychology associations currently active
in Brazil was convened in Sao Paolo. It
rivaled APA in size, with several
thousand psychologists attending. Next
to the U.S., Brazil has more
psychologists than any other country in
the world. Considering that the
discipline has only been formally
recognized by the Brazilian government
since 1962, when a law established the
5-year professional training program at
universities which leads to licensure as a
psychologist, this is quite an
accomplishment. Licensure in Brazil, as
in all of Latin America and much of
Europe, is granted after an intense and
focused five-year undergraduate
program that includes a two-year
internship. In Brazil, the internship is
over 1500 contact hours under close
supervision as well as an average of 20
classroom contact hours per week for
the first three years, followed by an
average of 10 or more contact hours for
the last two years of education. Liberal
studies are covered at the high school
level in Brazil and mastery is tested by
the Vestibular-a university entrance
exam that all potential students must
take to qualify for admission. Public
universities and private universities with
respected programs in psychology
accept, on the average, only 1 in 25
applicants. Only 1 in 40 applicants are
accepted in programs at some of the best
public universities in Brazil. The
acceptance rates at less-rigorous private
colleges with steep tuition rates are
considerably higher. Coursework
focuses almost exclusively on applied
aspects of psychology. This intensive
preparation is the sole route to licensure.
A graduate degree in psychology,
without the requisite undergraduate

degree, will not result in licensure and
there are no reciprocal agreements with
other countries. Even though, until
recently, the majority of psychology
faculty members at universities had
obtained their own training in Europe
or the U.S., a psychologist migrating
from another country to Brazil must
have transcripts evaluated and then
complete the missing elements of this
required undergraduate training to be
licensed.

Upon completion of an
accredited undergraduate psychology
program, graduates are eligible for
licensure by regional/state branches of
the Federal Council of Psychology
once they apply and pay a fee.
Licenses are granted by state, but
requirements are the same throughout
Brazil. The Federal Council of
Psychology is also the entity
responsible for establishing and
maintaining professional ethics and for
censure and revocation of licenses in
the case of ethical violations.
Psychology is a respected profession in
this country, and this is reflected
economically. Beginning psychologists
in Brazil receive salaries higher than
those of other human service
professionals with comparable years of
education, including social workers,
nurses and public school teachers. It
should be noted, though, that
psychologists are still underpaid by
U.S. standards, many working for the
equivalent of ten dollars or less (US)
per hour.

Over 150 undergraduate
psychology programs exist at Brazilian
universities, all regulated, evaluated
and accredited by the Brazilian
Ministry of Education. There are also
43 graduate programs; 18 offer PhD
degrees in psychology. Currently,
about 700 Brazilian psychologists have
doctoral degrees. Universities employ
the majority of doctoral level
psychologists. There is a high demand
for doctoral level psychologists in
Brazil. Salaries are competitive and the
job outlook is favorable.

The majority of psychologists
in Brazil practice in urban areas.
Community organizations and social
movements operating in rural areas may
have psychologists on staff, although
few NGOs actively employ or involve
psychologists. Hospitals, industry and
social service agencies in rural areas do,
and a few psychologists may support
themselves in private practices in their
rural hometowns. Most Brazilian
psychologists, however, are employed
in private clinics near the cities. There
are relatively few psychiatrists in
Brazil, and nearly as many
psychologists as MDs. Both
psychologists and psychiatrists tend to
embrace psychoanalytic theory and a
psychobiological orientation has been
gaining advocates since the 1980s.
Prescription privileges are currently
limited to M.Ds; psychiatrists are
trained in medical schools and have
prescription privileges, while
psychologists do not.

Soc i 0 cuI tural/hi s toric al
psychological orientations, somewhat
similar to community and peace
psychology work in the U.S., are a
common orientation among Brazilian
practitioners. This perspective, similar
to Vygotskian social interactionism,
emphasizes the influence of
environment and social conditions on
human development and seeks to
improve individual mental health in
tandem with the social, environmental
and economic conditions that directly
influence it.

Currently, over 130,000
licensed psychologists practice in this
country of over 170 million people.
Over 70,000 students are currently
emolled in degree programs that will
result in licensure and 10,000 or more
psychologists join the workforce each
year. If this trend continues, Brazil may
soon become the country with the most
psychologists in the world; certainly a
country worthy of our Division's
attention!



Page 12 International Psychology Reporter

The Soviet Man and the Authoritarian Personality

Gidi Rubinstein, PhD
School of Behavioral Sciences, Netanya Academic College, Israel

Introduction

The present study examined
whether living under a Communist
dictatorship may increase one's level of
authoritarianism, thus testing the claim
that situational factors effect this per
sonality trait, and to determine whether
authoritarianism may develop within a
Communist dictatorship (Rokeach,
1960). Three groups were compared
regarding their authoritarianism levels
using Altemeyer's (1988) Right-Wing
Authoritarianism (RWA) scale: (a)
citizens of the Former Soviet Union
(FSU), who immigrated to Israel during
the seventies, (b) citizens of the Con
federation of Independent States (CIS),
who immigrated to Israel during the
nineties, and (c) a control group con
sisted of native-born Israelis.

Method

Three hundred subjects filled a
Russian (a = 85) and a Hebrew (a
.88) versions of RWA scale and a
demographic questionnaire. One hun
dred of the subjects immigrated to Is
rael from the FSU in the seventies (IS),
their mean age being 49 (SD = 7.90);
100 immigrated to Israel from the CIS,
their mean age being 41 (SD = 7.92),
and 96 were native-born Israelis (IB),
their mean age being 37 (SD = 9.57).
The two groups of immigrants filled in
a Russian version of the RWA and the
native-born Israelis filled in a Hebrew
version. All the subjects had a B.A. or
an M.A. degrees.

The research forms were adminis
tered in community centers and filled
out during Hebrew and other classes in
the presence of one of the research as
sistants and the instructors of the
classes and collected right after they
had been completed. To enhance maxi
mal cooperation, blood pressure of the
subjects was measured by the research
assistants, who were all nurses, before
and after filling out the questionnaires,

in exchange for the subjects' coopera
tion. A short explanation regarding the
importance of measuring blood pres
sure was also given before the research
forms were administered as part of a
community health project. This resulted
in 100% response rate.

Results

An ANCOVA, in which the
RWA scores were the dependent vari
able, the group (IS, NI, and IB) was the
independent variable, and subjects'
gender, age, and religiosity level
(which had been found to be related to
RWA in previous studies) were the
covariates, showed that the highest
RWA level was found among the IS.
According to Sheffe test, this signifi
cant difference is the result of the fact
that the RWA level of the IS is signifi
cantly higher than both that of the IN
and that of the IB (whose RWA mean
scores have not been significantly dif
ferent).

Pervious studies showed positive
relation between authoritarianism and
religiosity (Adorno et aI., 1950; Alte
meyer, 1981, 1988, 1996). The pattern
of this positive relation between these
two variables was found to be quite
different among the subjects of the pre
sent study. The distribution of religios
ity levels among the three groups indi
cated a significant relation between
level of religiosity and subjects' groups
affiliation. The vast majority of the two
groups of immigrants is secular,
whereas the levels of religiosity among
the native-born Israelis are more or less
equally distributed. This finding is
unique regarding the two groups of
immigrants, as previous studies had
shown a strong positive relation be
tween levels of authoritarianism and
religiosity. The highest RWA level in
the present study, however, is that of
the IS, in which the highest rate of
secular subjects is found as well, fol
lowed by the RWA of the IN and that

of the IB, where the rate of secular sub
jects is the lowest.

The unique pattern regarding au
thoritarianism and religiosity is also
supported by the political affiliation of
the subjects, which is completely dif
ferent from the relation usually found
between authoritarianism and political
affiliation. The rates of the supporters
of the three political blocks (Left-wing
parties, Right-wing parties, and Reli
gious parties) within each group show a
significant relation between the politi
cal identification of the subjects and
their groups' affiliation. More than half
of the IS, whose RWA level is the
highest, support the left-wing parties.
This finding is also completely re
versed to what is known so far from
previous studies carried out in the
world, as well as in Israel regarding
high RWA levels found among both
rightists and religious subjects.

Discussion

The authoritarianism level of the
immigrants of the seventies (IS), who
had been socialized in the FSU, when
the ideal was "The Soviet Man" and
whose affinity to the Jewish collective
and to Zionism has been stronger, was
found to be significantly higher than
both that of the immigrants of the nine
ties (IN), who had came to Israel from
much less monolithic sociopolitical
reality, where democratic procedures
had been included in the political sys
tem, economics had gone through pri
vatization processes, and collectivism
had changed into moderate individual
ism, and that of the native-born Israelis
(IB), who have always lived in a de
mocracy. This finding supports the
possibility of developing an authoritar
ian personality as a reaction to a Com
munist, and not only within a Fascist
right-wing dictatorship. A second novel
finding is that the highest rate of both
secular subjects and of supporters of
the left-wing parties was found among
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the seventies immigrants, who scored
highest on the RWA scale. This unique
pattern is discussed in terms of the so
ciopolitical context of the secular Zion
ist ideology, and interpreted as an ex
pression of nationalistic protest against
the Communist dictatorship.
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personnel had arrived after months of
grueling work in the southeastern
United States following Hurricane
Hugo almost one year before.

Since that time, , psycholo
gists interested in trauma have begun
studying the effects on caregivers of
working with victims of trauma6

. Re
search suggests that repeated exposure
to victims of trauma may evoke, in the
caregivers themselves, post-traumatic
symptoms or "secondary traumatiza
tion." . In this atmosphere of mutual
cooperation, health care, education,
nutrition and other infrastructure needs
were effectively addressed. In recent
years, however, a social and political
transformation has occurred. Not only
are local populations endangered dur
ing times of conflict, but their protec
tors have also become subject to physi
cal and psychological assault as well.
For example, the United Nations De
partment of Peacekeeping Operations
(DPKO) is currently engaged in four
teen missions around the world. Since
1948, in their efforts to provide safety
and dignity to the most vulnerable, over
1800 'blue helmets' have lost their
lives (civilian and non-civilian person
nel), the majority of deaths in more
recent years2

. Reports of jeopardy and
death for other humanitarian workers
are also mounting. Most recent to this
writing, six Afghan aid workers were
killed in two incidents in southern Af
ghanistan3

.

How can we understand the
effects on aid workers and peacekeep
ers of functioning under these stressful,
perilous conditions? A study of war
journalists published before the Iraq
war potentially provides some valuable
data4

. These reporters were non
combatants experiencing the horrors of
conflict and observing traumatic cir
cumstances in hot spots around the
world. Results based on interviews and
test data indicated significantly higher
rates of psychiatric symptoms among
war correspondents than journalists
with other types of assignments. These
reporters exhibited a higher prevalence
of symptoms of depression than in the
general population, rates ofPTSD simi
lar to combat veterans and increased
substance abuse. Discussion of these

results emphasized the need for inter
vention to ameliorate these secondary
effects of repeated exposure to trauma.
While there are obvious differences
between journalists and aid workers,
there are also compelling parallels,
including risking loss of life, suggest
ing that we give pause to consider these
results.

What can psychologists offer?

Historically, psychologists have been
interested in trauma and the sequalae of
trauma. There has been extensive re
search on trauma and post-traumatic
reactions, especially since the Viet
Nam Wars. More recently, psycholo
gists interested in trauma have begun
studying the effects on caregivers of
working with victims of trauma6

. Re
search suggests that repeated exposure
to victims of trauma may evoke, in the
caregivers themselves, post-traumatic
symptoms or "secondary traumatiza
tion." These secondary traumatic reac
tions, or "vicarious trauma," are viewed
as a response to the stresses of caring
for victims of trauma and as a conse
quence, may threaten the professional
functioning and personal welfare of the
caregivers.

At the U.N. DPIINGO confer
ence, I served as a moderator for a
workshop: "Human Security and Dig
nity for Humanitarian Workers" which
was co-sponsored by SPSSI, the APA
and the NGO Committee on Mental
Health. The workshop focused on ex
amining the physical and psychological
challenges facing today's humanitarian
workers in multicultural settings. Dr.
Nora Pharaon presented an innovative
model for addressing vicarious trauma
tization among social workers and
Imams in the Muslim, Arab American
community in Brooklyn, N.Y. Dr.
Justine McCabe detailed her collabora
tion with Ms. Sheila Platt in providing
creative workshops to build resilience
in humanitarian workers in the West
Bank and other places in the Middle
East. Dr. Joseph DeMeyer offered
thoughtful, sensitive perspectives on
the stresses that United Nations person
nel face each day. These presentations
and the ensuing discussion underscored

(Continued on page 17)
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International Education: No Longer Just an Option

Judith E. N. Albino, PhD, President
Alliant International University

Most of the academic admin
istrators in this room began our careers
in departments of psychology or related
disciplines, where international stu
dents generally were a small, albeit
interesting, part of what we did. We
have long known that US higher educa
tion is the best in the world, and so we
are not surprised when an occasional
scholar from another country, or a stu
dent wanting the best training possible
in his or her field, chooses to come to
the US. Moreover, the opportunity to
learn something about their countries of
origin from these students or visiting
faculty is generally viewed by us as
personally - and sometimes, profes
sionally - emiching. That was then.
Today, I believe that we are not doing
our jobs unless we are taking very seri
ously the internationalization of our
academic programs and our universi
ties. Although in 1999, President Clin
ton issued a Memorandum that com
mitted the federal government to sup
porting international education, many
point to the events of September 11,
2001, as the day when organized
(Presented at the APA Annual Meeting,
Toronto, Canada, Saturday, August 9,
2003, at the Academic Leadership Din
ner.) American higher education be
gan to grapple with the need to prepare
college graduates for life as citizens of
the world. In truth, there already were
many factors pushing us toward a
stronger focus on international educa-

tion.
Major advances in telecom

munications of the past few decades

have fueled the realization that we do,
indeed, live and work within a global
economy. In our large cities, and in
creasingly in rural areas as well, we are
encountering a multiplicity of language
and cultural differences that demand
not just recognition, but engagement.
The melting pot that was America a
century ago is once more being stirred;
the ingredients are just a bit different.

Last year, the American Coun
cil on Education responded formally to
the new challen es of international

education with its report called
"Beyond September 11: A Compre
hensive National Policy on Interna
tional Education." In that paper, which
is available online through ACE, three
broad objectives are stated:
Produce international experts and
knowledge to address national strategic
needs; Strengthen US ability to solve
global problems; and Develop a glob
ally competent citizenry and workforce.

The particular ways in which a
given institution, or department or pro
gram within an institution, can and
should respond to those objectives will
certainly vary, but there is no question
in my mind that higher education must
place this set of objectives higher
among our priorities than we have in
the past. We will be prodded to do that
by funding opportunities and by new
expectations that will become more
explicit with respect to the experiences
that we provide for our students.

Taking this challenge seri
ously will require several initiatives at
most institutions. These will nearly
always need to include: internationaliz
ing the curriculum, promoting multicul
tural competencies, encouraging inter
national exchanges, and requiring mul-

tiple language mastery.
I want to say just a bit about

the status of each of these four areas
across higher education, and then I
want to turn our attention briefly to the
internationalization of higher education
as it applies to psychology.

Internationalizing the Curriculum

Internationalizing the curriculum al
ways sounds like a good idea, but for a
variety of reasons it doesn't happen
very often. As faculty members, we
teach the things that we were taught,
what the best textbooks reflect as the
major issues, and what we have come
to know through our own research. In
most cases, that is limited to our aca
demic discipline as we have defined it
in the U.S., and to problems that are
salient in the United States. We can
feel good if we are able to give a few
examples from other countries or cul
tures, but we don't feel compelled to do
so. If there are international students in
the class who can offer those examples,
we usually let that happen -perhaps
with a mildly skeptical view about
where this all fits in.

Truly internationalizing the
curriculum, however, requires that we
go beyond occasional efforts and more
thoroughly examine the subjects that

we teach. While it would be umealistic
to attempt the inclusion of every na
tional perspective about a given topic,
it is not umealistic to expect that the

(Continued on page 15)
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(Continuedfrom page 14)

existence of national differences should
always be noted, and that students
should be stimulated to examine how
issues that vary across nations can also
change the way a topic is approached.

Internationalizing the curricu
lum is difficult and time-consuming
work, and a number of institutions have
found ways of jump-starting the effort.

At Missouri Southern State College,
perhaps the only state institution that
has been formally assigned and specifi
cally funded for an international mis
sion, the establishment of "theme se
mesters" has been important to realiz
ing their goal. Campus-wide activities
and programs are planned each semes
ter to emphasize a chosen country or
culture. The College has also focused
on the development of international
centers and focal areas within various
fields of study, and has exchange
agreements with 14 universities in
other countries.

In the same spirit of reaching
out to the entire campus, the State Uni
versity of New York at Binghamton
has developed a Global Interdependen
cies General Education requirement for
all undergraduates. Bimghamton also
offers an International Studies Certifi
cate Program and a Global Studies In
tegrated Curriculum, as well as area
studies programs.

More universities, too, are
experimenting with distance technolo
gies to bring international elements to
the curriculum. At AIU, a number of
our faculty have participated in teach
ing through an international satellite
system that brings programs on topics
of world interest to classrooms in more
than 20 countries. And classrooms can
be linked via computer, of course, pro
viding the opportunity for "virtual ex
change", which can compel the devel-

opment of comparative approaches in
the study of any discipline. At Fair
leigh Dickinson University, all under
graduate students are required to take
one online course per year that involves
interaction with students and faculty
from around the world.

Multicultural Competencies

Internationalization incorporates multi
culturalism, in the sense that structur
ing learning experiences to take into
account information from and about
other countries means that we must
understand the role that culture plays in
creating a set of circumstances that
differ from those in the U.S. That
learning occurs best when it involves
interpersonal experiences that allow
students to understand more deeply
how individuals from different cultures
think about and view a variety of is
sues.

The California School of Pro
fessional Psychology has long had a
deep commitment to multicultural per
spectives in education, research, and
training. The faculty have developed
thoughtful and effective approaches to

teaching multicultural competencies
throughout the curriculum that help
students to develop awareness and
skills for working with diverse popula
tions. In addition, multicultural compe
tencies have been defined for faculty.
Yet, I am becoming increasingly aware
that this model is a U.S. model, one
that is effective so long as we relate it
to the larger ethnic minority (in some
places, the new majority) groups of this
country. I am not persuaded that it
fully reflects multicultural competen
cies in the international sense of that
term.

This became something of a
sensitive topic when we merged the
CSPP and United States International

University. The new mission statement
for the university as a whole reflects
multicultural values by referring to our
mission to "educate citizens of the

world, ensuring the acqUIsItIon of
knowledge, skills, and competencies
essential to live, lead and solve prob
lems in a global society." Yet some,
particularly among the CSPP faculty,
feel strongly that the statement does not
reflect a value for multiculturalism.
The CSPP mission statement, which
remains in place for that school within
the university, referred instead to
"fostering respect for human diversity
in a multi-cultural society and combat
ing discrimination in all its forms." I
don't find the two incompatible, but
some in our university community ap
parently do.

The discussions around this
topic have fed my growing discomfort
with what seems to be a new set of
implicit expectation for how individu
als who are members of our newer
American ethnic minorities must fit in
to mainstream values and ways of be
having. Culturally learned behaviors
that are not always perceived as effec
tive or appropriate in the workplace,
are more readily accepted for some
groups than for others - depending, I
believe, on how familiar the larger so
ciety is with the cultural differences
that are reflected in those behaviors.
As we continue to assimilate the waves
of immigration of the last couple of
decades, we are faced with much that is
new and unfamiliar in human behavior,
and we are not developing the depth of
understanding that will help to build a
harmonious society.

In a recent issue of the Insti
tute for International Education Net
worker, I was struck by the inclusion of
a particular item in a list of outcomes
for international learning experiences.
It was described as "awareness of hu-

(Continued on page 16)
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man choices." When we take the con
cept of multicultural perspectives out
side the U.S., this notion of choices
changes dramatically what we see. The
poverty, the lack of even basic educa
tion, the social oppression and physical
torture that are commonplace in many
developing nations, for example, create
a very different understanding of
choices that dramatically impacts one's
world view. Acquiring the depth of
understanding that is needed to develop
multicultural competencies in a truly
global sense is, I believe, our greatest
challenge in the internationalization of
higher education.

International Exchanges

Forty-eight percent of U.S.
high school students recently surveyed
report that they would like to study
abroad during their college years, and
international exchanges today go be
yond the junior year abroad programs
that most of us remember. Many uni
versities run their own centers in other
countries, but there also are exchange
agreements with universities abroad, as
well as short-term tours and programs
that meet the needs of students who
cannot devote a longer period of time
to study abroad.

At AlU, we have the advan
tage of having our own universities in
two other countries - Mexico and
Kenya. Because we coordinate the
curricula of those campuses with our
U.S. campuses, we are able to facilitate
student experiences in those settings at
minimal cost and without the loss of
valuable time in moving through the
curriculum.

A small number of universi
ties are setting as their goal an interna
tional experience for every student.
And at Arcadia University, an interna
tional learning experience is required
not only of those who study at the Uni
versity, but also of those who work
there - and that means every employee
- from faculty to the cleaning staff.
The University is facilitating those ex
periences, and for some staff, these are
relatively short-term experiences, but
the point is that the University's com
mitment to internationalization is such

that they want everyone on campus to
know firsthand why the goal is impor
tant.

In spite of the apparent inter
est, the number ofU.S. college students
who actually go abroad each year is
much smaller - fewer than 150,000, or
about one-third the number of interna
tional students who come to this coun
try. In part for this reason, interna
tional exchange needs to be thought of
in terms of faculty members as well as
students. What faculty can bring back
from their international experiences
adds enormously to our ability to inter
nationalize the curriculum. At AlU, we
especially encourage sabbatical propos
als that involve international study,
teaching, or research. We also regularly
host faculty from our international
campuses in the US.

Other universities have taken

interesting approaches to insuring inter
national perspectives among the fac
ulty. At the University of Richmond,
small groups of faculty members focus
each year on a particular country, in
preparation for a 3-week visit to that
country during the spring semester.
The knowledge and information they
gain is fed directly into the curriculum.
And at Colorado State University, a
mentoring program takes faculty to
developing countries where they sup
port a variety of projects, working with
young professionals in those countries.
As a part of this work, they prepare
interdisciplinary case studies that can
be used in the CSU curriculum.

Language Mastery

Over the past forty years, for
eign language enrollments have
dropped from about 16 percent of en
rollments in the 1960's to less than 8
percent by the 1990's. But the trend
that began in the late sixties to drop
language requirements in both the un
dergraduate and graduate curricula for
most degrees has begun to reverse it-

self. From 1995 until 1999, enrollments
grew by nearly 5 percent. Moreover,
the number of languages in demand by
students on our campuses has ex
ploded. Although Spanish, French, and
German still account for 80% of for
eign language enrollments, Chinese and
Arabic have shown the greatest growth.
Because language and culture are so
inextricably related, the study of lan
guages is critical to multicultural com
petency, and multicultural competency,
ultimately, must be at the heart of our
efforts to internationalize higher educa
tion.

I believe that we need to re
quire mastery in at least two languages
for any degree program. And inciden
tally, I answer yes to the often asked
question of whether a heritage, or non
English native language should count 
but no to Fortran, as was the case when
I was a graduate student! There was a
time when speaking a second language
was considered a hallmark of the edu
cated person. But as the U.S. economy
boomed in postwar years and became
the one to which all other economies
were tied, we seemed to lose that per
spective. Interestingly, it coincided
with the expansion of professional and
applied fields of studies within our uni
versities.

The neglect of language study
within U.S. higher education stands in
sharp contrast with the approach of
most other nations, which have long
recognized the importance of language
study in our global society. Suffice it
to say that we will be making a mistake
if we do not return to the study of lan
guages as an integral part of most
higher education programs and cer-

tainly a critical element in the interna
tionalization of our institutions.

Internationalization of Psy
chology Education Interest in interna
tional topics among American psy

(Continued on page 17)
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chologists obviously is growing, if the
creation of Division 52 is any indica
tion. I believe it is also the case that,
just as the us is the acknowledged
leader in higher education, it may be
acknowledged leader in the develop
ment of psychology as an academic
discipline and a profession.

Having said that, I want to add
that I believe this imputed status cre
ates an obligation for us to perform in a
way that recognizes the importance of
our discipline within a complex global
society. Yet on the whole, our research
does not demonstrate that, our practice
does not demonstrate that, and the edu
cation of our future generations does
not demonstrate such a commitment.
Occasional attendance at an interna-

tional psychology meeting is not
enough.

Everything that I have said
about the importance of training the
next generation to live, lead and solve
problems in a global society is even
more true for the training of psycholo
gists. We need to seriously consider
each of the elements of internationali
zation that I have discussed in terms of
its place in the education of psycholo
gists. Again, those were: curriculum
change, multicultural-multinational
competency, international exchange,
and language competencies.

At AID, we have been in
volved in a number of activities related
to internationalization of the psychol
ogy curriculum, but not nearly enough.

We are offering a masters program in
clinical psychology in Japan, but there
is no opportunity to participate for our
graduate students or faculty who do not
speak Japanese. Our Organizational
Psychology program will launch a col
laborative degree program in Thailand
next year, and this could present more
opportunities for internationalizing our
programs in the U.S. We have psy
chology programs in Kenya and Mex
ico, but we have not yet developed a
program for insuring that more of our
U.S. students interact with those pro
grams. The excuses will be familiar to
you: the curriculum is full, there isn't
time, and it's expensive.

But some of our faculty are
beginning to believe that this objective
is just as important as the one we set 10
to 15 years ago, when we began to
build multicultural perspectives into the
curriculum and the learning environ
ment. Consequently, we are working
to develop a program that will allow
Spanish-speaking clinical students to
have a supervised practicum experience
in Mexico.

In closing, I have come to
think that the greatest challenges before
the world today have nothing to do
with technology, biology, or "rocket
science," if you will. Rather, they are
the challenges of human behavior, hu
man relationships, and human under
standing. For that is what failed on
September 11, 2001, and that is what
continues to fail us in Iraq and in Libe
ria, and in countless other places
around the globe. Weare psycholo
gists, and these are our problems. We
need to rise to the occasion and make a
difference. But we will do so only to
the extent that we prepare psycholo
gists to live and work in a complex,
global society.

(Continuedfrom page 13)

the value of training and education in
trauma and vicarious trauma for social
service providers, leaders of spiritual
communities and for humanitarian
workers.
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• CROSS-CULTURAL PERSPECTIVES •
How Can Japanese Society be Explained From a Cross-Cultural Point of View?

Takashi Naito, PhD, Ochanomizu University, Tokyo, Japan
Uwe P. Gielen, PhD, St. Francis College, Brooklyn, New York

We argue in this article that
cross-cultural psychologists need to
think of modem societies such as Japan
as constantly changing and open to
foreign influences rather than explain
ing them in terms of relatively static
concepts such as collectivism, or any
other labels that social scientists have
attached to East Asian cultures.

Two types of approaches to
cultural factors are discussed in this
article: the "culture-comparative ap
proach" and the "culture-contact-and
conflict approach." The first approach
aims to identify the cultural differences
and communalities between groups
and/or differences of underlying psy
cho cultural mechanisms operating in
the cultural groups under comparison.
Typical studies in this tradition com
pare societies with respect to concep
tions of self, moral judgment, commu
nication styles, collectivism
individualism, and so on. In contrast,
the second approach focuses on cultural
interactions between persons from dif
ferent cultures, and a major purpose of
such studies is to elucidate psychologi
cal processes that underlie cultural con
flicts between and within individuals.
The culture-contact-and-conflict ap
proach has grown in importance be
cause Japanese society is increasingly
influenced from the outside.

Interactions Between Japanese and
Members of Other Cultures

The opportunities of Japanese
people to interact with foreign people
have steadily increased in recent dec
ades. In addition, the quantity and qual
ity of information about people in other
countries is rapidly improving through
the development of the mass media and
technology such as the Internet. Espe
cially noteworthy in this context is the
increase of interactions with citizens
from other Asian countries. According

to a report by the National Institute of
Social Security and Population Prob
lems (2003), the number of foreign
people who entered Japan amounted to
5,400,155 in 2001, which amounts to
almost four times the number in 1980.
Over half of these foreign visitors came
from Asian countries. As for interna
tional students, the total number of
international students who study in
Japan has increased tenfold between
1983 and 2003. More than ninety per
cent of the international students came
from Asian countries such as China,
South Korea, and Taiwan (Ministry of
Education, Culture, Sports, Science,
and Technology, 2003). Furthermore,
numerous Japanese businessmen and
others have spent time working over
seas and with foreign employees, a
development that is inducing many of
them to study foreign cultures and atti
tudes in considerable detail.

While the above mentioned
numbers may appear small in compari
son with countries such as Germany
and the U.S., they have a special mean
ing for Japanese society, where the
prevailing belief has been that it is
made up of one, and only one, major
ethnic group.

Interactions between Japanese
and Asian persons and groups can lead
to a variety of cultural conflicts that
need to be resolved. In response to
these and other developments, the Ja
pan Society for Multicultural Relations
was established in 2002. The society
covers research areas such as sociol
ogy, psychology, language, communi
cation, and area studies. The newly
established society is expected to en
hance communication among social
scientists from different disciplines
who are apt to employ a variety of ap
proaches to elucidate cross-cultural
comparisons and interactions.

Two Approaches to Cultural Prob
lems in Japan: The Culture
Comparative Paradigm and the Cul
ture-Contact-and-Conflict Model

One response by social scien
tists to the internationalization of Japa
nese society has been to conduct an
increasing number culture-comparative
studies (Gielen & Naito, 1999; Wata
nabe & Ohtsuka, 1979). For example,
some social psychologists have at
tempted to explain Japanese concep
tions of self and morality by pointing
out their collectivistic nature.

Collectivism-individualism
has become the master dimension that
many cross-cultural psychologists are
employing to explain differences be
tween East Asian societies such as Ja
pan and Western societies such as the
United States. According to this line of
reasoning, Japanese children learn from
infancy on to merge their self with that
of their mothers, acquire exquisite in
terpersonal sensitivity in group situa
tions, practice humility rather than as
sertive self-presentation strategies, and
merge their personal priorities with
those of the group. In contrast, the indi
vidualistic cultural script for modem
Americans is said to emphasize self
reliance, autonomy, and the priority of
self-chosen goals over the goals of the
collective (Naito & Gielen, in press).
There is only one problem with such
explanations: Recent research shows

(Continued on page 19)
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that in many cases, Japanese and Kore
ans are not more collectivistic than
European-Americans (Matsumoto &
Juang, 2004; Oyserman, Coon, & Kem
melmeier, 2002). While a number of
methodological and substantive reasons
may be adduced for these findings, they
do suggest that the traditional contrast
between "The collectivistic East" and
"The individualistic West" has been
overdrawn. After all, Japanese society
has for decades undergone a relentless
modernization process, and moderniza
tion along the lines of liberal democ
racy generally leads to more individual
ism, greater cultural and personal vari
ability, increasing receptivity to cul
tural influences coming from abroad,
smaller families that place a greater
emphasis on individual development
and choice, contested gender roles, and
a greater awareness of minority group
lifestyles and problems. These social
psychological processes can readily be
discerned in modern Japanese society,
and they are best explained by a cul
ture-contact-and-conflict model rather
than by the traditional culture
comparative approach.

For instance, some researchers
interested in culture contact have stud
ied the adaptation of Japanese people to
foreign cultures and the adaptation
problems of Japanese persons who
grew up in Chinese foster families after
the end of World War II in Mainland
China and later returned to Japan.
Other psychologists have explored the
adaptation problems of foreigners liv
ing in Japanese society, such as stu
dents and laborers from foreign coun
tries, foreign brides from the Philip
pines (Samonte, 1994), and so on.
While most of these studies have fo
cused on acculturation problems of
minority members, other researchers
have pointed to the potential of return
ing students from abroad to have an
impact on Japanese society (Hoshino,
1988; Minoura, 1991). In this way,
interactions between minority and
mainstream persons often lead to mu
tual change and adaptation.

Additionally, some studies
have suggested that historical analyses
can provide valuable background infor
mation for the explanations of psycho-

logical phenomena. For instance, Japa
nese culture has a very long history of
interaction with Chinese and Korean
cultures that can be used to throw a
light on numerous psychological ques
tions pertaining to psycholinguistics,
moral reasoning, ethnic identity forma
tion, worldviews, and intergroup com
petition.

Some authors who have stud
ied conflicts between Japanese people
and other Asian people, have empha
sized that "Asian cultures are not one."
Hayashi (1995), for instance, argued
this point by citing findings from his
collaborative research which compared
attitudes about interpersonal relations
between some South Asian cultures and
Japan (e.g., Hayashi & Akiyama,
1982). In these studies, both Thai and
Japanese respondents preferred warm
hearted bosses. However, the Thai re
spondents were less willing to work
overtime at the expense of family rela
tions than the Japanese respondents.
Consequently, Japanese employers may
be perplexed when their Thai employ
ees reject overtime work in spite of the
fact that they have warm relations with
them. These and other findings suggest
that the quilt of Asian cultures has
many hues that cannot be captured by
broad generalizations about "Asian
attitudes," "Asian forms of collectiv
ism," "Asian family systems," and so
on.

Conclusion

The culture-contact-and
conflict approach, especially with re
spect to Asian countries, has general
implications for cross-cultural research
both in Japan and elsewhere. It sug
gests, for instance, that commonalities
of cross-cultural results should not be
too easily regarded as convincing evi
dence for the universal nature of human
beings. Instead, culture-contact-and
conflict studies can remind us that
some communalities are the result of
diffusion from other societies based on
an intercultural learning process while
other similarities reflect a shared proc
ess of modernization and societal evo
lution.

Because Japanese and other
Asian societies have been changing at a

rapid rate for both endogenous and
exogenous reasons, it is important that
cross-cultural and international psy
chologists take sufficiently into account
their increasing complexity, multicul
tural character, uneven rates of cultural
change, internal differentiation and
contradictions, and exposure to mani
fold influences from abroad. Much the
same may be said to hold true for try
ing to explain the behavior of individu
als in most other societies located
around the globe.
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Introduction

Human survival and wellbe
ing are now embedded in a complex
and interdependent global web of eco
nomic, political, social, technical, and
environmental changes including rapid
globalization, growing low-intensity
wars, widespread environmental degra
dation, international poverty, and dra
matic population increases in develop
ing nations. Our response to these
changes will shape the nature, quality,
meaning, and survival of our lives in
this century. Unfortunately, in many
instances, our response has continued
to be war and violence (Marsella,
1998). War and violence have been
present throughout human history, and
many say it is doubtful that the future
will bring any major change in this
response. Indeed, there are a consider
able number of scholars (e.g., Sigmund
Freud, Edmund Wilson) who believe
there is an inborn predisposition to war
and violence because of evolutionary
forces that led to survival of the fittest
- with the fittest being the strongest
and most powerful. Yet, there is also
growing evidence that non-violence
and peace may be equally compelling
options for survival of the fittest (e.g.,

Paige, 2002). It now appears that the
Twenty First Century will be the arena
in which these two positions will be
contested.

The causes of war and vio
lence can be found in the moral, eco
nomic, political, and psychological
domains of human life. These causes
are often complex, interactive, and sub
ject to opinion and controversy. The
results of war and violence are, how
ever, not subject to debate. The costs
and consequences of war and violence
are many, varied, and destructive. In all
instances, they extend and endure far
beyond the period of actual conflict and
strife. This simple truth must be con
sidered when the "true" costs and con
sequences of war are considered and
weighed against the choice of peace
and other non-violent approaches to
conflict resolution. Though ultimately
nations and individuals may make deci
sions to make war rather than peace,
knowledge of the broad spectrum of
consequences and costs might attenuate
the impulses toward war and violence.

Changing Patterns of War and Con
flict

For many years, wars were
fought between and among nations or
well-defined territorial and sub-cultural
groups. The wars consisted primarily of
military forces fighting one another on
famous battlefields in which soldiers
were killed with impunity and disre
gard for any humane impulse. Eventu
ally, battles moved from massive ar
mies encountering one another on
fields of death to the use of technologi
cal weapons including planes, tanks,
rockets, nuclear bombs and other weap
ons of mass destruction. But, in the
decades following World War II and
the Korean War, the patterns of war
began to. change and new trends
emerged. This trend began with wars
of liberation from colonialism in the

post-World War II era (e.g., Algeria,
Israel, Kenya) and moved to wars of
ethnic identity and ethnic assertion
(e.g., Bosnia, Rwanda), many of which
continue today. Yet another change in
war and violence has the growing
worldwide terrorism movements that
use bombs, assassinations, cyber war,
and bio-substances. Table 1 lists the
changes in war patterns in loose
chronological order.

TABLEt
CHANGES IN PATTERNS

OF WARS AND VIOLENCE

• Wars between nation states (e.g.,
Napoleonic Wars WWI, WWII)

• Wars of liberation from colonial
rule following WWII (e.g., India,
Kenya, Algeria)
Wars of ethnic identity and assertion
(e.g., Sri Lanka, Tibet, Balkans)
.Wars against international criminal
cartels (e.g., Colombia) and armed
thugs (e.g., Sierra Leone)
• Wars for and against religious
fundamentalism (e.g., Algeria, Af
ghanistan)
• Wars of terrorism, narco-war,
industrial espionage, money launder
ing, cyber wars

Max Manwaring (2002) of the
Strategic Studies Institute of the US
Army War College notes that the new
world economic and political order is
very different. He posits four charac
teristics of the new situation we are
facing:

First, the world has seen and will con
tinue to see a wide range of ambiguous
and uncomfortable threats in the "gray

(Continued on page 21)
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area" between war and peace. These
threats and challenges are the conse
quences of root cause pressures and
problems perpetrated and/or exploited
by a variety of internal and interna
tional political actors. They are mani
fested by transnational iIlegal drug traf
ficking, organized crime, corruption,
terrorism, warlordism, insurgency, civil
war, regional wars, humanitarian prob
lems such as large-scale refugee flows
and famine, and the horrors of ethnic
cleansing.

Second, as a consequence, there is a
need to redefine "enemy," "power,"
and "victory." The enemy is no longer
a recognizable military entity or an
industrial capability to make traditional
war. The enemy now becomes
"violence," and the causes of violence.
Power is not simply combat firepower
directed at a traditional enemy's mili
tary formation or industrial complex.
Power is multi-level and combined
political, psychological, moral, infor
mational, economic, societal, military,
police, and civil bureaucratic activity
that can be brought to bear appropri
ately on the causes as well as the perpe
trators of violence.

Third, these ambiguities intrude on
the "comfortable" vision of war in
which the assumed center of gravity
has been enemy military formations
and the physical capability to conduct
war. Clausewitz reminds us, however,
that "in countries subject to domestic
strife . . . and popular uprisings, the
[center of gravity] is the personalities
of the leaders and public opinion. It is
against these that our energies should
be directed."2 Thus, in contemporary
intra-national conflict, the primary cen
ter of gravity changes from a familiar
military concept to an ambiguous and
uncomfortab Ie political-economic
psychological-security paradigm.

Fourth, the conflictual means to se
cure, maintain, and enhance interests
abroad have become multi
dimensional, multi,lateral, and multi
organizational. Conflict is no longer a
military to military confrontation. Con
flict now involves entire populations.

Conflict now involves a large number
of national civilian and military agen
cies, other national civilian organiza
tions, international organizations, non
governmental organizations, and sub
national indigenous actors involved in
dealing in one way or another with
complex threats to security, peace, and
well-being (Manwaring, 2002).

Thus, what is now at stake for
the world's nations and sub-national
groups is identity, meaning, status,
wealth, power, and most of all, sur
vival. Survival has clearly become the
justification for action, even if the ac
tions are setting new precedents in in
ternational governance, diplomacy, and
the conduct of war and violence. The
emphasis on "survival" compels us to
rethink our basic assumptions about the
nature of human coIIective life. Today,
the quest for identity, meaning, power,
status, and wealth have merged with
"survival" to create a contemporary
situation that is unique. Anything,
even terrorism and the use of weapons
of mass destruction can become justifi
able.

Motives for War Violence

Why do nations make war?
Marsella & Noren (2002) noted that the
motives for war and violence are nu
merous and cut across many different
human impulses from security from
danger to freedom-seeking revolts
against oppression. Some of the many
reasons for war and violence include
the following: (1) defense of national
interests (e.g., Japanese attack on Pearl
Harbor), (2) religious hatred (e.g., Cru
sades; Bosnia; Nigeria; Sudan) (3) op
pression of minorities seeking freedom
and independence (e.g., Tibet; Chech
nya; Northern Ireland), (4) historical
antagonisms (e.g., Burundi; Israel
Palestine; Pakistan-India), (5) the ties
of military alliances and pacts that cou
ple attacks on one nations to support
from others who are part of the alliance
(6) halting competing politi
cal/ideological expansion (e.g., Viet
namese War), (7) protection of needed
resources (e.g., Persian Gulf War, Suez
Canal crisis), (8) liberation from ideo
logical communism (e.g., Cold War) or
from governments deemed unfriendly

(e.g., Coalition Iraq War), (9) liberation
from colonialism (e.g., South Africa;
India; Indonesia, Algeria, American
Revolutionary War), (10) territorial
expansions (e.g., Japan in China; Israel
in Palestine; Soviet Union in Eastern
Europe), (11) national needs and de
sires for power, control, and dominance
(e.g., Nazi Germany, Victorian Eng
land). To these motives must be added
yet another motive, (12) the personality
and temperament ofa nation's leaders.

A nation in the hand of a
megalomaniac dictator may be subject
to their leader's evil inclinations.
Through denial of information, through
the fanning of racial and religious fires,
and through promises of great things to
come - of new destinies and new pur
poses - all powerful dictators can shape
the mentality of their people. Consider,
for a moment, what Hitler, Mussolini,
Tojo, Lenin, Stalin, Mao Tse Tung, Pol
Pot, Tito, Idi Amin, Kim II Jong, Sad
dam Hussein, and other dictators did in
their pursuit of personal power and
self-aggrandizement. Because of mega
lomaniac dictators, wars and political
oppression in the twentieth century
achieved new levels of horror. In many
instances, dictators were able to mobi
lize the dark side of their nation's
population by fostering a widespread
"true believer" mentality.

Early writers such as Eric
Hoffer (1957) and Adorno, Frenkel
Brunswik (1958) identified a configu
ration of personality characteristics that
are encouraged and fostered by some
leaders to promote their own evil ambi
tions including low tolerance for ambi
guity, xenophobia, ethnocentrism, obe
dience, dehumanization, self righteous
ness and moral justification, ideological
simplicity, and the blind acceptance of
certain beliefs. These qualities are ac
tually found in many fundamentalist
religious groups. They reject any ques
tioning of the belief systems advocated,
and they promote absolute conformity
and order. In this way they become
fanatics, extremists, and true believers.
Hoffer (1951) writes:

It is doubtful whether the fanatic who
deserts his holy cause or is suddenly
left without one can ever adjust himself
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Page 22 International Psychology Reporter

(Continuedfrom page 21)

to an autonomous individual existence.
... An individual existence, even when
purposeful, seems to him trivial, futile,
and sinful. To live without an ardent
dedication to is to be adrift and aban
doned. He sees in tolerance a sign of
weakness, frivolity, and ignorance
(Hoffer, 1951, p. 9)

Because of these dictators and
demagogic leaders, the 20th century
was the most violent and destructive
period in the history of humanity.
More people were killed, permanently
injured, and psychological traumatized
in wars and governmental oppression
than in all of the previous centuries of
recorded history. Table 2 displays a
listing of major wars in the 20th cen
tury.

Table 2

Major Wars of the 20th Century

Afghan-Russian War
Rwandan Civil War
Anglo-Boer War
Persian Gulf War
Arab-Israeli Wars
Russian Revolution
Armenian Genocide
Russo-Japanese War
Balkan Wars (Early)
Russo-Finnish War
Bosnia/Croatia
Sino-Japanese War
Cambodia (1976-92)
Somalian Civil War
Falklands War
Spanish Civil War
Grenada Operation
World War I
India-PakistanWars
World WarU
Iran-Iraq War
Indo-Wars China
Halo-Ethiopian War
French-Algerian War
Korean War
International Terrorism

Additionally, American mili
tary forces have been involved in over
60 limited wars worldwide since 1899

on five continents. Twenty of those
conflicts exceeded 10 years in duration
and many continue. The National De
fense Council Foundation, a non-profit
organization in Washington D.C. re
ports that there are 59 violent global
conflicts now in progress, not including
11 countries on a "watch list" due to
limited violence or the potential for it.

But, even more than the wars,
domestic oppression by regimes of
terror resulted in a more sizeable num
ber of human deaths. For example,
Table 3 (Rummel, 1994) lists some of
the 20th century's bloodiest mega mur
ders. As Table 3 indicates, Josef Stalin
And Mao Tse Tung, despots still re
vered by some in their own country,
accounted for more than 80 million
deaths. It is difficult to believe that
single human beings can somehow be
responsible for such an enormous num
ber of deaths. Their absolute control of
the government left a legacy of vio
lence and hate that will remain for cen
turies.

Table 3
Twentieth Century Mass Murders

Dictator - Country - Years -Murdered

Joseph Stalin-USSR-1929-1953-42,672,000

Mao Tse Tung- PRC-1923-1976 -37,828,000

Adolf Hitler- Germany -1933-1945 -20,946,000

Chiang Kai Shek -China -1921-1948-
10,214,000

Tojo Hideki - Japan -1941-1945 - 3,990,000
1937-1945 (China)

Pol Pot - Cambodia -1968-1987 - 2,397,000

Josip Broz Tito -Yugoslavia -1941-1987
1,172,000

Idi Amin -Uganda - 1971-1978 - ???

Costs and Consequences of War and
Violence

Amidst the struggle for mili
tary victory, many consequences and
costs of war may not be immediately
apparent. There is a tendency to moni
tor wars in terms of the number ofmili
tary and, more recently, civilian deaths,

injuries, and missing. As the United
States of America watched the Viet
namese War and the Gulf War unfold
before their eyes while they ate dinner
watching TV, progress or loss was
gauged in military statistics - daily
body counts. What is especially note
worthy is that many American soldier
deaths in Vietnam were not related to
combat. For example, Hallett (1998)
notes that of the more than 58,000
American deaths, 10,700 were "non
hostile" deaths from malaria, truck ac
cidents, and equipment failures. And,
of course, there are the countless civil
ians who are killed by intention or er
ror, victims of "collateral damage" with
no medical care. Millions are com
pelled to become refugees or internally
displaced persons (lOP) for the rest of
their lives. How can we index the hor
ror of refugees and IDPs? It does noth
ing to say that there are more than 40
million refugees and lOPs in the world
today, led in number by the tragedy of
Afghanistan and the IDP horror that
has become Sudan.

While war combat statistics
are often the immediate arbiter of the
war's success or failure, there are many
other costs that are often ignored until
later times when they become apparent.
What cannot be ignored is the simple
fact that wars have enormous moral,
economic, political, psychological, and
health costs. In the last year of World
War I there was an influenza epidemic
that originated among U.S. soldiers in
Texas and carried by troops to Europe.
By the end of 1919 the pandemic had
cost 30,000,000 lives worldwide. A
recent World Health Organization news
release reports deaths from the AIDS
virus festering in the war zones of Sub
Saharan Africa claimed 3.1 Million
lives in 2002 and 650,000 died in East
Asia.

Consider the costs and conse
quences of the Vietnamese War, which
the United States fought between 1964
1974. The Gilder Lehrman Institute for
Online History (December, 2002) re
ports the following war statistics:

An estimated 58,132 Americans died
in Vietnam. More than 150,000 were
wounded, and 21,000 were perma-
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nently disabled. More than 3 million
Americans, average age 19, served in
the Vietnam War. An estimated
100,000 Americans fled the United
States to avoid serving in the conflict,
and approximately 50,000 American
servicemen deserted. The Veterans
Administration estimates that 830,000
Vietnam vets suffered symptoms of
post-traumatic stress disorder, of whom
480,000 were so deeply affected that
they can be considered disabled. Sev
eral hundred thousand American troops
were exposed to defoliants such as
Agent Orange. The estimated cost of
the war in Vietnam during the Ken
nedy, Johnson, and Nixon administra
tions was $176 billion...

But the war's greatest costs
and suffering were borne by the Viet
namese people, who may have lost 2
million lives during the conflict. Hun
dreds of thousands of South Vietnam
ese were displaced from rural villages
and their families splintered....The
countryside was ravaged by herbicides
and bombs. Between 1964 and 1969,
the United States dropped more than
nine times the tonnage of high explo
sives on Vietnam as it did in the Pacific
theater during World War II. After the
war, North Vietnam detained 50,000 to
100,000 former supporters of the Sai
gon Regime. Over a million "boat peo
ple," consisting largely of Vietnam's
persecuted Chinese minority, fled per
secution in the country (Gilder
Lehrman Institute of American History,
2003).

But the actual consequences
and costs for the United States were
much more than the tragic loss of life
(Gilder Lehrman Institute of American
History, 2003). The Vietnamese War
directly and indirectly led to the fol
lowing:

-An excessive burden upon the US
Economy that led to inflation (and high
interest rates for over a decade).
-An undermining of US commitment to
internationalism
-A weakened US military resolve and
confidence that is only today recover
ing because of terrorism
-The loss of a sense of American moral

superiority - Americans were no longer
the "good guys"
-A national sense of collective trauma
-A felt sense of abandonment among
many American soldiers resulting in
widespread anger and resentment
among veterans
-Alterations in the political power base
of the Democrats and a turning of many
voters toward Republicans
-An increase in American suspicion
and distrust toward their own govern
ment
-An increase in the relationship gap
between generations
-The revelation of direct lies and deceit
by federal government officials and the
US military
-A totally divided American public in
which members of families sometimes
fought over different sides
-An undermining of global confidence
and trust in the US government and its
military
-The revelation that the American mili
tary could be defeated by guerillas and
terrorists and others using non
technical means
-Increased exposure of Americans,
especially soldiers, to illegal drugs,
disease and prostitution.

Let us review and reflect
upon some of the costs and conse
quences of war and violence in greater
detail.

Moral Costs

Wars are not soon forgotten, nor are the
arguments over those who were respon
sible for the conflict. The debate re
garding those who were responsible
introduces the moral dimension. Who
are the good people and who are the
bad people? What groups will be held
before history as being sources of evil
and malevolence? Former enemies of
ten remain enemies for decades or even
centuries, and the arguments regarding
the evil becomes grist for textbooks
that teach and inform future genera
tions; this is especially true when it
comes to justifying the war in the first
place. As histories are written, certain
parties are condemned for centuries or
more. Will Great Britain ever be free
of its Victorian impulse to colonize the
world and, in the process, to exploit,

abuse, and often kill indigenous peo
ple? These things are never forgotten,
even in the contemporary British mind.
The famous 120 year old scolding and
lesson in morality given in 1880 to the
avaricious British Prime Minister Dis
raeli (1804-1898), leader of the Tory
Party, by his opponent William Glad
stone (1809-1898), leader of the Lib
eral Party, when Disraeli wanted to
proceed with further conquests in Af
ghanistan can serve as a moral re
minder. Gladstone stated:
"Remember the sanctity of life in the
hill villages of Afghanistan, among
the winter snows, is as inviolable in
the eyes of Almighty God, as can be
your own" (Quoted in Porch, 2001, p.
38).

Who is right and who is
wrong is never defined by winning.
Consider the fact that in contemporary
Japan, textbooks and politicians still
contend that Japan was the victim of
World War II, pushed to enter the war
by Western hegemony. Even actual
events such as the brutal slaying of
more than 250,000 Chinese people in
Nanjing (Nanking) by the Japanese
Army are denied or said to be Western
or Chinese propaganda. At some point,
however, different points of view be
come available, and with them, the
forces of conscience begin to exact
their toll and cries go out for revisions
in the written histories. Can African
Americans ever escape the anger and
collective trauma imposed by slavery in
early America? Slavery is held up as a
moral issue before the contemporary
American conscience. It can never be
forgiven. And what of the forgotten
stories of American Indians who were
slaughtered as the United States contin
ued to expand? The American Indian
Wars lasted from 1778 until 1890.

The same will hold true for
Israel as it pursues its vengeful attacks
on Palestinians. In doing so, Israel has
violated more UN resolutions than any
other country. The position of moral
authority it once held in the years fol
lowing World War II has now been
lost. In the minds of many, Israel is
now seen to be acting in the very same

(Continued on page 24)



Page 24 International Psychology Reporter

(Continuedfrom page 23)

way the Nazis did in that terrible period
of persecution of the Jews in Warsaw
Ghetto. They are murderers as sure as
the suicide bombers are murderers.
The world wanted and expected so
much more from Israel in the face of its
past history. What it now sees is mind
less brutality that will continue for gen
erations and the risk of escalation into a
world war.

The moral costs of waging
war and violence are critical to a na
tion's future sense of well being and
righteousness. Can a nation that uses
torture, rape, and other forms of vio
lence ever escape a future day when
these will not weigh upon their collec
tive sense of guilt and identity? Ger
man citizens are shocked when they
hear what occurred in concentration
camps, and to this day, five decades
later, aspersions against German char
acter continue. No matter how much
they apologize - and even offer war
reparation payments - the moral stain
continues to sully and tarnish their na
tional character. The horrors of war
and the stench in their nostrils remain
burned in the psyches of those who
fought as soldiers. Killing enemy
troops, even for self-protection leaves
scars, a permanent image of all actions
in the soldier's mind. Later, the memo
ries often become haunting.

Thus, the consequence and
true cost of war is an enduring moral
burden that will rise again and again as
a reminder of a tarnished national or
sub-national group character. Here
collective guilt and shame stain and
erode 'l positive sense of identity and
self-worth. It is possible that we did
these things? Children ask their fathers
and grandfathers, but the answers, no
matter how qualified, leave a moral
scourge that cannot be erased by time
or future good deed. History is seldom
kind as it becomes written and rewrit
ten from different points of view.

Economic Costs

Economically, the costs of war are of
ten felt for decades as the reconstruc
tion and rebuilding of opposing nations
or subgroups assumes billions in unan
ticipated costs, such as the clearing of

mines, occupation by peacekeeping and
enforcement forces, humanitarian assis
tance, the rehabilitation of the injured,
and the long-term costs of treating hu
man minds scarred by trauma (i.e.,
PTSD). Further, entire economies need
to be reestablished in place of the war
time economies fueled by military arms
and military priorities. Sometimes, the
military-industrial complex that domi
nates an economy during the war pe
riod never disappears. It becomes a
dominant force in the post-war period
(i.e., the United States and Russia),
with global macroeconomic impact as
weapons of destruction are built, prolif
erated among nations and inevitably
become used.

What is critical here is also the
sheer amount of money that is spent to
perpetuate mega lethal weapons in the
face of other pressing social and medi
cal priorities. In 2001, according to
Department of Defense figures, the
United States spent more on its defense
budget (375 billion dollars) than the
combined total of all other developed
nations combined including China,
Russia, and the United Kingdom. In
2002 that expense rose to $394 billion.
The budget for Foreign Aid was a mere
$10 billion. What could be done to
heal the world and our own society
with such an amount of money? Once
war occurs, it is more than the cost of
defense that becomes a demand upon
the economy. There are excessive in
surance costs, bankruptcies, reduced
money for investment, non-related in
dustries lose capital, there is a reduc
tion in tourism around the world and
the flow of money to developing coun
tries becomes attenuated. Can the
United States economy really support
massive rebuilding in Afghanistan for
the next decade, the Middle East, East
Asia and South America simultane
ously and still have a healthy domestic
economy? It is said by some that war
can boost an economy and this is cer
tainly true for some sectors and some
people. But ultimately wartime econo
mies must bust as we witnessed during
the post Vietnam War period. No na
tion can sustain an endless pouring of
money into a war without paying a
hefty price later, economically and
morally. War material is not a capital

investment; it does not produce any
thing and often ends up as wasted sur
plus. It is ultimately scrapped or sold
on the world market and then used on
innocent people under oppressive re
gimes.

Psychological Costs

Like the economic costs of
war, the psychological costs of wars are
both immediate and long-term. War
elicits an immediate sense of vulner
ability and insecurity for all sides. It is
not only the fear of death and injury but
also the fear of future instability. There
is a wartime psyche that besets the
mind in which fear and anger, despair
and violence, and confusion and pur
pose become a complex mixture of
emotions and thoughts from which the
psyche cannot escape. Hate accumu
lates and replicates exponentially even
as reason and virtue argue against it.
Eventually the hate sows permanent
seeds of revenge that will dominate
collective and individual minds for
generations. Perfect examples of this
are the Israeli-Palestinian and Balkan
conflicts. Each retaliation leads to yet
another in an endless cycle that fuels
the need for hate and violence for fu
ture generations. This is especially true
in some cultures in which the past is
not easily forgotten or dismissed, as it
is in the West.

For some cultures, the past
remains closely linked to the present.
It is not forgotten but is kept alive
through daily narratives that often
elaborate upon events to give them
even more emotional meaning and
power. And in the immediacy of the
moment, as emotions escalate once
again in response to perceived injus
tices, ancient wounds become the
source of current actions. Much of this
is a natural response to the human psy
che's pursuit of meaning. Past events
can easily be linked to present circum
stances and the blame assigned to cer
tain "enemies" as the source of the
frustrations or problems. One can al
most imagine the dialogue: "We have
nothing and we are suffering . . . it is
because of them. It is clear. Once we
were happy and we had land and peace.
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Then they took it away and since then
we have suffered. Look at our chil
dren, they live in fear and they have no
hope." These words may well be ut
tered across the world by scores of so
cieties who continue to trace their con
dition to past events and circumstances
that appear tied to present times.

Political Leaders: Costs and Conse
quences

Politics is about government.
But ultimately, it is about the distribu
tion, uses, and consequences of power
by political leaders who may openly
seek and endorse war and violence in
many forms. Before discussing some
of history's villains, however, it must
be pointed out that war and violence
also impacts the lives and careers of the
leaders of various democracies who
were considered heroes at the time.
The passionate patriotism of wartime
often becomes tepid in postwar years,
and many political leaders lose their
following and position of favor (e.g.,
Winston Churchill was defeated in a
post-war election, LBl and Richard
Nixon were compelled to resign,
George Bush lost an election to Bill
Clinton).

Dictators also fall from power
over time, and the personality cults
they build while in power collapse be
fore waves of revolt, resentment, and
democratic renewal (e.g., Pol Pot,
Benito Mussolini, Josef Stalin, Mao
Tse Tung, Ferdinand Marcos, Slobodan
Milosovic, Tojo). This will likely be
the case for Kim n long, Saddam Hus
sein, Mu'ammar Gadhafi, Ayatollah
Khomeini, Fidel Castro, the leaders of
various Islamic terrorist groups such
Hamas and Hizbullah. The fall from
grace will likely also include Israel's
Ariel Sharon. The reason is obvious 
these men abused power and privilege
for their own self-aggrandizement
while claiming it for their people.
They did not seek peace when they
were in the very best position to do so
because of their absolute power.

The jury may s~ill.be out for
President George W. Bush and Prime
Minister Tony Blair, but neither has
helped their case by launching a brutal

and destructive war so openly and arro
gantly rather than pursuing options for
peace. The use of their overwhelming
technological superior military and the
mass devastation it has brought under
the fraudulent guise of "liberation"
assures that history cannot be kind to
either of them. They and their cadres
(e.g., Richard Cheney, Donald Rums
feld, Colin Powell, Richard Perle,
Richard Wolfowitz, Condoleeza Rice)
will always be stained by the "sin" of
sanctioning carnage and the slaughter
of innocents. No efforts after rebuilding
Iraq following its destruction can com
pensate for the deaths they have
caused. Na subsequent confessions of
guilt or efforts after apology, such as
that which occurred by Robert McNa
mara, Secretary of Defense during the
Vietnam War, will erase the permanent
stain they have placed on their soul and
psyche and the soul and psyche of
America and Great Britain. George W.
Bush's personal hubris - coupled with
his lack of knowledge of history and
culture - has already had grave costs
and consequences for the United States
- its people, its heritage, and its global
image. Advocates of war and violence
- abusers of power and might - do not
stand the test of time no matter how
much they feel they are justified in the
moment. The poet, Percy Bysshe Shel
ley's (1792-1822) immortal words in
Ozymandias (1817 - published 1818)
apply equally to Saddam Hussein and
also to George W. Bush and Tony
Blair:

"My name is Ozymandias, king of
kings:
Look on my works, ye Mighty and de
spair!"
Nothing beside remains. Round the
decay
Of that colossal wreck, boundless and
bare
The lone and level sands stretch far
away.

History loves and prizes po
litical leaders such as Mahatma Gan
dhi, Nelson Mandela, and Vac1av
Havel, those who suffered for principle
and who stood against tyranny and
malice. They lead by example and by
words that inspire hope and visions

capable of altering even the harshest
realities. But, for the most part, the
pursuit of absolute power by some po
litical leaders eventually ends in death
and degradation. At the height of their
power, Lenin and Stalin could not have
imagined that one day their statues
would be toppled, their brutality re
vealed, their corruption uncovered, and
their persona vilified. They might well
say, "It was good while it lasted," but
their demonizing will far outlast their
days in power and control. The costs
and consequences of war and violence
for political leaders are never laudable
because history eventually reveals their
character flaws and limitations no mat
ter how many efforts they make to
shape a public image during their life
time. With their inevitable death, writ
ers and commentators - now free from
persecution or restraint - criticize the
former leaders mercilessly, and destroy
any regard for their life.

Table 4 lists the names of re
cent political leaders who once con
trolled entire nations through oppres
sion, punishment of dissent, and wide
spread corruption. Shawcross (1998)
called those in Table 4 warlords - a
throwback to ancient times when
a few strongmen had absolute rule over
certain territories. Today, these villains
are bad memories, but their legacy of
death and destruction will long remain.
One would think that future leaders
would learn from the past, and that they
would recognize that those who pursue
absolute power for personal aggran
dizement ultimately fall from their po
sition and favor.

Table 4
Recent Villainous and Corrupt Po
litical Leaders

oAngola:lonas Savimbi
oCambodia:Pol Pot & Hun Sen
oCongo (Zaire):Laurent Kabila & Son
-Haiti: "Papa Doc" Duvalier, Raoul
Cedras
oIraq:Saddam Hussein and Sons
-Libya:Mummar Khaddafi
oNorth Korea: Kim n long
oRomania:Nikolae Ceausescu
- Sierra Leone:Foday Sankoh
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• Somalia:Mohammad Aideed
• Yugoslavia:Slobodan Milosevic

Numerous others could be added to
this list such as Bashar aI-Assad
(Syria), Ahmad al-Bashir (Sudan),
King Fahd bin Abdul Aziz (Saudi Ara
bia), and, of course, Osama bin Laden
(International Terrorist).

In his book on historical case
studies of why nations go to war, John
Stoessinger (1998) argued that the big
gest mistake political leaders make is
"misperception." He notes that the
distortions of misperception manifest
themselves in four ways:

... in a leader's image of himself; a
leader's view of his adversary's charac
ter, a leader's view of his adversary's
intentions toward himself, and finally, a
leader's view of his adversaries capa
bilities and power. . . . There is a re
markable consistency in the self
images of most national leaders on the
brink of war. Each confidently expects
victory after a brief and triumphant
campaign (Stoessinger, 1998, p. 211).

Stoessinger goes on to state
that political leaders often have a
"reservoir of self-delusions about him
self and his nation." He claims that this
distortion often precipitates a conflict.
The story, nevertheless, is always the
same. Those who choose to live by
war and violence ultimately become the
villains of history. Their reign may be
long (e.g., Stalin) or short (e.g., Mil
osevic), but in all cases they are
doomed to an eternity ofvillainhood.

Closing Remarks

What can we thus conclude
from these brief reflections on the costs
and consequences of war? (1) The
costs and consequences of war are both
immediate and long-term; (2) they ex
tend into virtually all sectors of human
life including the moral, economic,
political, and psychological. Good
examples'of this are the many continu
ing costs and consequences of WWII,
Korea and Vietnam. The Vietnam war
ended 25 years ago, yet its conse-

quences remain with us today; After
more than half a century the U.S. has
not found a way to get our troops out of
Germany, Italy, Japan and Korea long
after the end of the wars that brought
them there; (3) the human inclination
for violence must be acknowledged,
but we have to also acknowledge that
the inclination for peace and a rule of
law must prevail; (4) the motives for
war and violence are numerous, com
plex, often multilevel and reside at both
individual and national levels; (5) the
costs and consequences of war and
violence have both individual and col
lective impacts. In some cases, entire
nations may find themselves bearing
burdens for generations; (6) the pat
terns of war have changed and now
heavily involve costs and consequences
for civilian sectors and the global econ
omy; (7) the twentieth century was the
bloodiest in human history, but much
of the violence occurred within nations
as dictators sought absolute power and
control by killing tens of millions of
their own people; (8) although dictators
and demagogic leaders are a major im
petus for war and violence, the people
that follow them must also be the focus
of blame since they often exhibit be
haviors of fundamentalist fanatics char
acterized by low tolerance for ambigu
ity, xenophobia, ethnocentrism, obedi
ence, conformity, dehumanization, self
righteousness and moral justification,
and ideological simplicity; (9) the
moral and psychological costs and con
sequences of war and violence are of
ten overlooked amidst the passions of
the moment but these constitute critical
long-term consequences that cannot be
dismissed in the decision to make war;
(10) political leaders are often the key
to war and violence. To the extent they
live within a world of misguided and
inaccurate perceptions about them
selves, their country, and their chosen
enemies, war and violence can become
immediate responses. Yet through all
of this, it is always possible to make
peace an option. To this end, the cur
rent authors recommend that each na
tion fund a national institute for peace.
This is needed to counter the thousands
of private, governmental, and military
organizations and businesses dedicated
to war and violence. The network of

these peace institutes can inform policy
and action across the world and can
link the nations of the world in a com
mon goal- Peace.
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Going Global with Social Cognitive Theory

Albert Bandura, PhD, Stanford University
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Social cogmtlve theory is
rooted in an agentic perspective on
human development, adaptation, and
change (Bandura, 1986, 1997). To be
an agent, is to influence one's function
ing and life circumstances. In this
view, people are producers of their life
circumstances not just products of
them. Weare currently applying this
theory worldwide to ameliorate some
of the most urgent global problems.
They include soaring population
growth that is destroying ecosystems
and degrading the quality of life; gen
der inequality in social, health, and
educational life; and the spreading
AIDS epidemic.

There are three major compo
nents to this sociocognitive approach to
promoting society-wide changes. The
first component is a sound theoretical
model. It specifies the determinants of
psychosocial change and the mecha
nisms through which they produce their
effects. This knowledge provides the
guiding principles. The second compo
nent is a translational and implementa
tional model. It converts theoretical
principles into an innovative opera
tional model. It specifies the content,
strategies of change, and their mode of
implementation. We profit little from
our successes in psychology. This is
because we lack effective diffusion
models. The third component is an ethi
cally and culturally respectful social
diffusion m~del that provides the means
and guidance for adopting this mode of
change in diverse cultural milieus.

Long-running serial dramas
serve as the vehicle for personal and
social change (Bandura, 2002). These
dramatic productions are not just fanci
ful stories. The serials dramatize the
everyday problems people struggle
with, the impediments they face, and
model functional strategies and solu
tions to them. The storylines model
family planning, gender equality, envi
ronmental conse~ation, AIDS preven
tion, and a variety of life skills. This
sociocognitive model provides an ex-

traordinarily effective means for reach
ing millions of people over a prolonged
period. Hundreds of episodes get peo
ple deeply emotionally engaged in, and
identified with, the key models who
embolden viewers to alter their life
circumstances. The productions are
structured to inform, enable, motivate
and guide people for personal and so
cial changes that improve their lives.

This sociocognitive model is
designed to operate through two path
ways. The direct pathway helps view
ers to see a better life and enables them
to take steps to achieve it. In the so
cially mediated pathway, the serials
connect viewers to social networks and
community settings. These places pro
vide continued personalized guidance
as well as natural incentives and social
supports for desired changes.

In the evolution of this model
of societal change, social cognitive
theory provided the theoretical guid
ance (Bandura, 1986; 1997); Miguel
Sabido (2002), a distinguished drama
tist in Mexico, translated the theoretical
principles into the media format, and
Population Communications Interna
tional (PCI) in New York serves as the
diffusion system. These are not change
programs foisted on nations by outsid
ers. The serials are created by invita
tion from nations seeking help. PCI
seeks funds from the U.N. population
fund, private foundations and donors.
If also provides the enabling guidance,
technical assistance, and resources to
local media personnel to produce seri
als appropriate to their culture. The
creative process is a collaborative part
nership with local production teams.

Extensive cultural and value
analyses are conducted before serial
dramas are developed and imple
mented. This formative phase identi
fies people's aspirations, problems of
major concern, and the obstacles they
face. These interviews provide the
culturally relevant information for de
veloping engrossing functional story-

lines in which realistic characters
model real alternatives that improve
lives and communities. The dramatiza
tions are grounded in the internation
ally endorsed human values codified in
United Nations covenants and resolu
tions. The values embody respect for
human dignity and rights, and equitable
opportunities and practices that support
common human aspirations.

There are five basic principles
guiding the construction of the dra
matic serials. The first principle in
volves contrasting modeling. The epi
sodes include positive models exhibit
ing beneficial lifestyles; negative mod
els exhibiting detrimental lifestyles;
and transitional models changing from
detrimental to beneficial styles of be
havior. Contrasting modeling high
lights the personal and social effects of
different lifestyles. Viewers draw inspi
ration from seeing people like them
selves change their lives for the better.

Unless people see the modeled
lifestyles as improving their welfare
they have little incentive to adopt
them. Vicarious motivators vividly
depict the benefits of favorable social
practices and the costs of detrimental
ones. Depicted outcomes provide in
centive for change. By modeling dif
ferent possibilities and their personal
and societal effects, the programs pro
vide a wealth of information for people
to make informed choices.

Engrossing story lines, and
melodramatic and other emotional de
vices are used to sustain high atten
tional involvement in the dramatic pres
entations. Continuing involvement
increases the impact of serial dramas.
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Epilogues provide contact information
to relevant community services and
support groups. It is of limited value to
motivate people for change, if they lack
the resources and environmental sup
ports to realize those changes. Envi
ronmental guides and supports are pro
vided to expand and sustain new psy
chosocial ways modeled in the dramati
zations.

Many worldwide applications
of this creative format in Africa, Asia,
and Latin America are promoting per
sonal and society-wide changes that are

bettering the lives of millions of people
(Bandura, 2002; Cody, Singhal,
Sabido, & Rogers, in press). For exam
ple, in stringent assessments, the serial
dramas have promoted national literacy
in Mexico (Sabido, 1981); increased
family planning and adoption of contra
ceptive methods in Mexico (Sabido,
1981), Kenya (Westoff & Rodriquez,
1995) and Tanzania (Rogers, et aI.,
1999); raised the status of women in
India (Singhal & Rogers, 1999), and
fostered safer sex practice to curtail the
spread of HIV infections in Tanzania
(Vaughan, Rogers, & Swalehe, 1995;
Vaughan, Rogers, Singhal, & Swalehe,
2000). The serial dramas also address
the consequences of cultural traditions
that involve forced underage marriages
and ohildbearing, female circumcision,
dowry demands, domestic violence,
and substance abuse. Sustainable envi
ronmental practices are also inter
twined in the storylines.

The serial drama in Tanzania
was broadcast in one major region of
the country and the remaining region
served as a control. The broadcast area
achieved a substantial increase in adop
tion of family planning methods and
safer sex practices. Similar changes
occurred when the serial drama was
later broadcast in the former control
region. Analyses of the social impact
as a function of level of exposure to the
dramatizations also speak to the issue

of causation. The higher the expo
sure and involvement in the dramatic
series the stronger the impact. The
contribution of the serial dramas to
social changes remains after control
ling for a host of other relevant fac
tors.

Contentious dualisms per
vade our field pitting individualism
against collectivism and communal
ity; autonomy against interdepend
ence; and personal agency against
social structure. Social cognitive
theory rejects such dualistic concep
tions (Bandura, 1997). The theory
distinguishes among three modes of
agency: personal agency exercised
individually; proxy agency in which
people secure desired outcomes by
influencing others to act on their be
half; and collective agency in which
people act in concert to shape their
future. The determinants and agentic
blends of individual, proxy, and col
lective instrumentality vary cross
culturally. But all agentic modes are
needed to make it through the day
whatever the cultural context in
which one resides. The global appli
cations of the sociocognitive model
enhance all three forms of agency.

Much of our cultural psy
chology is based on territorial cul
turalism. Nations are used as proxies
for psychosocial orientations. Resi
dents of Japan get categorized as
collectivists, those in the United
States as individualists, thus confer
ring uniformity among entire groups
of people. The territorial culturalism
is often accompanied by claims
about the nongeneralizability of psy
chological theories across different
cultures. Cultures are diverse and
dynamic social systems not static
monoliths. Intracultural diversity
and intraindividual variation in psy
chosocial orientations across spheres
of functioning underscore the multi
faceted dynamic nature of cultures.

In social cognitive theory,
the basic determinants and mecha
nisms of human behavior are gener
alizable across cultures, but the way
in which they are enlisted and ap
plied varies across cultures and the

types of changes that are valued
(Bandura, 1997; 2002). Thus, for ex
ample, social modeling is a generic
human capacity but how modeling in
fluences are socially arranged, the
types of attributes they cultivate, and
the purposes to which they are put vary
in different cultural milieus. There is
also cross-cultural commonality of
agentic capacity rooted in beliefs of
personal and collective efficacy to pro
duce effects by one's actions (Bandura,
2002; Earley, 1994; Park, et aI., 2000).
There is no evolutionary value to being
immobilized by intense self-doubts in
one's capabilities to effect any changes.
Although efficacy beliefs have general
ized functional value, how they are
developed and structured, the ways in
which they are exercised, and the pur
poses they serve vary cross-culturally.
In short, there is commonality in basic
agentic capacities and operative mecha
nisms, but diversity in the culturing of
these inherent capacities. The results
of the diverse global applications of
social cognitive theory attest to the
cross-cultural generality of the basic
sociocognitive determinants and gov
erning mechanisms.
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Since international issues were
a major interest of mine during my
years as APA chief executive officer, I
have been pleased to see how much
Division 52 has raised the profile of
international psychology in APA and
encouraged APA members and gradu
ate students to become internationally
active. Now I would like to ask all
Division 52 members to become in
volved in another organization, lAAP,
which reaches out to psychologists in
all countries and provides opportunities
for cooperation and contacts with psy
chologists all over the world. Division
52 encourages APA members to think
and act internationally---IAAP provides
rich opportunities for psychologists to
work together internationally.

The International Association
of Applied Psychology (IAAP) is the
oldest international association of indi
vidual psychologists. Like APA, IAAP
is a "generic" psychological association
in which psychologists of all specialties
have a pLace. lAAP has around 2,000
members in over 90 countries. The
Association has 19 divisions that repre
sent various fields of psychology
(including a student division) and all
members are invited to join two divi
sions (at no cost beyond regular dues)
to encourage cross-divisional synergy.

As in APA, the divisions play
a major part in organizing the programs
for the congresses. lAAP also has com
mittees and task forces to implement its
members' initiatives. IAAP is recog
nized by the United Nations as a non
governmental organization (NGO).
This gives IAAP, through its represen
tatives, an opportunity to help the UN

use psychological knowledge to pro
mote the goals of the UN and to in
crease the recognition and utilization of
psychologists around the world.

IAAP sponsors a major inter
national congress of applied psychol
ogy (ICAP) every four years. Recent

congresses have been in Madrid, San
Francisco and Singapore, and future
congresses are scheduled for Athens,
Greece and Melbourne, Australia.
IAAP and the International Union of
Psychological Sciences also cooperate
in their respective congresses, so major
congresses occur every two years. In
addition, every two years, IAAP and
IUPsyS jointly sponsor a regional con
ference to promote psychology in de
veloping nations and regions. Recent
conferences have been in Guangzhou,
China, Durban, South Africa, and
Bombay, India, and a conference is
scheduled in Dubai, UAB this Decem
ber. These congresses afford interna
tionally oriented psychologists an ex
cellent opportunity to interact with psy
chologists from other countries and to
become colleagues.

IAAP publishes a widely cited
quarterly journal, Applied Psychology
-An International Review (AP-IR), and
a regular newsletter to keep members
up to date on the activities of IAAP and
its divisions. To make AP-IR more
widely available to psychologists in
developing nations, lAAP provides 100
free subscriptions to universities and
other institutions in those countries.

The purpose of the lAAP is to
advance applied psychology around the
world. It's mission, as stated in the
constitution, is "...to establish contact
between those who, in different coun-

(Continued on page 30)
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tries, devote themselves to scientific
work in the various fields of applied
psychology, and to advance the study
and achievement of means likely to
contribute to the scientific and social
development in these fields."

Many APA members have
made lAAP their second home to fur
ther their international involvement.
Dr. Charles Spielberger, immediate
past president of Division 52, is also
past president of lAAP and of APA.
Dr. Spielberger travels and lectures
internationally and many of his lAAP
colleagues have also become research
collaborators. Dr. Harry Triandis, Pro
fessor emeritus at the University of
Illinois, is is a distinguished cross cul
tural psychologist and a past president
of lAAP. He received the 1992 APA
award for distinguished contributions
to international psychology. A member
oflAAP for 43 years, it has helped him
make contacts with psychologists
around the world to achieve valuable
goals for the profession. Dr. Joseph
Matarazzo, also a past-president of
APA has long been a board member of
lAAP, and served as president for
lAAP's 1998 International Congress of
Applied Psychololgy which was spon
sored by APA in San Francisco. Dr.
Matarazzo commented: "My member
ship in lAAP has considerably enriched
my life - professionally from the wealth
of new information garnered from lead
ers in psychology from throughout the
world, and personally from the new
warm and lasting friendships that also
resulted." Other current lAAP mem
bers who are APA leaders include past
presidents Norman Abeles, Florence
Denmark, Robert Perloff, current presi
dent Robert Sternberg, and president
elect Dianne Halpern.

During my years as APA's
chief executive officer, I found TAAP
to be my most valuable conduit to psy
chologists in other countries. I served
as secretary-general to the 1998 IAAP
congress in San Francisco, and I cur
rently serve as IAAP treasurer. I be
lieve that, applied psychologists in the
US have'much to teach, and learn from,
psychologists in other countries, and
that when· psychology prospers in one
part of the world it helps all psycholo-

gists and the people they serve. T am
currently devoting most of my time to
international work.

I hope this brief introduction
to lAAP has stimulated your interest in
becoming a member and active partici
pant in lAAP. The annual membership
is only $60 and it includes many bene
fits. The letter below describes some
of the reasons you should be an IAAP
member.

Being a member of Division
52 has enhanced your awareness of
international affairs---Being a member
of lAAP can provide you with rich
opportunities for international coopera
tion. We hope you will join us. You
can join quickly online by going to the
IAAP website: http://
www.blackwellpublishers.co.uk/
journals/apps/member.htm

Or, if you prefer, you can con
tact me directly at: rfowler@apa.org
and I will send you an application form
to be mailed in. Drop me a note: I
would like to hear from you.

INVITATION

Dear members of Division 52,

The undersigned officers of lAAP and
Division 52 would like to warmly in
vite you to become members of IAAP.

We tum specifically to you, because as
members of Division 52 you have an
active interest in the international
sphere of psychology. lAAP is particu
larly important for those who think of
psychology in international terms.

Being a member of lAAP
brings a number of benefits, tangible
and intangible. When you join lAAP,
you:
1) Become a member of the oldest and
largest international association for
applied psychology with individual
membership and participate in making
applied psychology stronger in today's
world.
2) Receive a world-class journal free
(APPLIED PSYCHOLOGY: An Inter
national Review)
3) Receive other journals at a substan
tial rate decrease, e.g. The European
Work and Organizational Psychologist,
International Journal of Human Re
source Management, Human Relations,
Journal for the Theory of Social Behav
iour, Journal of Personality, Political
Psychology, Personnel Psychology and
others soon to come.
4) Become a member of an exciting
group of international scholars, scien
tists, and practitioners who are inter
ested in working together to advance
the application of psychology.
5) Support lAAP's efforts internation
ally to help develop applied psychology
in countries that need assistance.
6) Support lAAP's work with the
United Nations.
7) Support cooperation among the sub
disciplines of applied psychology,
8) Receive a newsletter free of charge
that keeps you informed about events
in other parts ofthe world.
9) Pay reduced fees for the interna
tional congresses that are organized by
IAAP.

We hope you will accept this
invitation and become a member of
IAAP.

Sincerely,

Michael Frese, lAAP President
Charles D. Spielberger, Past-president,

IAAP and Division 52
Raymond D. Fowler, lAAP Treasurer

Harold Takooshian, Division 52 Presi
dent.
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A Reinterpretation of Descartes and Spinoza Concerning the Question of the
Soul and the Body

Romano Ugussi, PhD

Even nowadays, if the inten
tion is to enter into the depth of the old
question concerning the soul and the
body, in order to comprehend its es
sence, there is no better way than to re
read carefully the Ethics of Spinoza,
the great thinker who doesn't just pose
the problem, but as it seems, he is the
first to give the best solution. Spinoza
falls within the rationalistic trend,
strongly tied to metaphysics of the sub
stance. He is furthermore the critic and
continuator of Rene Descartes, the first
great modem philosophy's rationalist.
The latter, known also as Renatus
Cartesius, is a dualist since he thinks
that all the existing is constituted of
two substances or fundamental things,
which have completely different attrib
utes. On one side, these attributes are
the mind, the will, the perception and
all other interior activities that consti
tute the essence of the thinking sub
stance, and on the other we have the
extension along three dimensions
(length, breadth, depth), which consti
tute the essence of the exterior, pre
cisely of the extended substance. Gen
erally it can be said that for Descartes
exists the thinking thing and the ex
tended thing by which the substance
gets exhausted. Inside the man these
two things assume the significance of
the soul and the body, two facts being
they completely different considering
that they are the expressions of the two
above mentioned substances.

Therefore, since between two
completely different things no relation
ship is possible, one can't be the cause
of the other. The impossibility of any
causal relationship between the soul

and the body determines that the corpo
ral facts can't leave signs on spiritual or
psychic parts of our being, and in no
way be conditioned by them; on the
other side it also determines that the
spiritual facts do not condition the
body's actions (psychophysical paral
lelism). The will doesn't have the
means either to move body muscles or
any other corporal or physiological
fact, for example the pressure of some
thing on the epidermis, can provoke a
subjective sensation of pressure. Not
say even that the sensations and the
perceptions deriving from them are, in
pursuance of Descartes' theory, purely
spiritual or psychic facts, namely which
concern the thinking substance and
pertain to it. This way Descartes, far
from resolving the question further on
complicates it and draws the conclusion
that harmony between the actions of
the soul and of those of the body are
bound to God. Nevertheless, it has to
be underlined that even nowadays this
theory is almost universally accepted
and that the common people consider
the man as a fact of flesh and spirit,
soul and body.

Whereas, according to
Spinoza, what is the man made of?

Before answering this ques
tion, it becomes necessary to return just
for a moment to Descartes and to point
out that in his opinion the things in the
space, being defined by the aforesaid
three dimensions, are subject to the
category of quantities. Space is external
and it exists in the Euclidean manner.
On the other hand, thought is the oppo
site and we should not assume that it
results from extension. In fact it doesn't

make any sense to ask one square meter
of ideas.

Spinoza has the great merit to
have gone beyond Cartesian dualism
and have unified two worlds that ap
peared totally different. We premise
promptly that, according to Spinoza,
the soul and the body are two sides of
the same medaL Nevertheless, just as
all of us, Spinoza finds himself often
compelled to speak about the soul and
the body as if they were two different
things. Naturally the two words "soul"
and "body" exist and are commonly
used. The point is to give them the cor
rect meaning. Duality is actually intrin
sic of the daily routine and occupies
great part of human expression. It is
enough to analyse some of our most
frequent expressions like "I can't do

this job because my hand hurts", or
"today I have a headache" to realise
that, in these cases, we are thinking
about the existence of a kind of entity
solely interior, of a thinking "I", whose
hand or head aches.

The pain in the hand or the
headache is separated by the "I" that
feels it, as being two distinctive things.
We can give some other examples,
maybe less clear, but just the same elo
quent. Let's take into consideration the
expressions "I am listening to Bach" or
"Look at that beautiful painting by Re
noir". In these cases too there could be
mine or others' interior "I" who listens
to music or looks at paintings. The lis
tening and looking should be different
from the person who listens or looks.
Consequently the pain should concern

(Continued on page 32)
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the soul, whilst the hand or the head
belongs to the body. Similarly, listen
ing to music should be divided in a
corporal part, which receives physical
impulses (sound waves), and an interior
part or soul which hears; or the eye
that, being a physical organ, captivates
bright radiations and the psyche that
contemplates and sees.

Now, Spinoza knows that it
can't be. The soul and the body are
only two appearances and they mark
the limits of our cognitive capacity.
Precisely, owing only to the fact that
man is a limited being, the worldly
things appear to him under two differ
ent aspects as to constitute their real
being, their substance. These aspects
are the extension and the thought. They
are not substances but only attributes of
one sole thing or of one sole substance.
Appearance characterises above all
man who rightly pretends, compared
with other living beings, to have a body
and to think. In realty still nowadays
there are only few who dare to deny
him a soul, a thinking part and a body,
or rather an extended thing, namely to
be a special synthesis or duality of soul
and body. Let's add that in the name of
the aforesaid spinosian appearance the
spatial things are almost universally
conceived to possess a material nature,
whilst the interior ones are considered
only spiritual and immaterial.

It is still necessary to empha
sise that in various parts of his Ethics
Spinoza resolves in monistic manner
the question of Cartesian dualism of
soul and body. In the third part of his
work, where he treats origin and nature
of affections, he defines the concept of
adequate cause and explains that it is
such, that is adequate cause, if its out
come can be clearly and distinctly rec
ognised only by its own means. The
cause is said inadequate or partial when
its effect cannot be understood only by
itself, and that is when other causes are

also necessary to explain it.
Moving on to the affections,

he says that we are acting (we are ac
tive) when within or outside of us are
happening things of which we are the
adequate cause. Or, when something
happens that derives exclusively from
our nature. Instead we endure things
that happen on our inside or outside at
which point we are only a partial cause
of it and therefore inadequate. And
right afterwards, with regard to affec
tions, he says that they are the body's
modifications or conditions by which
bodily activity is increased or de
creased (the power of acting), and at
the same time the affections are the
ideas of such conditions. So, if we are
adequate cause of our modifications or
the things that happen outside of us,
than we act (we are active), otherwise

we endure (we are passive). The most
important part of these definitions is
where Spinoza explains that the affec
tion is a modification of the body al
ways accompanied by certain ideas, or
rather by the ideas of such modifica
tions or affections. Now, is a spontane
ous question what comes first the egg
or the hen? The ideas or body's condi
tions? Is the soul influenced by the
body or the body by the soul?
(psychophysical parallelism). With
regard to the last matter, Spinoza ap
parently responds like Cartesius by
saying that neither the body can deter
mine the soul's thinking, nor the soul
can determine the body's motion or
stillness, or any other thing (if anything
else exists). Nevertheless we must al
ways bear in mind that Spinoza doesn't
think soul and body are two distinct
things. So, the body, not even hypo
thetically, can't determine the soul's
thinking or vice versa the soul makes it
act considering they are not two differ
ent things but a single one. Soul and
body don't exist if they are perceived

as different entities. The body is not
only the soul's mirror and the soul the
body's mirror, but soul is body, and
body is soul.

Needless to say, all this does
n't mean that only the body exists and
that the mind is its product. The thesis
of a primary body and the thought as its
secondary product is obviously materi
alistic. But either materialism, or even
idealism, doesn't suit Spinoza. In realty
he materialises the spirit and spiritual
ises the matter and so the two things
become one. So, the problem of
whether it can be possible to explain
the thought starting from the matter, as
well as the matter starting from the
thought, has been completely put aside.
Such problems simply don't subsist.
They completely make no sense.

In the first part of Ethics,
which treats of God, Spinoza under the
title "Axioms" affirms that the true idea
must suit its conception. He thinks that
if the idea is true, than it has to corre
spond wholly to its object. In realty the
idea and the concept are the same iden
tical thing studied from different points
of view, that is from the aspect of
thought or the one of extension.

Returning to affections or
emotions, it must be underlined that
such processes do not occur at a
physiological level first and then at a
psychical level, namely spiritual, or,
vice versa; so they do not manifest
themselves as a state of the soul and
after as a modification of the body. I
can't start getting angry first, and only
by thinking, or rather only in the soul
as somebody might say, without some
thing happening at a physiological level
(mostly hormonal). On the other hand a
change that could be only physiological
should not provoke any psychic reac
tion. In the second part of his Ethics,
about nature and the origin of the mind,
Spinoza explains in his Propositions
that the thought is a divine attribute,
and God is a thinking one, but he also
says that the extension is a divine at
tribute and that God is one. He also
affirms that the order and the connec
tion of ideas is identical to the order
and the connection of things and that
the object of the idea forming the hu
man mind is the body. Finally, in the
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fifth part of his Ethics Spinoza,
treating again the problem of the
soul and the body supports the idea
that the mind neither can imagine
nor remember anything of the past,
only till the body exists.

Nevertheless it has to be
said that a careful re-reading of Eth
ics demands a very special ap
proach. At least in certain points,
particular flaws of Spinoza's phi
losophic system must be overcome.
Namely in the final part of his Eth
ics Spinoza affirms that one part of
the soul is immortal, and after its
death returns to God. To be more
precise we remember that Spinoza
for example in the fifth part of his
Ethics writes that the human mind
cannot be completely destroyed with
the body, because with it remains
something that is eternal. It seems
that here Spinoza renounces his total
identification of soul and body. In
fact it's spontaneous to ask our
selves if such part is material or
spiritual. And the most obvious an
swer seems to be that it is spiritual.
Nevertheless, in harmony with his
fundamental premises, it's clear that
it also is an inseparable unit of
thought and extension, matter and
idea. But than it was not necessary
to say that only one part of the soul
is immortal, because it is spontane
ous to go back to the question:
which one, the corporal or the spiri
tual one? The extended one or that
un-extended? But if thought and
extension are the same thing then all
this doesn't. make any sense. Proba
bly Spinoza thought that only the
universal part of the soul was im
mortal, just as in ancient times it
was affirmed by Aristotle. But for
Aristotle what is universal can't
have material attributes, so it can't
be even extended.

In conclusion, always refer
ring, at least partially, to Spinoza, it
must be emphasized that it is possi
ble to try facing the question of soul
and body by avoiding it partially.
First of all the soul must be substi
tuted by an interior life and the body
considered as an exterior part. The
matter is to see What significance

can assume the concepts of interior and
exterior. The new way of seeing things
has many points of view not only with
phenomenology and with Kantism, but
also with the strange theory of
Schopenauer who considers the world
as a representation. One could exclude
the theory of the world as a representa
tion through a clear distinction between
perception and representation. In fact
the representation is a psychical activ
ity that happens in the interior space,
whilst the perception - also considered
as a purely psychic activity - is made
possible in the external space. In it all
external experiences also occur. But,
just the fact of being experiences and
so the external world perceptions, thy
present some aspects that must be
called psychical or spiritual because for
their existence they need, from one
side, external objects and from the
other the existence of a certain con
science. Nevertheless it must be recog
nised that experience is never a crea
tion ex nihilo of the subject as a single
individual because - as has been cor
rectly underlined by Fichte - percep
tions are at stake ( Fichte called them
representations) connected to the feel
ing of necessity. The experience of
perceived and perceptive objects is felt
as necessary and because of this it
should be considered a fact having ob
jective character, in great part inde
pendent from our conscience. Now, the
fact of being a psychical and spiritual
phenomenon from one side and its ob
jectivity from the other can elicit the
hypothesis of a collective conscience
that would represent the substratum.

These simple premises make
possible and completely legitimate the
loss of the absurd of that psychological
vision of things that almost always re
traces the following reasoning: an ex
ternal object A, for example that tree is
the cause of its inverted image B that is
formed on the retina. The retinoic im
age B is then transformed into special
biochemical and electrical phenomena
that through the optic nerve arrive to
the visual centres of the cerebral cortex
where, because of the activity of other
centres, is created the real tree image
that we indicate as C. Now, since 10

this reasoning the tree appears three

times, namely as A, as B and as C, we
are simply asking which of three is the
tree that stands in front of us, that be
sides is the only real tree. Apparently
the most logical answer that is given
usually by those psychologists is C. But
in such manner all the empiric world is
reduced more then to a perception, to a
representation. Therefore these repre
sentations shouldn't consider only the
body as an object of possible experi
ence, but even more the brain since
these things can be reduced to perform
ing activity of the individual's con
science. The contrary, namely the affir
mation according to which the con
science resides in the brain should re
sult without fundament. The thesis in
reality implicitly says that the brain and
the body are in man's conscience and
not the other way around. In fact, eve
rything we are conscious should inhabit
in our conscience and belong to the
interior world. Nevertheless the authors
of the psychological thesis where we
started from avoid such conclusion
with horror. Besides such thesis should
accept the existence of transcendental
tree, namely existing by itself, beyond
our experience. To say that the real tree
identifies as B has no sense, but to af
firm that the tree coincides with A it
means to accept that the whole external
world is a perception. And such is in
fact the most logical conclusion after a
critical examination of the thesis in
question. In this case the body and the
brain are not considered representations
but perceptions, namely objects in
space. So, the brain as such doesn't

create perceptions but repre
sentations and thoughts and so it is the
centre of the individual conscience and
of interior life. While the perceptions,
being external, can be motivated by the
presence of a collective human con
science. Because of that, perceptions
are not less spiritual, but still lose their
mere subjective character and become
an objective activity tightly connected
to the empiric world.

Abstract. In the essay the
author discusses about the important
problem dealt by rationalism concern
ing the relationship between the soul
and the body. He affirms that the best
solution of the problem is given by

(Continued on page 43)
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Civic and Political Education in Contemporary Russia:
Challenges to Learning Democracy and Good Governance.

Can International Academic Cooperation Make a Difference?

Julia Rozanova, PhD
University of Alberta & University of Warwick & Institute of Sociology of the Russian Academy of

Sciences

Introduction

For over 70 years the Communist
Party of the USSR was exercising a
monopoly on policy development and
on political decision-making. Although
political education was a popular buzz
word of that time, the system it desig
nated in reality was a ramified, ideol
ogy-based apparatus that relied on
propaganda in order to safeguard mass
support for the political line of the
party. In pursuing this objective, re
pressive bodies were used to remove all
sources of dissent from the public
scene.

During the controversial times of
major transformations following the
collapse of the Soviet Union, it was
becoming more and more obvious that
the keystone of the way for democratic
reforms in Russia is a well set up and
efficiently implemented system of civic
and political education, which would
result in changes in attitude, growing
public awareness and empowerment of
local people in matters of direct rele
vance to their life, and enhance the
active participation of citizens in a de
mocracy. However it has proved to be
extremely difficult to design and build
up the new system of political educa
tion, to set up the public mechanisms
for "learning democracy", especially
since the lessons Russians derived from
their recent history have undermined
and discredited the very notion of po
litical education, making it synony
mous to the corrupt and evil state ma
chinery of 'brain-washing', while the
reckless and uninformed borrowing of
foreign political education practices
and thrusting them upon Russia obvi
ously suggested the idea of submission
of Russia to a similar corrupt and evil
machinery of 'brain-washing' only run
by the foreign states.

This paper draws on the re
sults of a Russian-Canadian applied
research project, through the course of
which training programs for democratic
civic and political education in Russia
were developed and implemented. It
demonstrates that a direct transfer of
the best Western know-how, philoso
phy and methodological practices of
civic and political education into Rus
sia is both impossible and inefficient.
The paper highlights the approaches to
in-service training of teachers from
various Russian communities, the
teaching methods and materials de
signed to disseminate democratic civic
knowledge and citizenship and 'good
governance' skills, specifically re
sponding to Russia's current problems
and needs, that have been developed
through the course of the applied re
search project. Based on the results of
work carried out in Russia by the inter
national teams over the last few years,
the paper assesses the impacts of inter
national academic partnership on the
development and implementation of

democratic CIVIC and political educa
tion for Russia's young generations.

The paper also places the em
pirical outcomes of the projects into the
theoretical framework of debates about
the prospects for the fragile Russian
democracy, its foundations and its chal
lenges. Building on the assessment of
lessons from the development, testing
and dissemination of civic and political

education programs for Russia's young
people and schoolchildren, it outlines
the main goals of political and civic
education in promoting active inclusion
and participation of people in agenda
setting and decision-making processes
around issues of public importance on
both the local and the national levels.
This would ensure an increase in trans
parency and accountability in political
decision-making in Russia and ulti
mately encourage its democratic devel
opment.

"Learning Good Governance" - in
troducing civic education into high
schools

The concepts of civil society
and civic motivation, conflict and har
mony, independence and responsibility
are important elements of a democratic
society. Local government provides a
mechanism by which these concepts
gain practical application. Thus, local
governm:ent is essential for a healthy
civil society, the lack of which may
lead to authoritarian decision-making,
patronage, and the decline of civil
rights and liberties.

In the past, Russia has had
some experience with the formation of
a state system based on self-governing
communities. However, as of now the
local self-government movement is still

(Continued on page 35)
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Lynn P. Rehm, PhD
University of Houston

The Third International Congress on Licensure,
Certification and Credentialing of Psychologists

The program being put to
gether by the organizing committee for
the Third Congress is already out
standing. Invited keynote speakers will
include Ray Fowler, former CEO of
APA; Norm Anderson, the current
CEO; Dorothy Cantor, a former APA
President; Trevor Waring, of Australia;
and Dr. Vaira Vike-Freiberger, a psy
chologist who is President of Latvia!
In addition to invited keynote speakers
the program will feature roundtable
discussions with international panels. A
portion of the program will be devoted
to work groups that will explore com
monalities and differences among cre
dentialing approaches and make recom
mendations for future development.
Poster sessions will cover a variety of
topics and proposals for posters are
welcome.

Submissions should be made
online via the congress webpage
www.asppb.org/congress and are due

by November 1st. I encourage people
to visit the website for more informa
tion. There is also a Congress listserv
to which you can subscribe. There is
some limited funding for a small num
ber of presenters who otherwise could
not attend, if requested and approved.

I attended both of these meet
ings and learned a great deal from
them. In New Orleans, I remember in
particular presentations on comparing
ethics codes in North America and
Europe, and on licensure and models of
graduate education in Africa. I enjoyed
meeting the representative from Saudi
Arabia and hearing about the activities
of the Saudi Arabian Psychological
Association, who at that time were un
dertaking a translation and standardiza
tion of US personality inventories for
their use. In Oslo, we heard a report on
the progress toward prescription privi
leges in South Africa; comparisons of
approaches to disciplining psycholo
gists by licensing authorities; efforts to
enhance mobility and mutual recogni
tion in the European Union; and, ap
proaches to recognizing specialties in
various countries.

The Third International Con
gress on Licensure, Certification and
Credentialing of Psychologists will be
held in Montreal, Quebec, Canada on
April 21-24, 2004. The first Interna
tional Congress was initiated by the
Association of State and Provincial
Psychology Boards (ASPPB) and was
held in New Orleans, Louisiana in
1995. The second, hosted by the Nor
wegian Psychological Association, was
held in Oslo, Norway in July of 2000.
Each has brought together representa
tives from around the world to talk
about issues of licensure and creden
tialing.

(Continuedfrom page 34)

underdeveloped and suffers from the
shortage of qualified professionals.
Therefore, it is an imperative for Russia
to develop good governance practices
and to empower young people with
knowledge about democratic processes
and institutions. These processes are
crucial to the development of sustain
able democracy.

Education of the rising genera
tion in the spirit of independence, culti
vation of habits of responsible decision
making and independent thinking are
the most important tasks faced by the
Russian school system. This is the rea
son why the basic knowledge of the
local self-government, still not well
acquired by the Russian students, has
the greatest importance in forming the
civic responsibility and conscientious
participation of the youth in solving
socially significant issues on the local
level. This should lay the grounds to
formation and development of civil
society in Russia.

Through centuries of exis
tence, Russia developed its own unique
model of governance, be it inclined
simultaneously into democracy and
authoritarianism. It is within this model
that changes have to be made to pro
vide a base for the creation of a new
democratic civil society. It is within
Russia's complex legislation, structural
and organizational limitations, financ
ing barriers and dearth of adequately
trained teachers and professionals that
the uniquely Russian version of teach
ing civics and local governance will
have to emerge. It would have to cope
with and rellPond to political and eco
nomic changes as seen from the histori
cal perspective while also taking into
account recent socio-economic changes
in Russia.

"Learning Good Governance 
Local and Municipal self-government
for High School Students" was a Rus
sian-Canadian project, jointly carried
out by Carleton University and the
Foundation for the Development of
Parliamentarism, in collaboration with
the Faculty of Social Science, Moscow
People's University in 1999 - 2002.

The project was conceived to sup
port social and economic reforms in
Russia aiming particularly at the devel

(Continued on page 36)
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opment of good governance practices
among youth at the local and municipal
The objectives of the project were to:

- generate (in close collaboration
with the Ministry of Education and the
Ministry of Regional Development of
Russia) - a policy on local government
and community education of youth in
Russia;

- provide tools for policy imple
mentation - in the form of a textbook,
curriculum, and guidelines for teachers,
approved by the Russian government
and introduced to the Russian high
schools.

The project's goal was to de
velop the curriculum and prepare and
publish a textbook on local self
governance for high school students.

According to the project's de
sign, the teaching curriculum and the
textbook targeted high school students
of the two upper grades - grades 10
and 11 - in Russia.

To develop the framework of
the textbook and of the curriculum, a
comprehensive survey of the practice
of teaching "democracy" in existing
textbooks and curriculum in Russian
and Canadian high schools was under
taken. It included seminars and round
tables as well as individual interviews
with teachers. It has become apparent
that while Russia's quest for democracy
was well-documented by the interna
tional media, up to this point no one
had attempted to introduce a course on
self-administration in high schools in
Russia. There had been many efforts
made by Americans, Canadians and
Europe~ns to familiarize Russian par
liamentarians and governmental offi
cials with western models of democ
racy. Several new textbooks about de
mocracy and learning democracy were
also prepared with the assistance of
western partners. Such efforts, how
ever, did not attempt to reach the Rus
sian masses or the Russian youth. The
textbooks that were produced did not
attempt to embrace Russian require
ments and educational standards. Thus,
these publications were unsuccessful in
being accep~(:d by the Russian school
system.

The review of already existing
practices revealed several important
challenges, to which the team had to

develop an adequate response if it
wanted Good Governance to be suc
cessful.

On the formal side, the challenge
to the efforts of the Good Governance
team was that the new curriculum (both
its format and its context) had to satisfy
Russia's stringent requirement with
regard to the new high school curricula.
In order to be successfully imple
mented the textbook had to obtain spe
cial certification from the Russian Min
istry of Education, the so-called GRIF.
"GRIF" is a special permission from
the Russian Ministry of Education cer
tifying that the content of the textbook
meets standards existing in the Russian
Federation for the high school text
books. Obtaining this certification was
crucial for highlighting the relevance of
the international project because not all
textbooks that are used in Russia's edu
cational system have such approval.
The most important aspect of this certi
fication is the fact that a textbook with
such certification will be recommended
by the Ministry of Education for all
high schools on the territory of the Rus
sian Federation.

On the content side, the di
lemma facing the team was the funda
mental difference between the Cana
dian approach to high school education
and the Russian approach. In Canada,
secondary education is concerned pre
dominantly with teaching skills as op
posed to providing information (as it is
the Russian case). Teachin materials

serve as a tool to teach a variety of
skills. Consequently, Canadian text
books are less knowledge-based (unlike
the Russian ones) but focus more on
skill development. The joint challenge
was therefore not to repeat the mistake

of many Russian-Western collaborative
projects: trying to imitate the best
Western practices in Russia. With ap
plication to civic education that meant
simply translating Western textbooks
into Russian. Surely enough, this could
not be efficient due to the institutional
and cultural embeddedness of social
know-how.

Three focus groups on how to
bridge the gap between the Russian and
the Canadian approach to teaching took
place in Canada. In course of discus
sions the team ultimately decided to
develop a curriculum that would be
inclusive and could demonstrate how to
teach values and ethics with an empha
sis on community activism and local
concerns uniquely targeting Russian
youths. Although drawing heavily on
western practices and experiences in
such programs, the curriculum had to
embrace uniquely Russian values and
needs.

Therefore, it was necessary to
build a certain convergence between
the Russian and the Canadian models.
The team ultimately decided that the
different perspectives combined to
gether would give a unique blend of
approaches. The partners agreed to
base the textbook on a "three-legged"
approach blending knowledge, values,
and skills. It was agreed to utilize the
Anglo-Saxon model of governance
drawing heavily on Canadian best prac
tices, and to integrate into the curricu
lum Russia's unique case studies, val
ues and expectations.

Within this framework the
chapters of the textbook were ulti
mately written. Some chapters (Local
Self-government in Western Europe,
Civil Society and Democracy, Local
Government in Canada: The Chal
lenges of Reforms) were written by
Canadian partners; other (Civil Society,
Democracy and Self-government, Self
government in Europe and North
America - a Historical Background,
History of the Self-government in Rus
sia, Self-government in Modem Rus
sia) by Russian.

The work on preparing the
draft of the textbook and the curricu
lum involved consultations between the
project team members, and panel dis
cussions of drafts with representatives

(Continued on page 37)
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of all the involved stakeholders 
teachers, students, parents, educational
NGOs, representatives of the local ad
ministrations, experts of the Ministry of
Education. Seminars, panel discussions
and focus groups were held both in
Russia and in Canada. The result
ing curriculum outlines the need for
civic education from "below", one that
will lead to the development of civil
society grounded in a democratic cul
ture - a society able to relate and build
linkages with the local/municipal in
stitutions and the state. In this connec
tion, the textbook addresses a range of
diverse issues, from the definition of
self-governance to detailed studies of
international customs and practices, to
analysis of regional practices. The
course is designed to promote social
awareness and informed participation
of youth in the process of local self
government in order to build a viable
civil society in Russia. The purpose of
this course is to train Russian citizens
to recognize their place in the state and
to provide them with the tools to estab
lish relations with the state and local
government.

The curriculum consists of four
distinctive modules:

- Basic concepts (citizenry, civic
society, local self-government), democ
ratic proclamations (i.e. European
Charter of Rights) and their impor
tance;

- Russian and Western heritage
(similarities and differences, historical
and comparative review);

- Contemporary models of West
ern self-gov,ernment (review of differ
ent models of local self-government,
Canadian case study);

- Peculiarities of local self
government in Russia (legislative and
organizational framework, financial
ownership, linkages between civic soci
ety and different levels of self
government.

It was also important to comple
ment the curriculum with a list of ac
cessible Russian literature appropriate
for grades 10-11. The literature was
selected based onJhe criteria of instruc
tive value, attractiveness, comprehensi
bility, and accessibility through the
schools and libraries.

One of the key factors, which, depend
ing on the team's ability to master it,
could account either for the textbook's
decisive success or for the equally deci
sive failure was to find the right tone of
communicating the material, skills,
techniques and values to the learners. It

was essential to be extremely careful
with the sensitive and complex issues
and demonstrate respect and balance in
terms of both Russian and Western
content, to present both Russian and
Western values and patterns while
avoiding attaching tags, to expose
learners to best practices of grass-roots
everyday inclusion into the local politi
cal process without being boring and
dogmatic; to be interesting and appeal
ing and at the same time educational, to
be analytic and at the same time acces
sible and to reach out to the young peo
ples' minds. It was challenging to pre
sent civic heritage but not to reduce the
corresponding chapters to mere history
telling, to introduce learners to civic
ideals but not to implant them.

The completion of the textbook
and the success in its official recogni
tion by the Russian Ministry of Educa
tion was however but only one of the
project's goals - to design the policy of
teaching civics and good governance
practices to high school students. Now
the crucial task was training the teach
ers to work with the new curriculum
and the new textbook.

A team of Russian high school
teachers went for an internship to Can
ada, where they met their Canadian
counterparts, participated in the Rus
sian-Canadian Teachers Forum, and
met several professionals, members of
parliament and representatives of Cana
dian government. Their Canadian coun
terparts organized for the Russian
teachers special training sessions that
focused on both content and methodol
ogy of civic education. The sessions
were dedicated to such issues as the

Local Government in Canada, the Ca
nadian educational system and civic
education in Canada. During the Rus
sian-Canadian Teachers Forum the
participants discussed the educational
systems in Russia and in Canada, de
bated on different methods of teaching
civic education in both countries, and
discussed the democratization of high
schools in Russia and in Canada. At the
center of the discussion was how the
new textbook should respond to new
challenges facing Russia's educational
system. The innovative approach of
combining three components (teaching
knowledge, teaching values and teach
ing skills) raised a lot of questions. The
debate showed that there were striking
similarities between Canadian and Rus
sian high schools. It revealed that de
spite the difference in teaching ap
proaches in Russia (teaching knowl
edge) and in Canada (teaching skills),
most of the existing Canadian text
books on civic education were knowl
edge-oriented.

They were also quite generic in ap
proach (providing a basic toolkit of
virtues of democracy and civil society).
On the other hand, the team of the
Good Governance project wanted, on
top of providing knowledge on local
self-governance, to attempt to build

critical skills (e.g., organization, self
expression, communication, self re
spect, critical thinking), and enhance
democratic values (e.g., acceptance of
conflict, tolerance, civic responsibility,
trust, acceptance of democratic rules
and procedures, respect of the rule of
law).

Ottawa school visits and meetings
with high school teachers and students
were especially useful for the Russian
teachers' preparation to work in the
area of civic education. During these
meetings the Russian teachers could

(Continued on page 38)
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observe and then try out the Canadian
methodology of teaching, which differs
from Russian in many respects, includ
ing the more flexible and less formal
relations between teachers and students
and wide use of educational technol
ogy, which is not yet widely used as a
teaching tool in Russia.

Another useful experience during
the internship to Canada was training in
community and local government out
reach programs. The Russian teachers
learned how their Canadian counter
parts work with the municipalities, with
officials from the Federal government,
program officers from Citizen and
Youth Participation section of Heritage
Canada. The sessions focused on ac
tivities of the federal government in the
area of youth participation. Several
initiatives that Heritage Canada spon
sors were presented, one of them being
the Forum for Young Canadians, which
is a non-profit organization that allows
students to study the political process
of government by living through it. The
Russian teachers learned the ways in
which the Forum is a platform for
young people who want to do some
thing tangible for their province or their
country.

After return to Russia the par
ticipants of the internship program pro
vided training to other teachers through
a series of seminars and meetings and
during the special seminar held in Mos
cow, where they had an opportunity to
share their new expertise and knowl
edge. Following that, the Academy of
Upgrading Professional Standards and
Retrainin Educators held a s ecial

information session and a weeklong
training course for teachers. Represen
tatives of school boards from more than
30 Russian regions attended the session
and the training course.

To fully utilize the benefits
from the proposed textbook and the
new curriculum, it was considered nec
essary to provide to the teachers more
in-depth training about the basic con
cepts of self-government and grassroots
democracy, as well as to familiarize
them with the interactive approaches of
teaching self-government, using simu
lations, games, role plays and case
study analysis. The ministerial certifi
cation and the official approval of the
textbook and the curriculum did not
automatically incorporate the course
into the schools' timetable. First, it was
vital to make sure that school principals
are willing to introduce the new course
into the educational process. Second,
the instructors' skills to adequately
teach the course were of major impor
tance. Third, it was necessary to realize
that in some cases due to various fac
tors such as institutional and financial
constraints, lack of staff, and so on,
introducing a full course into the al
ready overloaded curriculum might be
problematic. Thus the flexibility of the
textbook and of the curriculum, the
provision of opportunities to introduce
tenets of the course into other subjects
(e.g. Domestic and Foreign history,
Introduction to Society) had to be de
signed. Thus there are several ways in
which the new program can be imple
mented: as an independent curriculum
in all high schools nation-wide; as a
specialized course on self-governance;
as a part of an already existing course;
by establishing specialized classes pro
viding in-depth training in the area of
self-government or by introducing the
curriculum in high schools specializing
in social sciences.

Analyzing the results of the
"Learning Good Governance" project,
one would agree that it accomplished
its goals quite successfully. The fore
word to the textbook, written by the
Minister of Education of the Russian
Federation Professor V.M. Philipov is a
proof of governmental support of im
plementation of the designed program
of civic education. The educational
curriculum leading to an understanding
of the principles of self-government
and democracy at the local/municipal
level using Canadian experience and
the Russian institutional and political

framework was completed, ap
proved and implemented into se
lected high schools in six Russian
regions.

Every effort was taken to
maximize the involvement of the
educational community, and not
least, students, in testing and evalu
ating the textbook and providing
information to local communities, to
disseminate the ideas and findings
about the virtues of self
government. 10,000 copies of the
new textbook were published and
distributed in high schools of the six

Russian regions. The textbook and
the curriculum met the Russian Fed
eral Educational standards, and
combined the Russian institutional
and political framework and the best
Canadian experience. Interactive
exercises provided in the new text
book and the curriculum adequately
respond to the need to teach practi
cal skills on democratic advocacy
and active civic participation
through problem solving methods.
High school teachers were prepared
to deliver courses on local govern
ment democracy through internships
and seminars. The main question
now is how sustainable the out
comes of the project can be in the
long run, and whether the seeds
planted by the project team will con
tinue to bear good fruit after the
project activities have already been
completed. The sustainability of
programs of political and civic edu
cation of the young generations of
Russia is especially important from
the perspective of challenges to de
mocracy and the public sphere that
can be witnessed in Russia today.

Civic education, public sphere,
and the prospects for democratic
development in Russia Civic educa
tion is the fundamental basis of po
litical socialization, which empow-

(Continued on page 39)
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He points out that "some restoration of
what might be called "law and order"

in Russia did require constraints on
certain aspects of the chaotic freedom
that opened up in the wake of the So
viet downfall".i

Russian political scientist Lilia
Shevtsova presents a similar analysis in
her new book. She writes about Yeltsin
period: "Never had Russia been so free.
But freedom in absence of orderly hab
its, with a weak legal culture and ego
tistical elites, led to chaos and illegal
ity, a disregard for all taboos and re
strictions. Russia - frightened by the
unfamiliar freedoms and not knowing
how to deal with them - swung the
pendulum back toward order in 1999.
Putin came to power with that idea, and
that idea was supported by the coun
try".ii

So the restoration of the power
vertical in the Russian society, neces
sary for many reasons, including the
preservation of society's integration

(Continued on page 40)

lated the conservative resistance to the
Gorbachev reformist public policy that
culminated in the putsch of August
1991.

The political situation in Rus
sia after fifteen years of dramatic trans
formation is complicated and contra
dictory. There is a real need to
strengthen the state as an instrument of
society's consolidation and the basic
power institute implementing the pub
lic policy. The present political course
of the President administration to con
solidate the vertical of power reflects
this urgent need.

Even Z.Brzezinsky who can't

be suspected of sympathy to the exist
ing political regime in Russia admits
the necessity of strengthening here the
state power. He notes that Russian de
mocracy has not resulted from the es
tablishment of an institutionalized, con
stitutional, law-abiding system, but is
more a function of the collapse of the
state and open-ended, anarchic compe
tition for power, influence, and infor
mation, which this collapse triggered.

results of even the most efficient pro
grams aimed at political socialization
of the young people in Russia such as
Learning Good Governance. Democ
racy in Russia meets serious chal
lenges, which pose serious threats to
the prospects of the democratic devel
opment of the country, its public sphere
and public policy.

One of them is the administra
tively bureaucratic challenge. It origi
nates from the depth of the state itself.
The long history of the Russian au
thoritarianism generated a steady tradi
tion of state bureaucracy, which had
become a distinctive feature of the Rus
sian political and administrative cul
ture. The state policy was determined
from the top and had been formed
through struggle of court circles behind
the curtain of secrecy. It had a paternal
istic character.

The democratic reformation of the
Russian society, which began in the
middle of the 80-s, immediately con
fronted the rigid conservatism of this
tradition. The public policy of eco
nomic changes declared by Gorbachev
and his reformer's team on the top level
was blocked by the gigantic and
clumsy state-bureaucratic mechanism
dominating all over society on every
level of national economy. It was the
main reason why in 1988 the center of
gravity of Gorbachev's policy was
transferred from economy to the politi
cal system. However the authoritarian
tradition had very deep roots not only
in political structures but also in the
society's political culture and it stimu-

(Continuedfrom page 38)

ers citizens, teaches them to be actively
involved into the policy-making on
local and national level, to make opin
ions and to protect their interests
through efficient usage of existing
mechanisms of political process. How
ever, some controversial circumstances
bring the uncertainty into the ultimate
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and its democratic development,
simultaneously creates favorable
atmosphere for the growth of the
authoritarian trends. The strong state
need not necessarily be authoritar
ian. However at the moment the
dividing line between the two in the
activity and strategy of the Russian
government is not very clear.

How to solve the task of
consolidating the state without vio
lating democratic principles, forms,
and practices of public policy mak
ing? Making the state policy more
efficient while preventing the
growth of authoritarian trends is
only possible if the consolidation of
the vertical hierarchy of power is
complemented by the system of
checks and balances in the society
itself. It requires consistent policy of
development of civil responsibility
and political culture of citizens, in
volving them into the process of
policy-making. The programs of

CIVIC education, which empowers
young people with knowledge,
skills and values of democratic prac
tices, are a crucial strategic tool of
this policy.

Another challenge to de
mocracy in Russia can be called
libertarian. Methodologically it
springs from absolutization of pri
vate principles of social life and
social development. As a result pub
lic interest and public policy loose
actually their significance.

Western political scientists
have observed that libertarian trends
manifest in depoliticization's proc
ess of social life under impact of
new political technologies. As ex
pressed by T.MacCarthy, there is a
proliferation of some kind of "civic
privatism" that is strangling social
activism and responsibility and cul
tivating instead grass conformism,
indifference and consumerism.iii

The experience of election
campaigns in Russia show that, in the
conditions of an undeveloped civil so
ciety, the influence of the newest tech
nologies on public opinion is so great
that the very existence of a sphere,of
civic activism is drawn into question.'.

Libertarian trends appeared in
the Russian reformation process as a
reaction to the tough state bureaucra
tism. One can see them clearly in radi
cal-liberal political course of the 90-s,
in its quest to relieve the private inter
est from any public limits. In its zeal
"to demolish the state" liberal radical
ism resembles bolshevism. Not acci
dentally it was named "bolshevism
turned inside out".

Libertarianism represents a
peculiar cartoon of liberal ideology and

policy. Fighting for unlimited freedom
of personality with her exceptionally
private interests it hinders the develop
ment of social and civil solidarities
stipulating this freedom. The formation
of civil society, which is capable to
resist the authoritarian and bureaucratic
trends and be a real strong source of
democratic public policy is based on
both individual freedoms and civic
solidarity.

The third challenge to the
Russian democracy is corporatist. The
swift rise of big corporations and pow
erful oligarchic groups in the Russian
economy followed the privatization of
the state property in the nineties. The
egoistic interests determined the behav
ior of corporations. Trying to
strengthen their position corporations
began to intrude into politics and exer
cise pressure on the public policy pur
suing their specific private goals.

The specialists point out that
even in its functional use corporatism
reveals some antidemocratic character-

istics: authoritarian style of deci
sion-making, compulsory obligation
for the "insiders" to act according to
the will of the top administration,
neglecting the interests and needs of
"outsiders" and so on. The well-

known researcher of this theme Ph.
Schmitter considers that "the ele
ments of hierarchy and compulsion
inherent in corporatism are potently
illiberal" and much of its practice
"hardly coincides with the civic
ideal -of an active, individualistic
citizenry".iv

In western democracies
corporatism is adjoined with the
developed civil society and the rule
of law. Thus it blends with a wider
discourse of different group interests
and becomes one of the parts of
democratic system, which gives it
possibilities to participate in
forming public policy and simulta
neously limits its antidemocratic
impulses.

In Russia the growth and
expansion of corporatism is not con
strained by a developed civil soci
ety, a stable democracy or a high
level political culture of population.
It is difficult to expect that corpora
tist interests in Russia could be eas
ily drawn into the frames of democ
ratic pluralism and "refined". On the
contrary the Russian corporatism
stimulates the "erosion" of the in
cipient civil society. It is especially
dramatic on the local level, due to
the merge of the higher layers of the
corporate hierarchy with the local
government. Under the pressure of
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corporatism many civil society organi
zations (among them trade unions, po
litical parties and associations, mass
media) and the institutions of local
governance
are transforming into the closed bu
reaucratic structures, the instruments of
corporatist policy.

The corporatist challenge is
not an exclusively Russian phenome
non. It has roots in the contemporary
dynamics of global development, in the
process of globalization. Multinational
corporations become a mighty factor of
the world politics, escape control of
national states and vastly impact the
political development all over the
world.

The large-scale business is and
will be one of the main players in field
of public policy. And so a search of
adequate response to the corporativist
challenge may not pursue the aim to
send it off the field, but to compel it to
the democratic rules of game in balance
with the civil society and the state.

The challenges to democracy
in the present Russian society are very
serious. However, the analysis pre
sented above least of all would seek to
conclude that any efforts of implement
ing democratic practices on the local
level are futile, and that no programs of
political education can prepare citizens
to withstand the joint might of these

.
challenges. It seeks instead to underline
the importance of the question of coun
teractions to the threats in the agenda.
The challenges do not mean that de
mocracy has no future. On the contrary,
they call for more vigorous and inclu
sive effort of all citizens, for increased
civic responsibility. Civic education of
the Russian youth is an essential tool in
assuring that the process of democratic
reformation continues in Russia.

Summary of ~rincipal Findings and
Conclusions

The account of design and

implementation of the Russian
Canadian project "Learning Good Gov
ernance" provided in this paper mani
fests the importance of introducing-
civic education in Russian high schools
in the context of challenges of Russia's
political development and democratiza
tion. The process of designing the cur
riculum and the textbook included a
comprehensive analysis of Russia's
specific needs and hazards, as well as
the limitations and shortcomings of the
existing practices of teaching local gov
ernment on the basis of Western ex
perience. Of crucial importance was the
involvement of the Russian educational
community, students, schoolteachers,
and parents, as well as the broader
masses of future stakeholders of the
political education, such as the repre
sentatives of the local administrations,
ministerial officials of the federal level,
educational NGOs into the process of
public discussion of the new policy of
civic education. In course of these dis
cussions it was possible not only to
create a better outline of the textbook
and of the curriculum in terms of their
content and structure, but to raise pub-
lic awareness of importance of good
governance, of raising the political cul
ture of the population, of creating
mechanisms of implementing democ
racy on the local level.

The strength of the three
dimensional approach chosen by the
team to teach civics and democratic
governance practices to youths is in
blending knowledge, values and skills.
This approach builds a convergence
between the Russian (teaching knowl
edge) and the Canadian (teaching
skills) educational models, drawing on
the Canadian best practices of civic
activism, and simultaneously integrat
ing into the course and the textbook
Russia's unique values and expecta
tions. The value of the developed edu
cational policy targeting the students of
grades 10 and 11 of the Russian high
schools is in demonstrating how to
teach democratic values and ethics with
an emphasis on community activism
and local concerns uniquely targeting
Russian youths.

The obtaining of governmen
tal support and certification of the text
book by the Ministry of Education of

the Russian Federation lay the grounds
for the successful implementation of
the new local governance course in
high schools. The training of a group of
Russian teachers through internships
and seminars has created a dedicated
team, which will assist the dissemina
tion of the teaching techniques and
methods among their counterparts.

The ultimate importance of
civic and political education is better
understood in the light of analysis of
multiple challenges to democratic de
velopment currently present in Russia.
Authoritarian, libertarian and corpora
tist tendencies hinder the development
of civil society and the realization of
democracy in practice. However, least
of all it would mean that the democratic
development in Russia has no future.
The consistent continuation of imple
menting educational policies aimed at
teaching -democratic values, practices
and skills to the Russian youths is an
essential way to ensure that democracy
has ultimately come to Russia to stay,
and not just to visit.
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What I Learned From M~ulturalRoller-Coaster

Nevena Pasajlic

I grew up in an extremely cul
turally diverse environment. Born in
Yugoslavia, my parents moved to
Cairo, Egypt when I was just 11 years
old. Throughout Middle School and
High School, my groups of friends con
sisted of young men and women from
all over the world. Though it may
seem like an unmanageable task, the
school I attended at the time somehow
managed to create a setting where the
Arab, African, African-American,
Asian, Latino, white-American, and
white-European students lived together
and were able to learn tolerance and
respect for cultural differences. What
brought us all together was the fact that
we were all so different. We all took
pride in our different cultural back
grounds as we learned to appreciate the
importance of cultural identities. Not
only were we taught to appreciate our
own ethnic backgrounds, but we were
expected to and encouraged to learn
about other people's cultures, we were
taught to be respectful and tolerant of
others' cultures as well.

Embracing Differences

I thrived in this environ
ment. Being surrounded by so many
different cultures made me more aware
of my own, more interested to explore
the meanings of customs that were fa
miliar to my family.

Looking at close friends who
all held strong yet radically different
beliefs made me begin to question my
own. Issues of religion, racism, and
sexism, concepts that were almost for
eign to me up until that point, became
something I started learning more about
and became fascinated with. When I
look back on it now, I see this period as
a time in myJife when my true identity
began to form. I wanted to hear every
story, learn every custom, discuss every
religion that was unknown to me. In

return, I also wanted to be able to tell
stories about my culture and where it
was that I came from, so that other peo
ple could be as fascinated by my back
ground as I was by theirs.

In this kind of environment, I
never had any kind of difficulty com
municating with people of any particu
lar ethnic group that was different from
my own, because we all acknowledged
our differences from the very begin
ning, and were eager to discuss them
and learn from each other.

When it came time to move on
to college, I knew I wanted to look for
an environment similar to the one
where I had spent the last 8 years of my
life. I had always dreamt of studying in
this country, as I was strongly attracted
to its system of education. And, having
acquired such a keen interest in ethnic
diversity and intercultural issues, I
looked forward to emolling in an insti
tution where I would be able to take
advantage of its organizations and get
involved in a variety of multicultural
and international events. One of the
many reasons I chose the particular
small liberal arts college I attended was
because it sounded like a culturally
diverse institution, with a student body
made up not only of students from all
over the United States, but from all
over the world. However, after my first
year, it no longer seemed that way to
me.

Culture Shock

My college did have a sub
stantial number of international stu
dents compared to most other colleges
around the United States. Similarly, it
was a home to many African-American
as well as Asian students. A visitor
being given a tour of my campus, see
ing students walking to and from class,
would definitely get the impression that
this was a multicultural establish-

ment. However, with a closer look at
student relations, one would have seen
that this was not entirely the case.

In my new social environ
ment, I found myself at a loss. Though
as students we had a chance to interact
with students of other cultures than our
own, whether in class or different stu
dent organizations, socially, people
seemed to stick to groups that they felt
comfortable with.

I was taken aback by the cul
tural barriers I had suddenly encoun
tered and was discouraged by my diffi
culty to transcend them. My newfound
friends, though wanting to be under
standing, did not know where my anxi
ety was stemming from. They saw
cultural differences as a problem in the
communications process as a whole,
and encouraged me to accept the fact
that "there are cultural differences that
we need to acknowledge and ac
cept." Furthermore, I had emolled as
a double major in psychology and com
munication studies, and began taking
classes discussing issues of culture,
ethnicity, identity, and relation
ships. Most of theoretical content of
my classes dealt with ideas for avoid
ing or repairing cultural misunderstand
ings, but instead of finding it useful or
comforting, I found the class content
was making me more insecure. It was
as if at once, I was faced with all these
"rules and regulations" that I was sup
posed to follow in order to have a suc
cessful interpersonal relationship with
an individual of a dissimilar cultural
framework. Instead of learning respect
and tolerance, I was experiencing feel
ings of anxiety, as I worried about
wording things in a wrong way, or ac
cidentally offending someone by the
way I spoke or the issues I spoke about.

What I now believe to be a
form of culture shock, began to affect
my entire persona. What I had previ

(Continued on page 43)
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ously used as a common ground with
my friends had been based on our dif
ferences and our willingness to explore
and learn from each other. But now I
found myself in an environment where
I desperately felt the need to be
long. And I had no idea where I be
longed. As I looked back on the years I
spent in Yugoslavia and Egypt, I began
to realize that though both cultures
were dear to my heart, I felt like I could
not truly identify with either. I started
to feel like I had no home. I felt con
fused, lost, and alone.

Adaptation

Though it took some time, I did adapt
to my new surroundings. The more
time I spent at school, and the more I
became involved in my classes and
activities, the anxieties slowly disap
peared. I made new friends, I em
barked on new adventures and experi
ences, and made the realization that
what evoked the culture shock I ini
tially experienced in college was a lack
of common or shared experienced with
my peers. Up until then, I lived in an
environment where, though we were all
from such different backgrounds, my
peers and I had one thing in common
we were all sojourners in another coun
try. Perhaps that was the tie that bound
us.

I still do not know what place
to call home. But this no longer sad
dens me. I now think of myself as a
citizen of the world, and am beginning
to view the time I spent in all three
different countries with an incredible
amount of gratitude. I think I am just
now beginning to realize how much
these experiences has shaped the inde
pendent person that I am today. Grow
ing up in a culture so radically different
from my own and interacting with such
an incomparable crowd of people has
taught me how to adjust to a variety of
different environments without having
to compromise myself or my be
liefs. Throughout these experiences, I
have also developed a love for travel
ing and seeing Gountries, cities, and
parts of the world that I have never
seen before, which is something that
continues to further enrich my life.
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Spinoza and by his particular resolution
of Descartes' dualism through the iden
tification without residues of soul and
body. He also discusses critically about
the problem of perception which is
considered a kind of objective psychic
activity since external objects and per
ception are the same thing.
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